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Introduction

The main aim of this booklet is to exemplify standards for those teaching Cambridge Pre-U, and to show
how different levels of candidates’ performance relate to the subject’s curriculum and assessment
objectives.

Cambridge Pre-U is reported in three bands (Distinction, Merit and Pass) each divided into three grades (D1,
D2, D3; M1, M2, M3; P1, P2, P3).

In this booklet a selection of candidate responses has been chosen to illustrate each band (Distinction, Merit
and Pass). Each response is accompanied by a brief commentary explaining the strengths and weaknesses

of the answers.

For ease of reference the following format for each paper of the subject has been adopted:

C Question

)
$
=

)

{

CExampIe Candidate

Response
CExaminer Comment}

Each question is followed by an extract of the mark scheme used by Examiners. This, in turn, is followed by
examples of marked candidate responses, each with an examiner comment on performance. Comments are
given to indicate where and why marks were awarded, and how additional marks could have been obtained.
In this way, it is possible to understand what candidates have done to gain their marks and what they still
have to do to improve their grades.

Teachers are reminded that a full syllabus and other teacher support materials are available on www.cie.org.
uk. For past papers and Examiner Reports please contact CIE on international@cie.org.uk.
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Component ComponentTitle Duration Wel(go/h)t ng Type of Assessment
(1]
British History Outlines 2 hours )
Paper 1a c. 300-1547 15 minutes 25 Written paper, externally set and marked
British History Outlines 2 hours .
Paper 1b 1399-1815 15 minutes 25 Written paper, externally set and marked
British History Outlines 2 hours .
Paper 1c 1689-2000 15 minutes 25 Written paper, externally set and marked
European History
: 2 hours .
Paper 2a Outlines ) 25 Written paper, externally set and marked
15 minutes
¢. 300-c. 1516
European History
: 2 hours )
Paper 2b Outlines 15 minutes 25 Written paper, externally set and marked
c. 1378-c. 1815
European History 2 hours .
Paper 2¢ Outlines c. 1715-2000 15 minutes 25 Written paper, externally set and marked
US History Outlines 2 hours .
Paper 3 c. 1750-2000 15 minutes 25 Written paper, externally set and marked
African and Asian 2 hours
Paper 4 History Outlines 15 minutes 25 Written paper, externally set and marked
c¢. 1750-2000
. . Written Document based and Essay
Paper 5 Special Subject 2 hours 25 paper, externally set and marked
Paper 6 Personal Investigation - 25 Externally marked long Essay
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Papers 1-4 Mark Scheme Bands — Outlines

These banding definitions address Assessment Objectives 1, 2 and 4 and should be used in conjunction
with the indicative content mark schemes for each question.

Introduction

(@) The banding definitions which follow reflect, and must be interpreted within the context of, the
following general statement:

Examiners should give their highest marks to candidates who show a ready understanding of the
relevant material and a disciplined management of the discussion the question provokes. They should
be impressed more by critical judgement, careful discrimination and imaginative handling than by a
weight of facts. Credit should be given for evidence of a good historical intelligence and for good use of
perhaps unremarkable material rather than for a stereotyped rehearsal of memorised information.

(b) Examiners should use these banding definitions in combination with the paper-specific mark schemes.

(c) It should go without saying that any explanation or judgement is strengthened if informed by the use of
source material.

(d) Examiners are also asked to bear in mind, when reading the following, that analysis sufficient for a
mark in the highest band may perfectly legitimately be deployed within a chronological framework.
Candidates who eschew an explicitly analytical response may well yet be able, by virtue of the very
intelligence and pointedness of their selection of elements for a well-sustained and well-grounded
account, to provide sufficient implicit analysis to justify a Band 2 mark.

(e) The Band in which an essay is placed depends on a range of criteria. As a result, not all essays fall
obviously into one particular Band. In such cases a ‘best-fit" approach should be adopted with any
doubt erring on the side of generosity.

(f)  In marking an essay, examiners should first place it in a Band and then fine-tune the mark in terms of
how strongly/weakly the demands of the Band have been demonstrated.

Band 1: 25-30

The answer will be sharply analytical in approach and strongly argued. It will show that the demands of the
question have been fully understood and that a conscious and sustained attempt has been made to respond
to them in appropriate range and depth. It will be coherent and structured with a clear sense of direction.
The focus will be sharp and persistent. Some lack of balance, in that certain aspects are covered less fully or
certain arguments deployed less strongly than others, need not preclude a mark in this Band. The material
will be wide-ranging and handled with the utmost confidence and a high degree of maturity. Historical
explanations will be invariably clear, sharp and well developed and historical concepts fully understood.
Where appropriate there will be conscious and successful attempts to engage with the historiography, to
evaluate source material critically and to demonstrate an awareness of competing interpretations. Use of
English will be clear and fluent with excellent vocabulary and virtually error-free.

n www.cie.org.uk/cambridgepreu
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Band 2: 19-24

The answer will be characterised by an analytical and argued approach, although there may be the occasional
passage which does not go beyond description or narrative. It will show that the demands of the question have
been very well understood and that a determined attempt has been made to respond to them in appropriate range
and depth. The essay will be coherent and clearly structured and its judgements will be effectively supported by
accurate and relevant material. Some lack of rigour in the argument and occasional blurred focus may be allowed.
Where appropriate there will be a conscious and largely successful attempt to engage with the historiography,

to evaluate source material and to demonstrate an awareness of competing interpretations. The material will

be wide-ranging, fully understood, confidently deployed and well controlled with high standards of accuracy.
Historical explanations will be clear and well developed and there will be a sound understanding of historical
concepts and vocabulary. Use of English will be highly competent, clear, generally fluent and largely error-free.

Band 3: 13-18

The answer will attempt an analytical approach, although there will be passages which do not go beyond
description or narrative. It will show that the demands of the question have been understood, at least in large part,
and that a conscious attempt has been made to respond to them. There will be an effective focus on the terms of
the question and, although in places this may break down, standards of relevance will be generally high. Although
it may not be sustained throughout the answer, or always fully supported, there will be a recognisable sense of
argument. The material will be clearly understood, with a good range, and organisation will be sound. There will
be a conscious attempt to draw conclusions and form judgements and these will be adequately supported. Some
understanding of differing and competing interpretations is to be expected and some evaluation of sources may be
attempted but probably not in a very sophisticated form. Historical explanations and the use of historical concepts
and vocabulary will be generally sound but some lack of understanding is to be expected. Use of English will be
competent, clear and largely free of serious errors.

Band 4: 7-12

The answer may contain some analysis but descriptive or narrative material will predominate. The essay will show
that the demands of the question have been understood, at least in good part, and that some attempt has been
made to respond to them. It will be generally coherent with a fair sense of organisation. Focus on the exact terms
of the question is likely to be uneven and there will be a measure of irrelevance. There will be some inaccuracies
in knowledge, and the range may well be limited with some gaps. Understanding of the material will be generally
sound, although there will be some lack of tautness and precision. Explanations will be generally clear although
not always convincing or well developed. Some attempt at argument is to be expected but it will lack sufficient
support in places and sense of direction may not always be clear. There may be some awareness of differing
interpretations and some attempt at evaluating source material but this is not generally to be expected at this level
and such skills, where deployed, will be unsophisticated. Some errors of English will be present but written style
should be clear although lacking in real fluency.

Band 5: 0-6

The answers will respond in some measure to the demands of the question but will be very limited in meeting
these. Analysis, if it appears at all, will be brief and undeveloped. If an argument is attempted it will be lacking in
real coherence, sense of direction, support and rigour. Focus on the exact terms of the question is likely to be very
uneven; unsupported generalisations, vagueness and irrelevance are all likely to be on show. Historical knowledge,
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concepts and vocabulary will be insufficiently understood and there will be inaccuracies. Explanations

may be attempted but will be halting and unclear. Where judgements are made they will be largely
unsubstantiated whilst investigation of historical problems will be very elementary. Awareness of differing
interpretations and the evaluation of sources is not to be expected. The answer may well be fragmentary,
slight and even unfinished. Significant errors of spelling, grammar, punctuation and syntax may well hamper
a proper understanding of the script.
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Paper 1a British History Outlines, c. 300-1547

Question 15

How considerable were the achievements of Henry | as King of England?
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required. A narrative of the reign is not required; good,
embedded explanation would be needed to score tolerably well. Good analysis and evaluation are needed.
There is plenty here to assess and the level, extent, nature and substance of achievements should figure,
mindful of the contrasts between 1100 and 1135 as of the consequences of his reign in the unrest of the
next reign. The nature of his inheritance, the efforts to re-unite England and Normandy, the success of
1106, the dominance of the needs of the Duchy, the problems of the succession after 1120, Matilda, the
rise of Stephen, all will feature. Henry's activities with regard to laws, administration, finance, the Church,
baronial attitudes (patronage, punishments, rewards, possible ‘ins’ and ‘outs’) can be expected in coverage:
for example, the reforms of ¢.1108-14; the extant Pipe Roll; the development of a new aristocracy; the
settlement with the Church; the prevalence of gifted administrators; the development of itinerant justice.
Candidates may judge the centrality of the reunion of England and Normandy and the relationship with the
baronage as two key areas, around which so much turned.

AQO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative
factors and approaches and arriving at a well-considered judgement. Attempts to deal with historiography
and with differing historical interpretations may well enhance responses but are not required. The question
formulation ("How considerable ../) opens up argument and debate; a sense of substance will be important.
There is scope for assessment of Henry I's reputation and status, always high, set in the context of the
reign’s politics, Anglo-Norman connections and longevity but with significant contrasts between the start
and the end. The king's qualities will be a significant feature.

AQO3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning overall clarity and effectiveness of the presentation.
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Example Candidate Response — Merit
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Examiner Comment

The candidate identifies some possible achievements in a relevant introduction. The context of the legacy

of William Il is established and there is explanation of the way that Henry dealt with threats, addressing the
question directly, and there is some attempt to assess the achievements by referencing to the problems
that Henry himself bequeathed, but the support is not very developed. There is some tendency to rely on
description, though the candidate does keep the question in mind and refers to achievements. There is
knowledge shown of the legal reforms and their outcomes are explained, but there is not really a developed
assessment. There is not enough evaluation of the reforms or developed analysis of why they were
achievements, but the answer is generally relevant. Description and explanation are more in evidence than
sustained analysis and evaluation, but the focus on the question is sustained and this is a Merit level answer.
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Paper 1b British History Outlines, 1399-1815

Question 11

‘A sterile interlude.” How valid is this judgement on the reign of Mary I?

Mark Scheme
Candidates should:

AQO1 — present a response to the question which displays accurate and relevant historical knowledge. A sharp
focus on the demands of the question is required. No set response is to be expected, it is the quality of the
argument and evaluation that should be rewarded. A descriptive account of Mary'’s reign should not score
highly. An argued, evaluative and thematic approach is required. Candidates should show a clear awareness
of the sense of ‘sterile interlude’ — a reign lacking in lasting achievement or, in short, a failure whilst a more
extreme view would see it as a temporary interruption to the almost inexorable and natural progress of liberal
and Protestant England. This question should be seen as being not primarily concerned with Mary's ‘Bloody’
reputation although this may well form part of the discussion. A balance sheet of the successes and failures
of the reign might be attempted. On the credit side Mary succeeded in her main aim of restoring papal
authority and Catholic worship. Once the Church land question had been dealt with then Parliament was not
uncooperative. Cardinal Pole began a programme of Catholic reform. The Queen secured the marriage she
wanted, there are strong arguments in favour of a Spanish match and her personal intervention had much

to do with the failure of the rebellion which had opposed it. There were important administrative reforms,

the management of the affairs by the Council was more effective than has been supposed, Paget provided
continuity, there was a new Book of Rates and a partial restoration of the currency. On the debit side, it might
be argued that the marriage meant some subordination to Spain and involvement in war was disastrous.
Although there were no serious risings on religious grounds (unless Wyatt's rebellion is seen in this light) the
persecution of heretics caused some deep religious divisions. It might be argued, too, that Wyatt's rebellion
came close to succeeding. In a literal sense Mary's reign was ‘sterile’ in that she failed to produce an heir and
her early death prevented a wide ranging and constructive Catholic or Counter Reformation.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative
importance of factors and approaches, and arriving at a well-considered set of judgements. Attempts to
deal with historiography and with differing interpretations (although not required) may enhance responses.
Candidates may well be expected to explore the historiography here including the view that Mary’s reign
was in stark contrast to the achievements of the ‘great’ Tudors, Henry VIII and Elizabeth. The views of Pollard
and Elton may be rehearsed and the partial rehabilitation of Mary by, say, Tittler. Some of the big questions
are: How constructive were Mary's domestic policies? How much opposition was there to her restoration
of Catholicism? How damaging was the war with France? The significance of Mary’s early death might be
more fully explored. Was there a chance of a real Catholic revival, for example? Also relevant might be an
awareness of factors beyond Mary’s control- inflation, bad harvests, epidemic disease, her own infertility.

AQO3 [Not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Distinction
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Examiner Comment

The candidate’s introduction focused on the question and showed an awareness of the issues. There is a
strong sense of argument that the marriage, by provoking discontent and failing to produce an heir, meant
that the reign was sterile. There is then a focused explanation of the sterility of the loss of Calais. A section
on the religious persecutions is focused on the questions and explains Dickens's view. Thus the case for
sterility is made succinctly and with supporting detail. The candidate then challenges the view — there is
some well-phrased evaluation. There is knowledge of a counterview and the evidence is explained, so that
the essay is not merely a historiographical survey and Dickens's view is challenged in a supported way.
Different aspects of the reign are considered and evidence used succinctly. Overall, there is a good coverage
of the reign and a sense of control in the deployment of information and reference to different views. The
candidate comes to a clear judgement at the end. The answer has been analytical throughout with some
strong and well-informed argument which deals with different aspects of the reign. This is a Distinction level
answer.
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Paper 1c¢ British History Outlines, 1689-2000

Question 20

‘The failure of Chartism was, in essence, a failure of leadership.” Discuss.
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge of
Chartism and its leaders, with special emphasis on the factors which prevented it from achieving its aims.
The predominant focus should be on leadership and candidates should have knowledge about some of

the leaders, especially, perhaps, William Lovett and Feargus O’Connor, although Chartism had many other
prominent figures, including Bronterre O'Brien, George Julian Harney and Ernest Jones. Some candidates
may have knowledge of local leaders and this should certainly be accepted within the general framework of
leadership. The 'in essence’ part of the question permits knowledge on other factors which contributed to
the failure to achieve the 'Six Points’. See AO2 below.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them

to present clear, focused and analytical explanations, which are capable of weighing up the relevant and
relative factors and approaches and of arriving at a well-considered judgement. Here the focus is on
reaching a judgement about why Chartism failed in its central democratic objective. Candidates should
present a discussion about the nature of leadership and may concentrate on both ideological and personality
disagreements. Many will discuss ‘physical’ and ‘moral’ -force Chartism as epitomised by Lovett and
O’Connor. Those who wish to argue against the proposition in the question are likely to note how well
organised Chartism was in many areas, with many lectures, educational ventures and links with religious
organisations, particularly nonconformist ones. Such candidates may argue that other factors were much
more important. These might include the growing power of an increasingly confident national state
(including logistical factors such as the development of railways to move troops) and the ‘unthinkability’ of
democracy for most men of property, not least those sitting in parliament. A few might wish to challenge
the view that Chartism failed at all, given its impressive political legacy to later nineteenth century political
activism. Attempts to deal with historiography and differing historical interpretations may well enhance
responses but are not required. In this question, some candidates may be aware of attempts by Dorothy
Thompson and Jay Epstein to rehabilitate Feargus O’Connor as a leader of substance and of interpretations
which stress the extent to which Chartism (making every allowance for both its structural and its economic
disadvantages) succeeded in alarming the authorities, not least in 1848.

AQO3 [Not applicable to Outlines]

AO4 - write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However, the cumulative effective of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Pass
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Examiner Comment

This question required a focus on Chartist leadership and a judgement about the relative importance of

its failings. This answer offered a general introduction which raised the issue of the nature of Chartism

— a viable movement or merely protest politics, and made a relevant comment about leadership or
economic factors being a key reason for failure. Thus there was some indication that the question had

been understood, but the key issue was not dealt with very firmly. Instead of engaging with leadership,
the answer talked generally about the nature of Chartism. Comments on leaders were not closely linked

to the question. There was some attempt to argue that the leadership had good qualities, but this was not
very strongly supported or developed. It was argued that Chartism seemed too radical and that grievances
had been met — but again this was not strongly developed as an alternative explanation to the failure of
leadership as an explanation for the overall lack of success. There was an attempt to argue that Chartism
arose only because of a fall in real wages between 1835 and 1850 — but again this was not well linked to the
issue of leadership. A brief comment on the failure of leadership was not explained. The answer failed to
make clear why the Chartist leaders have been thought to have contributed to the failure of the movement,
so discussion was limited. There was some attempt to argue but this was not developed and the focus on
the question was not consistently maintained. This is a Pass level response.
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Paper 2a European History Outlines, c. 300-c. 1516

Question 17

How far did Louis VI and Louis VIl strengthen the French monarchy?
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required. A narrative of events will not succeed much
here. Analysis and evaluation are needed, possible based on key themes. A sequential approach would
have some value; after all, Louis VIl built on what Louis VI did. But a more comparative approach, based
around key themes, would be even better. Consideration could be given to such areas as the development
of the royal demesne, relations with towns and the nobility, the values of a close alliance with the Church
and Papacy, the role of key advisers, defence and security, diplomacy, the success levels in warding off
aggressive neighbouring rulers, the value from the royal (and feudal) powers as a king and suzerain; the
careful development of both administrative structures and the husbanding of vital resources. Relations
with the Emperor and with the Dukes of Normandy and Counts of Anjou — thence with the Angevin dynasty
— may figure quite prominently though there are other areas to consider as well. A contrast between the
royal position in 1106 and 1180 could be instructive. For Louis VI, possible or likely reference areas are: his
relations with the Dukes of Normandy; his development of close ties with towns, the Church and the Papacy
(eg in 1130); his use of the truce of God against rebel vassals, his intervention in Flanders (1127); the role of
Suger and other able advisers; the careful management of resources.

For Louis VII, possible or likely areas are: the Aquitaine marriage and issues, 1137-52 and after; relations
with the Angevin rulers; his temporary departure from his father's policies, 1137-43; the Second Crusade;
his support from the Church and towns and from the Papacy; the title ‘'The Most Christian King’; patronage
of culture; building work; the further development of administration and resources; the degree of strengths
bequeathed in 1180.

AQ2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative
factors and approaches and arriving at a well-considered judgement. Attempts to deal with historiography
and of differing historical interpretations may well enhance responses but are not required. The question
allows for argument and counter-argument, around their respective roles, continuities and changes, the
balance between personal skills, luck, favourable circumstances, on-going royal enhancements. There is
scope for debate, not least as to personal roles and injection of skills (etc.), set against problems of powerful
rivals.

AQO3 [Not applicable to Outlines]

AO4 - write in a coherent, structured and effective way. The writing should show a sense both or
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Merit

Mace Bhch descnbes the peaved dunng nhick Fravee
as unele fnﬂc Fan rute a2 Che Jeeshel ﬂ'ﬂd'a.-f’
aqe: [ witnesred Che riy ﬂﬁ'{ fhe Wrikhen Wordd, e

t?‘;frc-fgjpmm' a;f a6 (tatraliied Gavenrmenl, ancl ;-'-rrfra.u:-‘?_,

€consmiz f..f.:j_',rr.-,'n' . A){rﬂ: fhese aere ﬂr‘frﬁ-ﬁm}
in e ﬂ'&*ﬁtnﬂ that é:nm Vi became #::7 of.
L;.uu E’J madt o bviows aim a) Kiag pms te jAC Made
Cammunicabian. In the 11104, he an atlmcliing gaol
n,_-.pc.j Fh CajHes gj Fhe PH‘ rables Hhal Conteylled Fhe
e brading roukn; the figl recocdedt deybnachon of
fuck o cashic w i k. Joe fat half of P foveith
(en Jaw an increading bickh rate Gmbined with an
inereading lfe tarpeckncy, (AUing on incftax ulahon
e k).:-,gaztn .E'-lu::rn TE? clcora nee 4 Jancd ﬁr #.ia}
Wal  Gccompanied i? :‘n:ﬁu;:‘-} “geim (Fural [iroduchan,
and  Jhe  Jedd: -?( JWFF’HJ ﬁdam’.j Jong-datmnce frade.
fna}f J.!f 7o nd the A caiediny’ nﬁfm.g.*&,ﬂ
# Jutch f:"ﬂ ") ancl wee ke He nobie, Wy Wee dd‘ﬁ‘.-?.r‘h;__
b gpm‘,,;.k itk iy King.

AJ track became gﬂ res facheed, Phe wealth begon
b Jpiad frm It nabitity, tha whe ownca W Vard,
Arwn Fo FPhme Wik  Workeol fe -"f#ﬁ.ﬂ” ;Z;ﬂ ey ‘éﬁ'&iﬂdﬁ:lﬁ,._
5 Juck Ga cxkal Fhat Jomte &jn o ’.rzy a champas.
Injirad 4 a dayh rock, P Would poy frorey Jor Haesr
fqnd'. . b Ao ﬁ:.rmmy fredon Yame realisation

a/ Mhe {}frﬁnﬂj o Meic Nobks Jhal omrect He Jand, and

www.cie.org.uk/cambridgepreu

aarid,

_i_'._L-,ul"r-'F"_
LT G-

e it

3 Ola
.1



Cambridge Pre-U Example Candidate Responses

Jlu..h‘l”rr By #&Mlmﬂ@'cf* (:;m; Mf‘;_’wﬂﬂ i e
En b/phmg nu J ;ﬁ" fokers, w7 EIMPIurics Suceh
Jrak wex dfkn Hn eagproved. by Lown H o
ar Mf?b'? A ﬁff :‘:"r;u emovad ¢ Sfhe Wy, aael
bhe Onpechun divecHy betwica I Kong asw Heowat |F7&
the ha Hor -:j/ rhe ﬁﬂﬂ’ﬂ.f J‘:?‘Jﬁ:’m ket o it Wq-"fﬁijﬁ
in Md’mhj ;"ffm.

% Abke# Jf JE lﬂ"#ﬁ. J;:;’f_-f, s oRe ﬂ/ﬁfr .n*:?;,,;,
Clapest ga""pr..-u,-;;; qnd }k' had {ﬂ:t,ﬂ-( b Nainfpen Fhe
ﬁg: Siatui as e 1op Nﬁﬁ fewdac Htem. Ho Pabr
Loneept ﬁ divi e Jﬁz’JWﬂ?‘/mi ér;-_f the -‘Em«".rﬁana«}_
Archikehwrs at S -J?I#H, M)‘%nqgf e cibes v
j’ﬂ Jhe ﬂﬂ‘)méf:ﬁr Gthie Shyle, 0 alsy a3 a wrn o

| od Jppace Mhat could o hasoe fhe )
.ﬁjn/uq;at’ dovin, ,ﬁr oY H'a:n:?: At v y’ %
Aty s i 4

’Z ﬁvr.-:a"arﬂ iﬁw?ﬂ Cﬁ#ﬁum e 1@ #% 34'*?.'
farma, St Denis al a prokehr J/A“t Srenel H‘m&r&,
Gadd in Jhiy We lan Jre p fook J’/ S fﬂi-iyj ;51'
a Wniked Eﬁdfﬁ Hhal /a-";rJ'?-? EA?#J-*H bustd v,
qnel aﬁn‘_rhﬁ#ﬁ ﬁ?r_.a;ﬁ.: oesendes as Cpifconiay 4a
1R mid. hoelf A m-/u? Forve shat g stering /n
1124, /ﬁr.r:. o1 allmik ,d;.am Hen o) ﬁfm#y_
L!.:..u iveat 1o The able é/ ﬁjj‘#ﬂ and, fu,i‘rqrﬁ*.. 2uid-,
ﬁl( Jarnty relvesr on i. aliov Gict /":;ﬁ"i? Ii
Jant 'y hanne, mmorcal P feudatons Y Fome.
Withhe 1h we He oaks Hey had mack bt Ly,
v fhe .F:"H?: ﬁ/ Me Milarch backd b jﬂﬂﬂffm
Jarak, f’(! (ame: ewen Fhe Gunt /d?éu;g, Ay by
al o W fRe Ky /};:-n/ Ao againd ﬁfﬂr?«:

www.cie.org.uk/cambridgepreu



Cambridge Pre-U Example Candidate Responses

J.:mu E- and ML wee  elid aal :i'-'u-thp the advance o
3:&-&'nrmd‘w‘ e breas aj Ihais Juceesran Ph.;;i,q. Ther
tantt ol "P Yo i FY . ':'E‘.I""‘""'"""'"I on EWo mﬁf -_i'_.'ﬂ-'.ni.-'!'}"
Gancen/d : Lhat A United Frana, gnd Saldwint, gy
¥ fn“!’-gmv' 4-"" 7 ;”EuJuf Jju#’fm. %.: o fed contieL -
Mj have been endent o (hew Qﬂ‘éﬂ}?ﬂw
drdl addvdag, hemver: Whin Lowe VIT annsncee(
ﬁﬂn" A{}rﬁnﬁg_ﬂ[ hH g an &Wnﬂﬁ'.-b(;" ‘ﬁ""'ﬂ"ﬂ'{ff,_
A'M#LA e JShabitihy o] a ingdom. /# ﬁ e dlgimy
b al Haé Loun and hu firedeienis, Lous He
Fat achieved i~ Sheishnn, Jhe PN monoach, Hal
?"{*f inheadkd o adtlem Mﬂ Cita d.fip:};..- A |
o/ jwhael ;‘f?m_.r Vi .r"%-,t?f ré: fhe Lad. ﬂﬂ'ﬁ

wa) rece red Mo n vy A RLA E:':Lt *’h:’ F';?'““‘ g::r:, 2urd

PIIPON

.r"'l!r..a}'_r ,qa,*'—r..-', and N3 i a gﬂ.ﬁ-ﬂéj {wgﬂ:’ ppa— pr-:'
5; Aiy @ ﬂ*#ﬂ"ﬂrm WER . 42 firther giazhen Ao e
4 P m:n..f..j“..x Sheaalh o My W—-yf.’?
T . ¥, }'r? S e— l"f,t Jﬂfr’&&g.—’# ﬂu‘f‘b Eiﬁfjﬂ#&f’
fﬁjﬁ ﬂ.amfﬂff-? S af.rli-j; he buill an the Work af

Loui wmd  VIT

Examiner Comment

The opening paragraph set the strengthening of the monarchy in context but was not all focused on the
question, and dealt with France in general. There was some description of Louis VI's actions and some
explanation of the kings' reduction of the power of the nobles. However, there was limited assessment or
evaluation of the importance and extent of success. There was some analysis of the role of the concept
of divine kingship and the link with St Denis. There was some reference to both primary and secondary
evidence. There was some support offered for the strengthening of the monarchy and some attempt to
compare with the greater impact of Philip, and some limitation was suggested by reference to Suger'’s
fears, when Louis VIl wished to go on crusade. On the whole, the answer focused on the question and
offered explanation and some analysis rather than description, but the argument was not fully substantiated
and the evaluation was not fully developed. There was understanding and focus but some lack of depth,
development and sustained assessment. This is a Merit quality answer.
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Paper 2b European History Outlines, c. 1378—-c. 1815

Question 22

To what extent, and why, were Jews treated as outcasts in the fifteenth and sixteenth centuries?
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required. No set response is to be expected, it is the
quality of the argument and evaluation that should be rewarded. Answers need not necessarily cover the
whole chronology but a sound and balanced treatment should be expected with a good range of examples.
Candidates may well choose to begin with the ‘why’ element of the question. As far as the Church was
concerned Jews had been declared ‘outcasts’ by St Augustine and were regarded as ‘Christ-killers’. In
canon law Jews were tolerated but were liable to prosecution for heresy if they were lapsed converts. Thus,
the Church presented Jews as a spiritual danger. Meanwhile, in society more widely Jews were regarded
as a social and physical threat and in popular superstition, represented as ritual murderers and poisoners

of wells. Generally speaking, Jews were forbidden to own land, to become full citizens or be members

of guilds. Thus Jews concentrated on commerce and money lending. Their role as bankers afforded

them some protection but were liable to their loans being reneged upon and to expulsion. At times of
social distress and natural disaster, famine and plague Jews were especially vulnerable to persecution. In
fifteenth-century Spain conversos were less disadvantaged than marranos but were nevertheless, subjected
to popular persecution in Toledo and Ciudad Real. Before 1492 conversos were not persecuted on religious
grounds, although ‘secret Jews' were. Segregation was decreed by the Cortes of Castile in 1480 and

there was systematic persecution after the fall of Granada with the resulting expulsion and destruction of
Spanish Jewry. A similar diaspora took place from Portugal. Elsewhere Jews were expelled from Cracow
and Lithuania in the 1490s, there were expulsions from many German cities in the early fifteenth century
and from some ltalian cities in the late-fifteenth century. Local circumstances played an important part. In
the sixteenth century ghettos were created, for example in Venice in 1516. Answers may also be expected
to discuss the mixed response of Lutheranism to the Jews, at first broadly favourable but later hostile

and, ironically Charles V protected Jews in a number of German cities. The impact of the Counter/Catholic
Reformation on Jewish communities might also be assessed, persecution was especially severe under Pius
V (1566-72) an example followed by some lay rulers. The inflation of the sixteenth century contributed to
economic insecurity for which Jews were sometimes blamed.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative
importance of factors and approaches, and arriving at a well-considered set of judgements. Attempts to deal
with historiography and with differing interpretations (although not required) may enhance responses. Here
answers might be concerned with differences in treatment of the Jews according to place, chronology and
particular events. Although it failed, there was an attempt at dialogue, for example in the Jewish-Christian
debates at Tortosa (1413-14). Again some Jewish communities remained active in business and commerce,
during the sixteenth century, for example, in Ancona, Livorno, Genoa, Naples.
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AQO3 [Not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.

Example Candidate Response — Pass
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Examiner Comment

There was some explanation offered for Jews being scapegoats and some distinction made between areas,
with persecution in Spain being seen as more motivated by religion. The answer seemed to be discussing
the impact of disease on mediaeval France. There was a reference to a general ‘strain gauge theory’. A
reference was made to the importance of the Lateran Council. The religious explanations were generalised,
with few precise references to the period. Kamen was used to support the impact of the inquisition in Spain
but this was not developed or set into the context of events and developments in Spain. The final paragraph
suggested different motives but the whole answer was generalised, lacking in examples and not well
rooted in the period. There was some attempt made to answer the question and a basic argument. This is a
low Pass level response.
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Paper 2c European History Outlines, c. 1715-2000

Question 26

How far can Austria-Hungary be held responsible for bringing about a European war in 1914?
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A simple narrative of events will not work here. Analytical and evaluative content are needed. Although
Austria will figure strongly here, reference to other nations (e.g. Britain, France, Russia, Germany) is
expected. Indeed, a strong linkage of Austria-Hungary and Germany is likely. Good answers are likely to
compare respective roles and so responsibilities as well as consider long- and short-term causes. Causal
narrative could work; clear analytical and evaluative themes will work even better. However, this is not a
broad, overview question on the causes of the First World War. Knowledge of such (as of debate areas)
needs to be related to the needs of the question as set. Austria-Hungary faced growing threats and
challenges in the Balkans, (contrasts between 1908 and 1912-13 can be drawn here) and felt pressure from
Russia; increasingly, it looked to, and was encouraged by, Germany (culminating in the ‘blank cheque’);

its military power needed to be deployed, no matter fears as to its efficacy. The Balkans will figure: the
assassination of 1914 as a trigger or Balkan issues as a deeper, underlying cause; German interests and
ambitions there, especially on Mitteleuropa and Turkey; the Russian factor in posing a possible threat to
economic political expansion in the area. That can provide a link to German-Russian tensions. German
overseas ambitions; Anglo-German naval, imperial and commercial rivalry; German fears of French-led
encirclement; German-Austrian tier and domestic pressures — these are other elements. The role of the
German elites and Kaiser will figure (1912, 1914). Beyond, reference can be made to (e.g.) the Alliance and
Entente system, the arms rivalries and armed camps of Europe, the Moroccan crises (1905, 1911). The roles
of Russia, France and Britain merit assessment as to positions, strategic thinking, proximity (1894, 1904,
1907) and definition of interests.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative
factors and approaches and arriving at a well-considered judgement. Attempts to deal with historiography
and with differing historical interpretations may well enhance responses but are not required. ‘How far ...
invites debate. There is good scope here for argument and counter-argument and candidates are likely to be
aware of the plentiful debate here, not least as to Austrian and German motivations, perceptions, ambitions.
For example, there is an offensive line of interpretation: the deliberate encouragement of Austria and the
‘blank cheque’; expansionist war aims; the concurrence of military and political personnel and thinking on

a ‘'will to war’ and the famous 1912 War Council. Then again, there is a defensive line: diplomatic hostility
engendered since the 1890s; growing Russian military power; the blocking of German imperial and naval
ambitions; the need to preserve Germany as a major power against other perceivedly hostile or ambivalent
countries. As in AO1, candi87dates need to consider Russian and French motives and thinking; so, too,
Britain's role, growing involvement in European diplomacy and entry in 1914. Germany is still regarded as

a key player, albeit in conjunction with Austria-Hungary. But the position of Russia and strategic-political
thinking there as well as military planning might well be viewed as significant — and the ever-closer ties with
France could be seen as significant in turn.
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AQO3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both or
organisation and direction, displaying clarity, balance and especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Distinction
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Examiner Comment

The answer maintained a good focus on the question and there was a direct introduction. The case for
Austria’s responsibility was clearly set out but with some evaluative comment which discussed Serbia’s
role. There was a clear sense of argument and judgement from the start and there was reference to
evidence and historical views well integrated into the analysis. The role of Germany was discussed in a
clear and economical way, with well chosen knowledge and there was a good link made between Germany
and the general alliance system in Europe. Knowledge was sound and the evaluative element was well-
developed. Russia’s role was analysed and again assessed. The answer was clearly structured and well
controlled, balancing the possible responsibility of individual countries with an over-arching explanation, but
coming back to the question in the title. Given the considerable amount of material this question involves,
the answer kept a good balance between explanation, factual support and judgement. This is a sound
Distinction level answer.
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Paper 3 US History Outlines, c. 1750-2000

Question 29

How accurate is the view that President Johnson’s achievements on the domestic front have been
underestimated?

Mark Scheme
Candidates should:

AQO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required: an informed knowledge of Johnson's ‘Great
Society’ legislation is required. In this respect it will be important to look at the major achievements in the
fields of health, education, economics, environment and poverty. The Economic Opportunity Act, Medicare
and Medicaid and the Education Acts are probably the most important. Simple chronological narratives
should be avoided but analysis may well proceed in chronological order. Stronger answers will explore
whether Johnson's reputation has been unfairly diminished by a war which he inherited and which was not,
at the beginning of his presidency, his priority.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, such as the meaning
of the 'Great Society’ and the general idea of an American welfare state. A comparative approach, for
example contrasting Johnson with JFK or Nixon, might allow a wider discussion of reputations. Candidates
should present clear, focused and analytical explanations, which are capable of weighing up the relevant and
relative factors and approaches, and arriving at a well-considered judgement. Where appropriate, attempts

to deal with historiography, critical evaluation of source material and of differing historical interpretations
may enhance responses. This question lends itself to a revisionist answer which might seek to rehabilitate
Johnson, although equally he may be seen as a president who made serious mistakes in allowing Vietnam to
escalate and failing to win the debate at home. Stronger answers will capture the complexity of the situation
Johnson confronted.

AQO3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the
overall clarity and effectiveness of the presentation.
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Example Candidate Response — Distinction
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Examiner Comment

This answer begins with a sense of differing perspectives on Johnson, with an estimation that compares
his domestic policy with the New Deal and views which argue that it was overshadowed by Vietnam

and did not live up to expectations. There is a good focus and some support for judgements and the
references to policies are well-informed. There is reference to the question and an understanding of the
gap between achievements and perception. A distinction is drawn between healthcare and the economy.
There is some evaluation of the success of the Civil Rights policies. Generally, there is coverage of a range
of internal policies and there is a concluding analysis. There is some explanation of why Johnson has been
underestimated and the answer is well-organised and clear. This is not a perfect answer, but it is analytical
and supported, and is of Distinction quality.

Question 20

Account for the rise of an expansionist approach to American foreign policy between 1890 and 1912.
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required: the stronger answers will require a multi-factoral
approach but should arrive at a synthesis involving a hierarchy of factors rather than just a list. A narrative

of events should be avoided but the analysis may be set out in a chronological fashion. The factors involved
include the following: the end of frontier; the demand for raw materials and markets; rivalry with European
imperial powers; the importance of naval power and need for naval bases; the ‘civilising mission’; social
darwinist beliefs; the influence of the yellow press and the role of key individuals such as Teddy Roosevelt.
Examples of expansionism must be used to support the analysis, such as the acquisition of Puerto Rico,
Guam and the Philippines, but the stronger answers will focus on developing a synthesis of factors, showing
connections between the various forces at work and arriving at a hierarchy of factors, rather than putting
forward a list.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, such as imperialism,
and its supporting ideological elements such as the ‘civilising mission” and social darwinist attitudes.

The ‘end of frontier’ also requires some explanation. It is vital that candidates present clear, focused and
analytical explanations, which are capable of weighing up the relevant and relative factors and approaches,
and arrive at a well-considered judgement. \Where appropriate, attempts to deal with historiography,

critical evaluation of source material and of differing historical interpretations may enhance responses.
Interpretations will vary in terms of the placing of emphasis but the stronger answers will convey the
complex nature of the history.

AQO3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the
overall clarity and effectiveness of the presentation.
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Example Candidate Response — Merit
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Examiner Comment

The focus in the introduction is less clear in this answer but some explanatory factors are isolated. There is

a comment on the difference between US and European expansionism which might have been developed.
Economic reasons are referred to in terms of the US experiencing ‘saturated markets’ but there is not
enough support and development of explanation. There is reference to idealistic motives and the US gaining
an informal empire. Cuba is given as an example of ideological motivation. The personal influence of Teddy
Roosevelt is seen as an explanation. There is some awareness of different motives and generally the answer
is explanatory rather than descriptive. It is aware of some ideas about US expansion and seeks to put it into
context, but exemplification is rather thin and there is little attempt to assess relative importance of any
explanation. This achieved a Merit level.
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Question 24

How is the onset of the Great Depression in the 1930s best explained?
Mark Scheme

Candidates should:

AQO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required: although the depression clearly had multiple
causes, this question demands that a hierarchy of causes is established and that an effort is made to
establish the overriding cause. A narrative approach should be avoided but a close understanding of changes
between 1927 and 1929 would be helpful. The factors involved should include some of the following:
excessive speculation; under consumption and over production; the impact of tariff wars; structural problems
in the world economy; failure of European powers to pay full reparations; irresponsible government policies
which encouraged speculation, such as low capital gains tax and the decentralised nature of the US banking
system. Stronger answers will develop an argument that supports the idea that one particular area was the
dominant problem, whilst acknowledging that it was a complex period of interacting difficulties.

AQO2 - be able to demonstrate an understanding and awareness of historical and economic concepts, such
as under-consumption and over-production, protectionism and under regulation of business and banking.
It is vital that candidates present clear, focused and analytical explanations, which are capable of weighing
up the relevant and relative factors and approaches, and arrive at a well-considered judgement. Where
appropriate, attempts to deal with historiography, critical evaluation of source material and of differing
historical interpretations may enhance responses. Interpretations may vary considerably but the stronger
answers will avoid the temptation to produce a list of factors and instead build up a thesis which, whilst
allowing for complexity, nevertheless arrives at a well supported answer to the question.

AQ3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the
overall clarity and effectiveness of the presentation.

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

Example Candidate Response — Pass
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Examiner Comment

The opening lacks clarity but implies a link between the Crash and the Depression. Some knowledge is
shown about the speculation of the 1920s and some figures are offered to support the idea of speculation,
but the vital explanatory link between this situation and the Depression is not made. There is an
understanding that the prosperity of the 1920s was not universal but the link with the Depression, again,

is not made. There is a description of the Great Crash. The explanation is implicit rather than being clearly
formed. The expression is variable and the range of the answer is limited. However, there is some economic
knowledge and there is some attempt to answer the question by saying that the general situation of the late
1920s explains the Depression. This is a Pass level answer.
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Paper 4 African and Asian History Outlines, ¢c. 1750-2000

Question 27

How far were the reforms in Japan after the Meiji Restoration motivated by a desire to build Japan’s
military strength?

Mark Scheme
Candidates should:

AQO1 - present a response to the question which displays accurate and relevant historical knowledge.
Analysis and evaluation are required, not a simple narrative of actions and events. Perry’s arrival had
certainly demonstrated Japan's military vulnerability and an important part of the reforms after 1868 were
military and naval modernisation. The interest in expansion in the 50 years after — the war against China,

the successes of the Russo-Japanese War and the foothold in Manchuria, the annexation of Korea, the
ambitions in Shandong and Siberia and the acquisitions at Versailles — may indicate that military strength as
a means of territorial gain was at the heart of the changes. However, that may be to read too much from
the later expansionist desires. The changes were wider than purely military. By 1914 Japan had a centralised
bureaucracy; a constitution; an improved communication and transport system; an end to feudal Daimyo
power; a rapidly growing economy and was much less dependent on European powers.

Certain developments of the period — the revival of Shintoism, linked to the Emperor and the growth of the
large scale economic concerns, ‘the Zaibatsu’ were later linked to militarism, but in this period could be
seen as part of a national revival which combined modernisation with a desire to maintain traditional cultural
values, demonstrating that the letter need not make Japan vulnerable and outdated.

AQ2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative
factors and approaches and arriving at a well-considered judgement. Attempts to deal with historiography
and of differing historical interpretations may well enhance responses but are not required. A sense of
context and of change will help in evaluation. "How far... invites argument and counter-argument. The issue
may be one of perspective — because the Meiji period did lead to sustained militarism and expansion, was
that its real motivation, or is the desire to escape the problems of an outdated feudal and samurai society,
an obscure power sharing between Shogunate and Empire, a highly under-developed economy and a
vulnerability to foreign influence more important than merely military growth; or do all these relate quite
fundamentally to militarism?

AQO3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense of both
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Distinction
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Examiner Comment

The introduction is well-focused on the possible debate — merely military expansion in order to assert
dominance and overturn perceived oppression or more general reform. The key issue in the question is
dealt with succinctly but the argument is made that the changes had wider significance. The essay focuses
on discussion of the relative importance of the military changes and uses, rather than imparts information,
to support a thesis. It sees the links between power and internal stability by a deft reference to China. The
German-based constitution is seen as being quite distinct from a purely militaristic ethos. This is a direct and
economical response to the question, with enough material to support points being made and an obvious
understanding of the question. It is analytical throughout, elegantly written and is of Distinction quality.
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Example Candidate Response — Merit
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Examiner Comment

The introduction recognized that the Meiji reforms included not just military strength but broader aspects,
but did not offer much in the way of a possible debate or judgement. There followed an outline of military
reforms. There was an account of other reforms which did offer some analysis of the extent of democracy
and continuity with traditional values, but limited comparison between the importance of different elements
of change. The essay tended to be a sequence of reforms reasonably well supported, but explanation more
than discussion or evaluation predominated. An answer was provided at rather a limited level — it was not
just military reforms, and there was obvious knowledge and understanding of the changes. This is a Merit

level answer.
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Question 17

Assess the significance of the Boxer Rebellion for China.
Mark Scheme
Candidates should:

AQO1 - present a response to the question which displays accurate and relevant historical knowledge.
Analysis and evaluation are required, not a simple narrative of actions and events. The Boxer Rebellion came
in the wake of the loss of war against Japan and the Treaty of Shimonoseki and the extension of foreign
concessions. It has been said that by 1899 China seemed on the point of partition by Japan and the Great
Powers. When Christian missionaries became more active local disturbances broke out and an anti-WWestern
movement spread from rural China to Tianjin and Beijing. The significance can be seen in a resurgence of
traditional China against change (railways and clocks were particularly hated). It can be seen as a reaction
against loss of war against Japan and foreign domination.

The support of the Empress XiXi adds another dimension and its significance can be seen in the alliance of
a failing dynasty with populist violence. Out of the humiliation and violence of defeat can be seen another
manifestation of Chinese weakness in the face of overseas military power. It can be seen as fostering
Japanese ambitions; leading to the downfall of the dynasty and an upsurge of Chinese nationalism. It was an
influence on key figures like Sun Yat-sen and Lu Xun. On the other hand, it could be seen as a symptom of
longer term trends rather than the major cause of change.

AQO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them

to present clear, focused and analytical explanations, which are capable of weighing up the relevant

and relative factors and approaches and arriving at a well-considered judgement. Attempts to deal with
historiography and of differing historical interpretations may well enhance responses but are not required.
A sense of context and of change will help in evaluation. ‘Assess the significance... invites argument and
counter-argument. There is no real narrative but candidates should weigh the significance of the supposed
elements of great impact. The arguments for the Boxer rebellion as being a turning-point in the development
of modern China is compelling, but it can be seen as more of a symptom of long term decline and loss of
power to foreign countries. The War against Japan might be seen as the real turning point. The revolution of
1911 was not as strong an expression of nationalism as was thought and depended a lot on key provincial
figures and the renegade Manchu commander Yuan Shi-kai.

AQ3 [not applicable to Outlines]

AO4 — write in a coherent, structured and effective way. The writing should show a sense of both
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Pass
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Examiner Comment

There is some focus on the significance of the Rebellion and an attempt to put it into context in the
introduction. However, there was also reference to causes. There are references to historical views and
supporting quotations, but the explanation could have been clearer. The use of quotations was not very
helpful in establishing different arguments about the significance and seemed rather ‘bolted on'. Instead of
developing ideas about the significance, the answer offered information about the background of foreign
intervention. There was an attempt to argue that the war against Japan was more significant than the Boxer
Rebellion, but this was not developed and the answer needed to establish more firmly the ways in which
the Boxer Rebellion was significant, before comparing it to other factors. The factor of Qing intrigue again
was compared, but this led to more background information rather than establishing why the Rebellion was
significant. There was comparison with the Taiping Rebellion, which was more successful in establishing
significance and there was some link with later developments. Overall, the points were not well enough
developed and supported and there was a lot of reliance on general comment and background information.
This is a Pass quality answer.
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Paper 5 Mark Scheme Bands — Special Subject

Special Subjects: Document Question

These banding definitions address Assessment Objectives 1, 2, 3 and 4, and should be used in conjunction
with the indicative content mark schemes for each question.

Introduction

This question is designed largely to test skills in the handling and evaluation of source material but it is
axiomatic that answers should be informed by and firmly grounded in wider contextual knowledge.

Examiners should be aware that the topic on which this question has been based has been notified to
candidates in advance who, therefore, have had the opportunity of studying, using and evaluating relevant
documents.

The Band in which an answer is placed depends upon a range of criteria. As a result not all answers fall
obviously into one particular Band. In such cases, a ‘best-fit" approach should be adopted with any doubt
erring on the side of generosity.

In marking an answer examiners should first place it in a Band and then fine-tune the mark in terms of how
strongly/weakly the demands of the Band have been demonstrated.

Question (a)
Band 1: 8-10

The answer will make full use of both documents and will be sharply aware of both similarities and
differences. Real comparisons of themes and issues will be made across the documents rather than by
separate treatment. There should be clear insights into how the documents corroborate each other or differ
and possibly as to why. The answer should, where appropriate, demonstrate a strong sense of critical
evaluation.

Band 2: 4-7

The response will make good use of both documents and will pick up the main features of the thrust of the
argument (depending upon whether similarity or difference is asked) with some attention to the alternative.
Direct comparison of content, themes and issues is to be expected although, at the lower end of the Band,
there may be a tendency to treat the documents separately with most or all of the comparison and analysis
being left to the end. Again, towards the lower end, there may be some paraphrasing. Clear explanation of
how the documents agree or differ is to be expected but insights into why are less likely. A sound critical
sense is to be expected especially at the upper end of the Band.
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Band 3: 0-3

Treatment of the documents will be partial, certainly incomplete and possibly fragmentary. Only the most
obvious differences/similarities will be detected and there will be a considerable imbalance (differences
may be picked up but not similarities and vice versa). Little is to be expected by way of explanation of
how the documents show differences/similarities, and the work will be characterised by largely uncritical
paraphrasing.

Question (b)
Band 1: 16-20

The answer will treat the documents as a set and will make very effective use of each although, depending
upon the exact form of the question, not necessarily in the same detail. It will be clear that the demands of
the question have been fully understood and the material will be handled confidently with strong sense of
argument and analysis. Good use of supporting contextual knowledge will be demonstrated. The material
deployed will be strong in both range and depth. Critical evaluation of the documents is to be expected.
The argument will be well structured. Historical concepts and vocabulary will be fully understood. Where
appropriate an understanding and evaluation of differing historical interpretations is to be expected. English
will be fluent, clear and virtually error-free.

Band 2: 11-15

The answer will treat the documents as a set and make good use of them although, depending on the form
of the question, not necessarily in equal detail. There may, however, be some omissions and gaps. A good
understanding of the question will be demonstrated. There will be a good sense of argument and analysis
within a secure and planned structure. Supporting use of contextual knowledge is to be expected and will
be deployed in appropriate range and depth. Some clear signs of a critical sense will be on show although
critical evaluation of the documents may not always be especially well developed and may well be absent
at the lower end of the Band. Where appropriate an understanding and evaluation of differing historical
interpretations may be expected. The answer will demonstrate a good understanding of historical concepts
and vocabulary and will be expressed in clear, accurate English.

Band 3: 6-10

There will be some regard to the documents as a set and a fair coverage, although there will be gaps and
one or two documents may be unaccountably neglected, or especially at the lower end of the Band, ignored
altogether. The demands of the question will be understood at least in good part and an argument will be
attempted. This may well be undeveloped and/or insufficiently supported in places. Analysis will be at a
modest level and narrative is likely to take over in places with a consequent lack of focus. Some of the work
will not go beyond paraphrasing. Supporting contextual knowledge will be deployed but unevenly. Any
critical sense will be limited; formal critical evaluation is rarely to be expected; use of historical concepts will
be unsophisticated. Although use of English should be generally clear there may well be some errors.
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Band 4: 0-5

The answer will treat the documents as a set only to a limited extent. Coverage will be very uneven;

there will be considerable omissions with whole sections left unconsidered. Some understanding of the
question will be demonstrated but any argument will be undeveloped and poorly supported. Analysis will
appear rarely, narrative will predominate and focus will be very blurred. In large part the answer will depend
upon unadorned paraphrasing. Critical sense and evaluation, even at an elementary level, is unlikely whilst
understanding of historical concepts will be at a low level. The answer may well be slight, fragmentary or
even unfinished. English will lack real clarity and fluency and there will be errors.

Special Subject Essays

These banding definitions address Assessment Objectives 1, 2 and 4, and should be used in conjunction
with the indicative mark schemes for each question.

Introduction

(a) The banding definitions which follow reflect, and must be interpreted within the context of, the
following general statement:

Examiners should give their highest marks to candidates who show a ready understanding of the
relevant material and a disciplined management of the discussion the question provokes. They should
be impressed more by critical judgement, careful discrimination and imaginative handling than by a
weight of facts. Credit should be given for evidence of a good historical intelligence and for good use of
perhaps unremarkable material rather than for a stereotyped rehearsal of memorised information.

(b) Examiners should use these banding definitions in combination with the paper-specific mark schemes.

(c) It should go without saying that any explanation or judgement is strengthened if informed by the use of
source material.

(d) Examiners are also asked to bear in mind, when reading the following, that analysis sufficient for a
mark in the highest band may perfectly legitimately be deployed within a chronological framework.
Candidates who eschew an explicitly analytical response may well yet be able, by virtue of the very
intelligence and pointedness of their selection of elements for a well-sustained and well-grounded
account, to provide sufficient implicit analysis to justify a Band 2 mark.

(e) The Band in which an essay is placed depends on a range of criteria. As a result, not all essays fall
obviously into one particular Band. In such cases a ‘best-fit" approach should be adopted with any doubt

erring on the side of generosity.

(f) In marking an essay, examiners should first place it in a Band and then fine-tune the mark in terms of
how strongly/weakly the demands of the Band have been demonstrated.
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Band 1: 25-30

The answer will be sharply analytical in approach and strongly argued. It will show that the demands of the
question have been fully understood and that a conscious and sustained attempt has been made to respond
to them in appropriate range and depth. It will be coherent and structured with a clear sense of direction.
The focus will be sharp and persistent. Some lack of balance, in that certain aspects are covered less fully or
certain arguments deployed less strongly than others, need not preclude a mark in this Band. The material
will be wide-ranging and handled with the utmost confidence and a high degree of maturity. Historical
explanations will be invariably clear, sharp and well developed and historical concepts fully understood.
Where appropriate there will be conscious and successful attempts to engage with the historiography, to
evaluate source material critically and to demonstrate an awareness of competing interpretations. Use of
English will be clear and fluent with excellent vocabulary and virtually error-free.

Such answers may be expected, where appropriate, to make use of relevant primary sources. Nevertheless,
where the answer is strong in all or most of the other criteria for this Band, limited or no use of such sources
should not preclude it from being placed in this Band.

Band 2: 19-24

The answer will be characterised by an analytical and argued approach, although there may be the occasional
passage which does not go beyond description or narrative. It will show that the demands of the question
have been very well understood and that a determined attempt has been made to respond to them in
appropriate range and depth. The essay will be coherent and clearly structured and its judgements will be
effectively supported by accurate and relevant material. Some lack of rigour in the argument and occasional
blurred focus may be allowed. Where appropriate there will be a conscious and largely successful attempt
to engage with the historiography, to evaluate source material and to demonstrate an awareness of
competing interpretations. The material will be wide ranging, fully understood, confidently deployed and
well controlled with high standards of accuracy. Historical explanations will be clear and well developed
and there will be a sound understanding of historical concepts and vocabulary. Use of English will be highly
competent, clear, generally fluent and largely error-free.

Such answers may be expected, where appropriate, to make use of or refer to at least some relevant
primary sources. Nevertheless, where the answer is strong in all or most of the criteria for this Band, very
limited or no use of these sources should not precluded it from being placed in this Band.

Band 3: 13-18

The answer will attempt an analytical approach, although there will be passages which do not go beyond
description or narrative. It will show that the demands of the question have been understood, at least in
large part, and that a conscious attempt has been made to respond to them. There will be an effective focus
on the terms of the question and, although in places this may break down, standards of relevance will be
generally high. Although it may not be sustained throughout the answer, or always fully supported, there
will be a recognisable sense of argument. The material will be clearly understood, with a good range, and
organisation will be sound. There will be a conscious attempt to draw conclusions and form judgements and
these will be adequately supported. Some understanding of differing and competing interpretations is to be
expected and some evaluation of sources may be attempted but probably not in a very sophisticated form.
Historical explanations and the use of historical concepts and vocabulary will be generally sound but some
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lack of understanding is to be expected. Use of English will be competent, clear and largely free of serious
errors.

Use of relevant primary sources is a possibility. Candidates should be credited for having used such sources
rather than penalised for not having done so.

Band 4: 7-12

The answer may contain some analysis but descriptive or narrative material will predominate. The essay will
show that the demands of the question have been understood, at least in good part, and that some attempt
has been made to respond to them. It will be generally coherent with a fair sense of organisation. Focus
on the exact terms of the question is likely to be uneven and there will be a measure of irrelevance. There
will be some inaccuracies in knowledge, and the range may well be limited with some gaps. Understanding
of the material will be generally sound, although there will be some lack of tautness and precision.
Explanations will be generally clear although not always convincing or well developed. Some attempt

at argument is to be expected but it will lack sufficient support in places and sense of direction may not
always be clear. There may be some awareness of differing interpretations and some attempt at evaluating
source material but this is not generally to be expected at this level and such skills, where deployed, will be
unsophisticated. Some errors of English will be present but written style should be clear although lacking in
real fluency.

Use of or reference to relevant primary sources is unlikely at this level but credit should be given where it
does appear.

Band 5: 0-6

The answers will respond in some measure to the demands of the question but will be very limited in
meeting these. Analysis, if it appears at all, will be brief and undeveloped. If an argument is attempted it
will be lacking in real coherence, sense of direction, support and rigour. Focus on the exact terms of the
question is likely to be very uneven; unsupported generalisations, vagueness and irrelevance are all likely

to be on show. Historical knowledge, concepts and vocabulary will be insufficiently understood and there
will be inaccuracies. Explanations may be attempted but will be halting and unclear. Where judgements are
made they will be largely unsubstantiated whilst investigation of historical problems will be very elementary.
Awareness of differing interpretations and the evaluation of sources is not to be expected. The answer may
well be fragmentary, slight and even unfinished. Significant errors of spelling, grammar, punctuation and
syntax may well hamper a proper understanding of the script.

Use of or reference to relevant primary sources is highly unlikely at this level but credit should be given
where it does appear.
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Paper 5 Special Subject: Reformation Europe, 1516-1559

Question 1

Study all the following documents and answer all the questions which follow. In evaluating and
commenting upon the documents it is essential to set them alongside and to make use of your own
contextual knowledge.

A Calvin seeks to enlist the support of Francis | of France,

When | firsl sat my hand to this work, nothing was further from my mind, mast glorious King,
than b write something that might afterwards be offered to Your Majesty. My purpose was
solely to transmit certain rudiments by which those who are touched with any zeal for religion
might be shaped fo true godiiness. | undertook this task especially with cur Franch countrymen
in mind. But | perceived thal the violence of certain wicked persons has dominated your realm
and that there is no place in it for sound doctrine. For this reason, | ask you in justice to
undertake a full enquiry into the case which until now has been handled without due process
of law, Thay do not cease to attack our doctrine and to delame it with names that make it
hated and suspected, And we are unjustly charged, loo, with intentions of a kind which wa
have nevar in the least encouraged, namely that we contrive the overthrow of kingdoms.

Prefacs fo Instilutes of the Christian Religion, 1535.

C Caivin writes fo the French Profestant noble Antoine de Bourbon, King of Navarre.

Sire, the sighs and groans of so many lrue believers deserve your altention. You should be
couragecus and come o their aid. Many will think it repugnani, | know, that you should try to
sustain the cause of Jesus Christ. But If you, Sire, who ought 1o be the instrument of all the
children afl God, keep silent, who alse will be bold enough to open his mouth and say a word?
If the circumstances do nol allow you to stand wp for what ks right with entire freedom, and
cendemn what is evil, the least that you can do is to ask for an investigation so that many poor
pecple are not condemned without good reason.

Letter, 14 Decembsar 1557.

(a) How far does Document C corroborate Calvin’s expectations as to the role of lay rulers in
defending religious reformation as expressed in Document A?

Mark Scheme

The answer should make full use of both documents and should be sharply aware of both similarities and
differences. Real comparisons of themes and issues should be made across the documents rather than
by separate treatment. There should be clear insights into how the documents corroborate each other,

or differ, and possibly as to why. The answer should, where appropriate, demonstrate a strong sense of
critical evaluation. In both documents Calvin draws attention to persecution, in A of ‘sound doctrine’” and in
C of 'true believers’ and in both there is an appeal to the lay ruler to act in defence of those who are being
persecuted. Persecution is condemned as ‘evil’ (C) and as ‘the violence of certain wicked persons’ (A).
Although in both Calvin appeals to the rulers for intervention, there are some differences in that in A Calvin
asks for ‘justice’ and ‘a full enquiry’ whereas in C Bourbon is asked to ‘be the instrument of all the children
of God’ and "to stand up for what is right’ . In accounting for similarities and differences, candidates should
be aware Of the ‘audience’, that is the King of France himself in A and a great French Protestant noble and
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prince of the blood in C. It might be argued that Bourbon, as a leader of an important faction and clientage,
is being called upon to oppose the King of France. Some comment upon the differences in chronology
would also be helpful. By 1557 levels of persecution had increased, battle lines were already drawn and the
outbreak of civil war was only five years away.
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Example Candidate Response — Distinction
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Examiner Comment

This is a well developed comparison of similarities and differences which deals not only with the thrust of
both passages but also their tone, and offers an explanation based on contextual knowledge. It sets the
passages in context and offers a sound judgement on the extent of corroboration. The answer is very sharply
focused and offers clear insights and was awarded full marks. It is of Distinction quality.
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Example Candidate Response — Merit
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Examiner Comment

This answer offers some comparison of the aims of the two passages. There is some explanation of passage
A and some contrast with C. The overall comparison and contrast are not well developed and the degree of
corroboration is not well assessed. The main features of the documents are considered but there is some

lack of depth and development. This is of Merit quality.
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Paper 5 Special Subject: Germany, 1919-1945

Question 1

Study all the following documents and answer all the questions which follow. In evaluating and
commenting upon the documents it is essential to set them alongside and to make use of your own
contextual knowledge.

A Hitler, white in Landsberg Prison, sels out a new direction for the Nazi Parly.

'From now on, he sald, ‘we must follow a new line of action. It is best lo attempl no large
reorganisation until | am freed, which may ba a matter of months rather than years. When |
resume active work it will be necessary 1o pursue a new palicy. Instead of working to achieve
power by armed conspiracy, we shall have to hold our noses and enter tha Reichstag agains!
the Cathofic and Marxist deputies. If outvoting them takes longer than outshooling them, at
least the results will be guaranteed by their own Constilution! Sooner or kater we shall have
a majority and after that we shall have Germany. | am convinced that this is our best line of
action now that conditions in the country have changed so radically.

Hitler, as reporied by Kurt Ludecke, 1824,

B Hitler issuss instruclions fo the new leader of the S5A.

Tha 54 must not meet in secret but should march in the open air and thereby be channelled
into aclivities which conclusively destroy all legends of a ‘secret organisation’. The individual
SA man does nol sea his mission in the elimination of some crook or other, whether big or
small, but in helping 1o build a National Socialist raciallst state. Thereby the struggle against
the prasent state will be raised above the atmosphere of petty acts of revenge and conspiracy
to the greatness of an ideclogical war of extermination against Marxdsm. What we need is
hundreds of thousands more fanatical fighters. We have lo teach Marxism that National
Socialism is the fulure master of the streets, just as it will ane day be master of the State.

Hiiler, latter 1o Captain von Pfeffer (SA Order 1), 1 Novemnber 1926,

C Hitler makes a statement to clarify & part (Point 17) of the Nazi Farly Programme of 1820,

In view of the false Interpretations on the part of our cpponents of Point 17 of the Programme
of the NSDAP, it is necessary to make the following stalement: Since the NSDAP accepts
the principle of private property, it is seff-evident thal the phrase 'confiscation withoul
compensation’ refers simply to the creation of possible legal means far conliscation, when
necessary, of land acguired illegally or not managed in the public interest. It s, therefore,

almed primarity agains! Jewish companies which spaculats in land.
Hitler, 13 April 1928,

D A leading Nazi and critic of Hiller debales with him aspecls of the Farly's polilical strategy.

‘All that is very simple for you, Herr Hitler,’ Strasser continued, but it only serves to emphasise
the profound difference in our revolutionary and Socialist ideas. The real reasan Is thal you
wanl o strangle the social revolution for the sake of legality and your new collaboration with
the parties of the Right” Al this Hitler grew violent. ‘| am a Socialist, and a very different
kind of Socialist from your rich friend Ravenllow. But your kind of Socialism is nothing but
Marxism, The mass of the working classes want nothing but bread and gameas. They will never
understand the meaning of an ideal, and we cannaot hope to win them over to one, Those who
rule must know they have the right to rule because they beleng to a superior race.”

From an interview batween Otlo Strasser and Hitler in 1930.
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E Two modern historians comment on the growth of the Nazi Party in the later 1920s.

During Hitler's imprisonment the banned Mazi Party disintegrated into rival factions. In
Landsberg Prison, Hitler was working out his plans for the Party after his release. The putsch
had proved unsuccessiul. A new policy was necessary. Although now ready lo participate
in elections and to enter Padiamenl, Hitler did nol in any way give up his hostility to it. Tha
putsch attempl made It much easier for him to pursue a constitutional course. By 1828,
the Weimar Republic had superficially acquired a degree of political stability and economic
prosperity. Yet, although these years 1828-29 are often seen as the high point of economic
prosperity belore the Wall Street Crash and ensuing slump, this view requires qualification.
The economic difficulties of peasants and Miltelstand groups [in 1927—-28] imposed increasing
strains on the political system. The growing awareness of this led to further disillusionmeant
with the whole political system, a disillusionment which the Nazis were quick o exploit. A
change of emphasks by the beginning of 1928 led the Parly, while continuing to try to attract
workers, to concentrate increasingly on the middle class, now recognisad as more responsive,

J. Moakes and G. Pridham, Nazizm, Volumea [, 1883,

(a) How far do the views expressed in Document C support Strasser’s argument in Document D that
Hitler wanted to ‘Strangle the social revolution for the sake of legality’?

Mark Scheme

The answer should make full use of both documents and should be sharply aware of similarities and
differences. Real comparisons of themes and issues should be made across the documents rather than by
separate treatment. \Where appropriate, the answer should demonstrate a strong sense of critical evaluation
and awareness of provenance by use not only of the text, but of headings and attributions. Note should be
taken of the dates and the provenances, in context; also of the tone of language used, the ideas expressed.
C is from 1928, the year when the Nazis made some, albeit limited, breakthrough in Northern Germany; D
from the year (1930) when that breakthrough broadened and the Nazis became a national party. In D Otto
Strasser, a growing critic of Hitler’s political stance and tactics, points up the divergence in thinking, the
preference for tactical opportunism and pragmatism. C is a demonstration of that, as Hitler played down the
overt socialist ideas of much of the original Party Programme; Hitler explains away such a shift by referring
to a target group in the Jews. Strasser elaborates that Hitler was wooing the Right by playing down socialist
ideas. Hitler rejected the criticisms by identifying Strasser’s thinking as little better than Marxism and by
emphasising the inability of winning over the working classes; he puts an emphasis on a master race of
leaders. What part of D does point up is the prevailing inner Party tensions, pitting a perceived Left-wing
(with the Strassers as spokesmen) against a more Right-leaning Party leader. The documents raise the
issues of the reorientation of the Party — a tactical move — away from its earlier socialist roots, but also the
unease of some in the Party about that shift of attitude and thinking. Comments on the tone of C and D will
be useful to evaluation here.
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Example Candidate Response — Pass
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Examiner Comment

The comparison or contrast between the documents is not very sharply brought out and the key issue is

not always the focus on the answer. When the candidate writes ‘Document C does seem to agree with the
argument in Document D’ this is not supported by a close examination of the passages, or well linked to the
issue of the question. The reference to Document C in the penultimate paragraph is not supported by a clear
explanation from the text and the answer is not really closely focused on corroboration. This is a Pass level
answer.

(b) How convincing is the evidence provided by this set of documents for the view that a ‘new line of
action’ (Document A, line 1) was mainly responsible for the emergence of the NSDAP as a major
national movement by 1930?

In making your evaluation, you should refer to contextual knowledge as well as to all the
documents in this set (A-E).

Mark Scheme

The answer should treat the documents as a set and make effective use of each although, depending on
the exact form of the question, not necessarily in the same detail. It should be clear that the demands of
the question have been fully understood and the material should be handled confidently and with a strong
sense of argument and analysis. Good use of supporting contextual knowledge should be demonstrated.
The material deployed should be strong both in range and depth. Critical evaluation of the documents is to
be expected. The argument should be well constructed. Historical concepts and vocabulary should be fully
understood. Where appropriate, an understanding and evaluation of differing historical interpretations is to
be expected. Answers will need to assess the argument that the Nazi breakthrough of 1930 was founded
on a change of direction in policy and so political strategy set against other factors. In that sense, E has
value in raising a number of factors. Reference can be made to the difficulties of the early 1920s (a small,
regional party; limited appeal and membership; the more socialist meaning; the failed Putsch) and then the
changes in and after 1924-5 (the trial, the publicity, the emergence of a national figure). It is likely that more
coverage will be given to the period 1925-30, the founding of the ‘second’ (new) Party and the application of
the lessons of the failed Putsch. A will be valuable here and can be linked to the new tactical (constitutional)
direction pursued after 1924-5 — though Hitler's disdain for democracy is echoed in E, where that new
approach is put into context. B and C demonstrate aspects of that new tactical approach, part electoral, part
appeal; again E points up the strategic shift towards the lower middle-classes; the make-up of that range
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is featured there and in C and, implicitly, indirectly, in D. In the latter (D), Hitler defends the new emphasis
against criticisms from the Left of the NSDAP of whose number Otto Strasser (and his brother Gregor) was
a prominent spokesman. In D, Hitler delivers a defence grounded in part in semantics — again, there is a link
to part of E — while the value of B lies in the idea of a re-vamped S.A. as a propaganda tool, with appeal to
those who would value order and discipline. Via contextual knowledge, reference can be made to key events
and features between c¢. 1924-5 and 1930, including the reorganisation, the Fuhrerprinzip, the reorientated
messages, the electoral gains of 1928, 1930, set against the very limited developments of the early 1920s,
electorally, regionally, etc. In addition, some reference can be expected to economic and political context
factors (of E, some of A): the Weimar economic system and its highs-and-lows (agricultural problem by
1927-8: as in E); the effects of the PR. system, weak coalition governments, indecisive leadership; anti-
democratic trends and forces (there are links here to aspects of A, C, D and E).

Example Candidate Response — Pass

o /J b) The Idea of the "new line of Action” suggested in source A, is backed up by all the
o sources [hough E does start to suggest other reasons. Firsltly Sourc A was Hitler
it*, » b~ telling a reporter whilst he was in Landsberg Prison, that when he was Treed " it will
Ay [r* be necessarh to |.'|'.IFE-!,.I-E a new palicy istead of paower by armed conspirgey”, this is
il b supported by source’'C "with the creation of Legal means® and in source’B 7 the SA

must not meet in secfet but should march in the open Air*, THis idea thal the new
Line of Direction was through legality, this is again proven in source A "and enter the
Reichstag * and they do, when Hitler leaves Prison he changes the whaole approach
to reachign power form a seizing power (o a legal route, with sitting elections. Hitler
realised thal he could not win volilently, so source C supports this idea when he
'Ia'ifies a point written before he was put in prison 1o, suit the new policy ideal of a

>gal way o reach power buy staling * phrase 'confiscation with our compensation'
L ers simply to the creation of possible legal means of confilscation”. This qoute
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totally suppaorts this idea on a new line. Source D also puport sthe claim along with
the other sources as it shows that people do not like the new change in direation but
does prove thal it is a new policy, by the quote “sirangle the revolution for the sake
of legality”. This definatly supports the Idea of a new policy though suuggest that this
was stifling the revolution

| Hitler New policy change lead to a small faction in munich grow o become a huge
national movement. He changad from hawving and Taliing int he munich putch (o
' creating a legal revolution. the Legal revolution and them gaining seats in tha
reichstag, it was a major this new policy change, lead them to change the party
structure, and lead to become a movment in which x cross party suppor occured. As
before it was an violent revolution this meant that they did nto have cross parly
support really, but mainty workign class, Wilth the change in o a lagality system o
i getting power It lead {o & more cross party support, this meant that actully gained
W the support more of big buisness, and e iddle class. Which is supported in
o - source E ¥ while still continuging to attract the workers...[ while allowing] 1o
concentrate increasingly in the middle classes” this did prove to be more responsive
and Though he did have scem suppori, he gained more support throught he legal
way. though there our other factors as to why it become a national movament

=ourcg E does start to suggest a another way in which, they became a national

ol movemant by 1930, it was partly to do with the new policy direction but also fo do
ST ¥ i " | with the economic crisis caused by the wall street crash in 1928 and the effect it has
! h.,'f"'r' ! on the german poputation but also on the disatification of the people with the Wiemar

l\_«.‘-“ l republic. The ecnomic situation by 1930 was homific, there was mass
LN unemployment, which lead to the discontent witht he wiemar republic and the start of

(P s peopal o starl locking (o anolher means of leadership, and Ihe ideals of the NSDAP
P&y o & was there, witht he lalk of german national pride. They promised a new germany
\ with idea of strong german nationalism, pride, but also jobs for people. This was
anothor key reason as o why the party became a national movment

Though the above was important, praberly the most important factor as to why it

become a national movement was Hitler Himself. His chraismatic leadership of the,
party, the starting of the ldea of Furhrprinzip. He became the driving force behind the
moavment and why || became a national movement. He created the organistion, so J,l
that there would be offices and groups in all major areas, but also i
he traviedd around the coutnry giving speeched, thal drew people in, these

speeches whirled the Audiences mind. Hitler Himself as an amaixng orator was one

of the reasons as o why It become a national movement. so the new policy roule

was extremely imporant, Hiller himself was why the parly bacame a national

mavmeant, bul also the effective properganda

it

Examiner Comment

The answer is a Pass level which failed to keep sufficient focus on the documents, which tended to be
used merely to illustrate, or, when analysed, were not effectively linked to the issue in the question. Some
conclusion was reached, but the use of the documents A - E was limited and the answer should have
focused a lot more on linking the documents to the key issue and using them critically in relation to the
argument attempted.
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Paper 5 Special Subject: China under Mao Zedong, 1949-1976

Study all the following documents and answer all the questions which follow. In evaluating and
commenting upon the documents it is essential to set them alongside and to make use of your own
contextual knowledge.

Question 1

A A forelgn vislor s impressed by progress in China. The author was the Dean of Canterbury
Cathedral, noled for hig socialisf sympathiss. The area visited waz in Naritvern China, close fo
Ife bordar wilh Bussian Karakhstan,

Wa heard the story of the state farm from the Poliical Commissar. Il started in 1951, in a
desart like tha Gobi; it was winler and 1000 men came to lay the foundalian of The sellement;
no food, no shelter, ne machinery, The advance party set up hay tents and dug caves. Some
50 skilled workman from Uremchi trained the soldiers, who proved apt pupiis. They took gresl
care with the sead; ong soldier had culthated a single bean; in 1952 he had hirty beans; in
1954 he had 1,845, an increase due to irrigation, Wohees, foxes and other animals were a
hazard, The comrades bagan consiruclian with their own hands. By 1951, 32,000 mou® were
sown. In 1957, 72,000, The soidiers, now civiliang, are proud that they have 200 births a year,
Mot only are thers treas growing and fields of cotion and maize and fruits, but there are brand
new creches full of rosy-chesked healthy bables,

Hewlett Johnson, The Lipsurge of China, 1961, published in Baijing.

[*1 mou= 0.1647 acres]

B An official US repor! analyzes Communisf China's actvevemerits after 19449,

The economy inhariled by the Communists was a shambles. Exlensive areas of China had
baen wracked by revolution, war, landlordism, civil war, fereign Invasion, flood and famine. In
a remarkably short fime the new government had suppressed banditry, restored the battered
radlway sysiem; repaired dykes, replaced the cormupt bureavcralic system of local government
with apparently incormuptible Communist cadres; introduced a stable currency and enforced a
naliomwide tax system; bagun an exfensive system of public health and sanitation; provided
a folerably even distribution of available food and clothing. In tha First Five Year Plan after
1853 policy was directed to the rapid expansion of basic industrial commodities - steel, coal,
electrical power, cement and the rest. Thers was a rellance on large ministerial bureaucracies
which ran each branch of industry from officés in Beljing.

A. G, Ashibrogk Jr., A Raport on the Chinese Economy fo the US Congress, 1968,
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C  The daughter of leading party officials in Sichuan descrites events in 1955 following a national
campalgn against enamies of the people, including her molhar.

Like ather detainess my mother was assigned companions who followed her evarywhere,
even io the toilet, and slept in the same bed, Each companion had 1o file & report on my
mother every day. She waa put in the impossible position of having fo prove har innocence.
She was asked about her uncles’ connection with the Guomindang, evan though Mao himsall
had once been a sanior alficial in the Guomindang. She was kepl in detention for six months.
She had to attend mass rallies in which ‘enemy agents’ were paraded, denounced, sentenced
and led away 1o prison, Amaong the ‘counter revolutionaries’ there was a friend of my mother's.
After the rally, she commitlad suicide. Seven years later the parly acknowledged thal she had
boan nnocent all along.

Jung Chang, Wild Swans, 1992

D Mao reflects on progress and problems since 1949, His speech was edited into an article in
The Peapie’s Daily:

The cooperative fransformation of agricullure has been successfully accomplished. There
ara people saying Cooperation is no good. There are indead some faults, but thesa are nol
serious, Take the Wang Guofan cooperalive in Hebel, This is in a hilly region which was very
poar in the pasl. In 1953 when it was set up, it was called the 'pauper's cooperative’. But
after four years of hard struggle, most of the househalds have reserves of grain. What was
possible for this cooperative should also be possible for cthers to achieve. In 1856 small
numbers of workers or students in certain places went on strike. The Immediate cause was
the fallure 1o satisty some of their demands for material benefits. But a mora important cause
was bureaucracy on the part of the leadarship. Another cause was the kack of ideological
and political education. The same year Ihere were also disturbances in some agricultural
cooperatives. Among the masses some are prone to pay atlention to immediate, partial and
personal interests and do not understand long term collective intarasls,

O the Corregt Handling of Confradictions among the People, June 1857,

E A modern histarian gives a picture of violence and disrupfion in rural areas affer 1951.

In 1950-51 a ‘rectification’ campaign was [aunched against people identified as class enemies,
counter-revolutionaries and ‘spies’ - 28,000 were estimated to have been killed in Guangdong
alone, More than 100 million acres of land were redislributed, The crop area held by poor
peasants doubled 1o 47 per cent. Nelghbours were encouraged to inform on oné anather.
Village dwellers were put into more than a dozen classifications ranging from landlords Lo
landless labourers. Class enamies became non-pecple, axcluded from the bonds of kinship.
Rankings could be arbitrary = a teacher who rented out a little land he owned could be pul
down as a fandlord’, The property of those found guilty was confiscated. Peasants whose
family had lived on or below the margin got their revenge on those who had simply been
better off. The exact numbear of pecple who ded in the countryside and cities during this
period will never be known; estimates run from 800,000 to § million. Millions ware deporied to
prison camps. The prison system contained parhaps 15 milllen people.

Jonathan Fenby, The Pemguin History of Modern China, 2008.
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(b) How convincing is the evidence provided by this set of documents that the benefits of
Communist rule between 1949 and 1956 for the Chinese people outweighed the disadvantages?

In making your evaluation you should refer to contextual knowledge as well as to all the
documents in this set (A-E).

Mark Scheme

The answer should treat the documents as a set and should make effective use of each although, depending
upon the exact form of the question, not necessarily in the same detail. It should be clear that the demands
of the question have been fully understood and the material should be handled confidently with a strong
sense of argument and analysis. Good use of supporting contextual knowledge should be demonstrated.
The material deployed should be strong in both range and depth. Critical evaluation of the documents is

to be expected. The argument should be well constructed. Historical concepts and vocabulary should be
fully understood. Where appropriate an understanding and evaluation of differing historical interpretations

is to be expected. From contextual knowledge candidates should be aware of context and broader issues,
some of which are reflected in the documents. The debate here is whether, given the terrible conditions,

a firm but fair regime offered progress and hope; or whether for all its achievements, the repression and
violence of the regime set China on a disastrous path which outweighed any temporary advantages in the
countryside. It is interesting that the foreign source acknowledges a higher level of achievement in B than
Mao himself. There may be some implied criticism of the central control in B but Congress was told of
considerable achievements which candidates may accept or challenge by reference to their own knowledge.
High inflation, many war tom areas, a weakened infrastructure and problems of localism and law and order
can be confirmed; the new regime controlled inflation; there was substantial land redistribution and some
social improvements. However, there was also a high level of repression, wasteful use of resources on
military spending and the pursuit of international power status and personal dictatorship. A might support

B but it is from one small area and from an unreliable source, dependent on its information from a local
official. D generally stresses achievements, but by 1957 Mao was not content with the pace of change,
particularly the balance between industry and agriculture and the productivity of the farms. He gives a mixed
picture, stressing the success of collectivization but identifying some discontents and having to admit that
not all collectives achieved the success of the example he quotes. As in Russia, collectivization brought
mixed results and Mao's stress on population growth (hinted at in A) was short-sighted. E suggests a more
bitter local land redistribution with winners and losers and a great deal of Post QPEC violence, repression
and class hatred. A lot depends on a view of the period beforehand — despite all this, many peasants were
better off than under the landlords and despite the repression there was a genuine sense of participation.
However, the human costs cannot be denied and they are brought home by the family memoir in C. The
repression of loyal party workers is all too reminiscent of Russia — but the level of control here is chilling and
accords with the view in E. Was China driven by a paranoid dictator towards excessive arms spending, war
in Korea, violent class hatred in the villages, a vicious system of repression and control; or was a backward
and ravaged country put on the road to progress and given more social justice and reform than ever before
in its history by a genuinely ideologically motivated party, unfairly criticized by the west and given limited aid
by Russia.
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Example Candidate Response — Distinction
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Examiner Comment

This answer shows some critical use of evidence, with the document explained and linked to the question,
some factual knowledge used and a comparison made with two linked sources. This is the approach

that, if developed, would lead to a Distinction level answer. The concluding paragraph offers a view which
demonstrates a balanced judgement and is consistent with the answer’s focus on using the passages and

going beyond a descriptive approach.
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Paper 5 Special Subject: The Civil Rights Movement in the USA, 1954
1980

Question 1

Study all the following documents and answer all the questions which follow. In evaluating and
commenting upon the documents it is essential to set them alongside and to make use of your own
contextual knowledge.

A In a speech al Holl Streef Baplist Church, Monigomery, Alabama, Martin Luther King makes
the case for non-violent prolest.

| want it to be known throughout Montgomery and throughout this nation thal we are Christian
paople. We believe in the Christian religion. We believe in the teachings of Jesus. The only
weapon that we have in our hand this evening is the weapon of protest. And secondly,
this is the glory of America with all its faults. This is the glory of our democracy. If we were
incarcerated behind the iron curtains of a Communistic nation we couldn't do this. If we were
trapped in the dungeon of a tofalitarian regime we couldn’t do this. But the great glory of
Amarican democracy is the right to protest for right. My friends, don't let anybody make us
feel that we ought to be compared with the Ku Kiux Klan or with the White Citizens’ Councils.
Thera will be no crosses burned al any bus stops in Montgomery. There will be no white
persons pulled out of their homes and taken out to some distant road and murdered.
Speach, 5 December 1955.

B Prasident John F Kennedy supporfs the case for equalily in a lelevised address fo the
nafion.

We preach freedom around the world, and we mean it. And we cherish our freedom here at
home. But are we 1o say lo the workd — and more importantly to each othar — that this is the
land af the free, except for the Negroes? Now the time has come for this nation to fulfil its
promise,. The events in Birmingham and elsewhera have so increased the cries for equality

that no city or state or legistalive body can prudently choose to ignore them.
Televised addrass, 11 June 1063

€ In a speech in Cleveland, Otio, to members of the Congress of Racial Equality, Malcolm X
suggests that violence should be met with vialence,

So, I'm not standing here speaking to you as an American, or a patriot, or a flag-saluter, or a
flag waver — no, not . I'm speaking as a victim of this American system. And | see America
through the eyes of the victim, | don't see any American dream; | see an American nightmare.
Wae will work with anybody, anywhere, at any time, wha is genuinely interested in tackling the
problam head-on, non-violently as long as the enemy is non-violent, but viclent when the

enemy gels violent.
Speech, 3 April 1964,
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D One of the students imolved in the Greensboro sit-ins in 1960 records his experience in a
published interview.

Aftar salacting the technigue, then wea said, ‘Lat's go down and just ask for servica.' Il certainly
wasn't titled a ‘sii-in’ or "sil-down’ at that fime. 'Let's just go down to Woolworth's tomorrow
and ask for service, and the tactic is going to be simply this: we’ll just slay there! We never
anticipated being served, certainly. the first day anyway. What's going to happen once we sit
down? Of coursa, nobody had the answers.

Franklin McCain in My Soul is Rested, 1977.

E A modern historian reflects on Dr King's role In the Monigomery Bus Boycott.

He led the boycott with skill and intelligence. Aware of his own inexperience, he was receplive
to advice. When it came to organising an alternative transport system, for example, he sought
the help of T.M. Jemison, who provided details of the ear pool he had set up during tha Baton
Rouge boycott. King had the administrative ability to handle the huge volume of mail that
flewed into the Montgomery Improvement Association (MIA)'s office, replying 1o well wishers
and crifics in the appropriate way. He became the MIA's ambassador, representing its cause
throughout the nation before white and black audiences, and, in doing so, he acted as the
MIA’s chief fundraiser. Ha had the education and self assurance to cope with the press, and
he developed a keen sense ol public relations. Calm and articulate, he handled reporters
well, presenting the boycolters' case reasonably and persuasively. He also displayed cool
inteligence in moments of erisis. When his home was bombed he acled decisively to avert &
ricl.

Adam Fairclough, To Redeem the Sou! of America, 1987,

(b) How convincing is the evidence provided by this set of documents that Martin Luther King was
not the most important influence upon the movement for greater African American rights?

Mark Scheme

The answer should treat the documents as a set and should make effective use of each, although some

will need more attention than others. It should be clear that the demands of the question have been fully
understood and the material should be handled confidently with a strong sense of argument and analysis. Good
use of supporting contextual knowledge should be demonstrated and critical evaluation of the documents

is to be expected. Historical concepts and vocabulary should be fully understood. Where appropriate an
understanding and evaluation of differing historical interpretations is also to be expected. Most of these
documents can be used to argue that the view that Dr King was not the most important influence is quite
convincing. Document B can be used to stress the importance of the Presidency and background knowledge
might help strong candidates mention the crucial role of President Johnson as well. Document C also shows
that other black leaders, such as Malcolm X, offered a very different sort of leadership which led eventually to
the Black Power movement. Document D can also be used to show that Dr King was not dominant as it shows
how grass roots activism was spontaneous and not directed by King. Even Document E seems to show that
King was dependent upon the advice of others and part of a team rather than above the team. However, the
documents can also be used, to some extent, to show King as a very powerful leader. The skill and strength of
his oratory is evident in Document A. Document E is clearly extremely useful in substantiating the view that
King certainly came to dominate the Montgomery Boycott. Also, it might be argued that Kennedy's intervention
shown in Document B was prompted by King's strategies in Birmingham. Malcolm X in Document C may

be rejecting King's approach but it is also clear that much of what he is saying is in direct response to King.
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Background knowledge might be used to argue that King was more influential that Malcolm X, although this

is debateable. The grass roots activism of the sit-ins, shown in Document D, might also be said to have been
inspired by King's non-violent methodology. All sorts of conclusions are possible but the stronger candidates will
focus sharply on the precise words in the question in order to shape their final judgement.

Example Candidate Response — Merit
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Examiner Comment

This answer shows an attempt to use documents A — E, but with little critical sense and limited support from
the documents themselves. There is some awareness of context and some explanation. The documents are
treated separately throughout this candidate’s response. There is some attempt to offer an argument about
the role of a King and some contextual knowledge to reach a judgement, but the documents in this answer
were not used fully and there was limited evaluation. This is a Merit level answer.
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Paper 5 Special Subject:The Crusades, 1095-1192

Question 2

How is the success of the First Crusade best explained?
Mark Scheme

Candidates should:

AO1 - present a sharp response to the question which displays accurate and relevant historical knowledge.
A sharp focus on the demands of the question is required, that is a set of explanations for the success of
the First Crusade rather than, say, a narrative of events or an account of its causes. The issue of recruitment,
while relevant, is not central to the argument and candidates should not be sidetracked onto this. The

best answers are likely to provide some sort of hierarchy of reasons or emphasise the centrality of one
reason over others. Factors which need to be considered include: the military strengths of the Crusaders,

in particular their ability to learn new techniques as the Crusade progressed; the importance of strong
leadership at crucial times (Bohemond at Antioch, Raymond at Jerusalem); the disunity of the Muslim world
at the time; Alexius'’s (albeit reluctant) help at Constantinople; the piety and devotion of the crusaders;

and the importance of luck, not least at Antioch. Candidates might also point out the Crusade overcame a
number of obstacles, not least the failure of the first wave, Alexius's reluctance to help, and tension within
the leadership.

AQ2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative
factors and approaches, and arriving at a well-considered judgement. Attempts to deal with historiography,
and with differing interpretations (although not required) may enhance responses. In this essay, the work

of Jonathan Riley-Smith, John France and Thomas Asbridge may be cited. Candidates may be expected to
sharpen the argument by evaluating the relative importance of the issues.

AQO3 - [not applicable to Special Subjects]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance, and — especially in stronger candidates — fluency.
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However, the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of presentation.
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Example Candidate Response — Distinction
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Examiner Comment

This is an example of an argued and analytical approach. The opening registers the importance of assessing
‘best explains’, rather than considering a series of explanations. The first element, the importance of
religious piety, is illustrated by reference to evidence and the material is well linked to the question. The
central issue of Muslim disunity is considered in connection with the Crusaders’ military tactics and there is
some evaluation of the importance of effective use of large forces. There could have been more developed
explanation of the divisions of the Crusaders’ opponents, but the supporting knowledge is sound. There

is a reasonably sustained discussion about the role of Byzantium. The various factors are discussed in an
analytical conclusion, showing some discrimination between explanations. This is a Distinction level answer
which would have been improved by greater development of the key issue in the question.
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Paper 5 Special Subject: China under Mao Zedong, 1949-1976

Question 3

Was the Cultural Revolution merely a means for Mao Zedong to maintain his personal power?
Mark Scheme

Candidates should:

AO1 - present a response to the question which displays accurate and relevant historical knowledge.

A sharp focus on the demands of the question is required. Candidates should be able to focus on what
have been claimed as Mao’s motives. Launched in 1966, this was an iconoclastic move to revitalize the
Revolution, destroying Old Culture, Old Habits, Old Customs, Old Ideas and to use youth to destroy
remnants of bourgeois culture. Was this part of a genuine desire to rejuvenate and look critically at the
Party, or a response to the growing criticism of the failures of the Great Leap Forward and the emergence
of potential rivals like Liu Shaogi? Candidates might look at evidence of Mao's previous motivation when
making initiatives and might relate the decision to the state of China by 1966. The official line taken by
post-Mao party histories is that Jiang Qing and the so-called Gang of Four were more to blame than Mao.
Certainly Mao’s wife and Lin Biao pursued a bizarre cult of personality which led to the formation of the

Red Guards and the elevating of Mao; Mao gave his support to purges, July 1966. The justification that the
revolution was incomplete in that while there had been massive economic change and party control, the
outlook of society, its education, literature and art, were not yet revolutionary needs to be considered and

a judgement made about whether this was merely propaganda or higher level power politics, or did reflect
a true perception. The great debates that followed were very circumscribed and in the end it did look as if
political opposition was being targeted - Liu died and Deng Xiaoping was punished three times. There were
local power struggles, such as the one in Shanghai and critical elements in the army were purged. By 1968
Mao worship was at a peak; but Mao was careful enough to move the Red Guards to the countryside and
Lin Biao mysteriously died in a plane crash in 1971. Maintaining power possibly remained at the top of Mao's
agenda.

AO2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them

to present clear, focused and analytical explanations which are capable of weighing up the relevant and
relative factors and approaches, and arriving at a well-considered set of judgements. Attempts to deal with
historiography and with differing interpretations (although not required) may enhance responses. Here,
candidates should demonstrate an especially sharp evaluation of the relative importance of Mao's own
desire to protect his power and the way that events might well have overtaken him until he reasserted his
authority even over those who used his God-like status for their own ends.

AQO3 - [not applicable to Special Subjects]

AO4 — write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates - fluency.
Candidates will not explicitly penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Pass
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Examiner Comment

The opening of this essay did propose a view that Mao had certain political aims, but there did not seem

to be a full understanding of the nature of the Cultural Revolution or much grasp of the possible ideological
motives. There was an attempt to put the Cultural Revolution in context, but the Hundred Flowers campaign
was mis-named and there seemed little explanation, but nevertheless there was some relevant material
about the situation. There was a reference to a source on the effects of the Revolution but the argument and
understanding of the nature of the changes was limited. Attempts to argue that it was not really about the
Arts but about power were made, but the references to the restoration of socialism were under-developed.
There was some description of elimination of opposition and there was some attempt to link this to the
question. The counter argument was weakly made and generally the answer was assertive with some
description and some sense of argument but this was not sufficiently developed for Merit level.
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Paper 5 Special Subject: Germany, 1919-1945

Question 4

‘A series of reactions to events, not the enactment of a clear plan.” How far does this view explain the
conduct of Hitler’s foreign policy in the period 1933-41?

Mark Scheme
Candidates should:

AQO1 - present a response to the question which displays accurate and relevant historical knowledge. A
sharp focus on the demand of the question is required. No set response is to be expected; it is the quality
of the argument and evaluation that should be rewarded. A narrative of foreign policy events will not go

very far unless there is good explanation linked to the needs of the question. Analysis and evaluation are
required. Links to the value of Mein Kampf and the arguments over possible blueprint, programme and
master-plan as against a highly opportunistic approach can be expected. There is evidence both for the
continuity of aims and the unfolding of some kind of plan and for more marked opportunism. Good answers
will highlight core aims and goals but also flexible responses to opportunities; Hitler's methods were diverse,
unusual, unconventional (hence why it was so difficult to deal with him). Answers do need to reach 1941

and the all-important invasion of the USSR, arguably Hitler's greatest goal. Links of geopolitics, historical
interpretations presented by Hitler, racial considerations can be anticipated. Reference can be made to such
factors and issues as Hitler's attitudes towards Russia, France, Italy and Britain; Lebensraum; the overturning
of the Versailles Treaty; rearmament; Poland (1934, 1939); the Rhineland (1936); how he used Appeasement;
Anschluss (1938); Sudetenland and Czechoslovakia (1938, 1939); the attacks in the West (1940) and the
Balkans (1941); the nature of the War; Operation Barbarossa. His statements on foreign policy — in Mein
Kampf, the ‘Second Book’, speeches to Generals (1933, 1938, 1939), Military Operational Plans (e.g. ‘Green’,
‘White'), for example — could be used to effect.

AQ2 - be able to demonstrate an understanding and awareness of historical concepts, enabling them to
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative
importance of factors and approaches, and arriving at a well-considered set of judgements. Attempts to
deal with historiography, and with differing interpretations (although not required) may enhance responses.
There is scope in the question formulation for argument and counter-argument. Much debate exists here —
with links to (e.g.) 'intentionalist’ vs. ‘structuralist’ ideas. There has been a vigorous debate as to whether
Hitler pursued a well-planned, ‘programmatic’ policy or whether he was an unprincipled, flexible thinker and
opportunist, a reckless gambler. There is evidence for both, though the best answers will favour one over the
other, and explain why. Key, core ideas and objectives should be assessed within the context of his special
style of conducting foreign policy. Appreciation of the differences between the periods of peace and war
would be helpful.

AQO3 - [not applicable to Special Subjects]

AO4 - write in a coherent, structured and effective way. The writing should show a sense both of
organisation and direction, displaying clarity, balance and — especially in stronger candidates — fluency.
Candidates will not explicitly be penalised for specific deficiencies in spelling, punctuation and grammar.
However the cumulative effect of substantial problems in this area will inevitably influence judgements
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response — Merit
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The goals of Hitler's foreign policy are apparent from the speeches he gave in the
1920s and 1930s and the goals he set out in Mein Kampf, In Mein Kampf Hitler

states that the first goal of a Government should be to provide ‘living space for

the growing German population’. This developed into the idea of Lebensraum or !
Ospolitik which Hitler wished to pursue in Eastern Europe. This would gain Llans”
resources for the economy to grow and help to eradicate unemployment, Hiter _“fLT"
alzo desired when taking power to abolish the restricions that Versailles had
imposed on Germany. These goals are clear but it is less clear whether Hitler
thad a plan to do this through a General European War as Andreas Hillgruber
suggest or no plan to do so bul relied on 'opportunism’ as suggested by AJP
Taylor

P U L )

Hitler was in complete control of foreign policy from 1933 through to 1941, He

devoted most of his time to foreign policy and had litthe interest in other areas of

pohcy. This meant divisons and ineffective policy in other areas due to rival

power bases competing with each other were avoided However in the field of

foreign policy Hitler was in complete control with everyone ‘working towards the

fuhrer’. The army was weak and could not resist Hitler as they feared a

communist revoloution or being tried for treason. Hitler was also succesful in

marginalising oppostion figures such as Beck and YVon Hammerstein. This meant

that there was a clear and concise series of measures designed at stengthening &
Germany enacted by Hitler. The rapid rearnament from 1933 to 1938 where Faa- TN

/ spending on the military rose by 500 percent showed that Hitler was prepared ta
' committ serious amounts of monay to foreign policy. Goring said that the

economy should be about guns not butter as 'guns will make us great where
butter will only make us fat'. In this Goring was mimicking the views of Hitler who
was desperate for rapid rearnament as he said in a speech "We must rearm
faster and better than the allies'. Hitler's obsession with reamament came at the
expenses of other economic goals and quality was also lower as he cared about
speed.It can be argued that this rearnament was part of a plan for War against
Britain and France. However Germany had been left weak after Versailles and

many believed this was just it trying to catch up with the advantage that the Allies
had in this area

The main argument for Hitler planning War is the Hossbach memarandum of aurid--
'I!E]'BE'rT he agressive language of Hitler where he talks of seizing Czechslovakia e
and Poland are taken as intent he wanted war. He also speaks in this document WO
as Britain being an enemy for the first ime. In this Hitler is shrewd enough to

realise that the Anglo- German naval pact was not a long term solution, However

this pact is one of the things that Hitler was not planning for War in the Hossbach
memorandum. Hitler beleived in shirt term alliances to allow him to seize territory.

For example when he first came to power he allied with Poland when Germany

was weak and than when he was strong tried to talke it over. The Molitoy-
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I

-

Ribbentrop pact of Igﬂ;as another axample of Hitler putting principles before a2t
ideclogy. Naturally fie distrusted Russia saying in 1928 that as a coUntry it was
‘corrupted and destroyed” due to his communist rule but he formed the alliance
anyway. Hitler realised in 1936 at the time of the Hossbach Memorandum that
Germany was not ready for War, Schaacht had wamed him that the economy
was not fully prepared and Hitler being angered at this put Goring in charge of
|the Four Year Plan. This plan was designed to and in 1540 and many beleived
| that even then the economy would not be ready for total war. Hitler in the
' Hossbach Memorandum mentions that the problem in the East should be solved
by "1942-1943". This implies at that time he was not thinking seriousley about .
War. The Hossbach Memorandum may have been desined to flush out his critics 4“1 L
in the army and see who was loyal to him.For all these reasons the Hossbach ,_.L'L,}; )
Memorandum cannol be seen as a plan for war. 3 ,;_L o5
A far more convincing explantation for Hitler's foreign policy is that he was an A
opportunist who took the opportunites that presented themselves. This idea is
backed up by the facts, as Hitler believed he could exploit Allied weakeness to
gain territory and frequently did so. Often before 1939 Hitler was prepared to . Mg
back down rather than go to war. When the Rhineland was remilitarised the '
Aroops were given orders to retreat if challenged by the French. When the Allies s
backed down this emboldened Hitler to attempt to seize more territory. The
Anschluss was succesful and Hitler was also able to gain Czechoslovakia for
Germany. Hitler was pleased that his Lebensraum policies were a success and
decided to attempt to seize Poland. He did not believe it would lead to war as
Britain h_gd"’ in the past showed sympathy for German claims for Poland, When
Britain decided to go to war based on Polish neutrality this surprised the German
foreign office as documents show. The economy was not-ready for the inevitable
total war that fighting Britain and France would bring anfd Beck beleived that the 7
army was not ready and a War would be a 'general catastrophe’ for Germany i et
| Hitler's gamble on thinking that appeasement from the Allles would continue
| proved naive. Hitler was not prepared to back down and thus war was inevitable

b
—

Hitler did not plan for a general European War but was forced into it by a )
miscalculation and the cumulative radicalisation of German foreign policy -
However to say he was simply reacting to avents that presented themselves is

incorrect. Hitler's foreign policy is best described as planned opportunitism. He

attempted to gradually gain territory and allow Germany to grow. In this he was o i gl
similar to Bismarck, and his style of diplomacy with the threat of force, appealed ~_ -L.
to Hitler as a way of expanding German territory and making Germany a great

nation. In the end Hitler's planned opportunitism failed and his foreign policy was _

left reacting to events. As Richard Betts says Hitler was a "gambler who ran out l".-'f rRadg
of luck'
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Examiner Comment

The opening of this essay sets a distinction between long term goals and plans and there is a reference

to different interpretations. There is an argument that with Hitler in obvious control, there were a series

of measures to achieve goals and there is some explanation and support. There is reference to precise
evidence, though it is misdated. The explanation lacks clarity. There is an attempt to argue that expediency
came before ideology, with the Soviet pact (misdated), and there is some evaluation of Hossbach as a
source, not fully explained. There is an attempt to show that Hitler was opportunistic but the support is
variable. The ideas are there but not fully explained and developed. The essay depends more on analysis than
description and there is reference to evidence with some critical sense, but the overall quality is closer to
Merit — the miscalculations are not really shown and the answer is somewhat allusive and uneven.
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Paper 6 Personal Investigation

Candidates write an extended essay of approximately 3,500 — 4,000 words on a topic of their choosing
approved in advance by CIE.

Mark Scheme

These banding definitions address Assessment Objectives 1, 2, 3 and 4.

Introduction

The banding definitions which follow reflect and must be interpreted within the context of the following
general statement:

Examiners should give their highest marks to candidates who show a ready understanding of the relevant
material and a disciplined management of the discussion the question provokes. They should be impressed more
by critical judgement, careful discrimination and imaginative handling than by a weight of facts. Credit should be
given for evidence of a good historical intelligence and for good use of perhaps unremarkable material.

The Band in which an essay is placed depends on a range of criteria. As a result, not all Investigations fall
obviously into one particular Band. In such cases a ‘best-fit" approach should be adopted with any doubt
erring on the side of generosity.

In marking an Investigation, examiners should first place it in a Band and then fine-tune the mark in terms of
how strongly/weakly the demands of the Band have been demonstrated.

Since the Investigation is a reflective piece of work and not written under time restraints, greater emphasis
than in other components of the examination is placed upon such matters as the use of a wide range of
sources, the demonstration of a critical sense, high standards of presentation and use of English.

Band 1: 49-60

Whilst not being perfect the answer will be the best that a candidate can be expected to achieve at this level. The
answer will be strongly argued and sharply analytical in approach. It will show that the demands of the question
have been fully understood and that a conscious and sustained attempt has been made to respond to them in
appropriate range and depth. It will be coherent and structured with a clear sense of direction. The focus will be
sharp and persistent. Some lack of balance, in that certain aspects are covered less fully or particular arguments
deployed less strongly than others, need not preclude a mark in this Band. The material will be wide-ranging and
handled with the utmost confidence and a high degree of maturity. Historical explanations will be invariably clear,
sharp and well developed and historical concepts fully understood. Candidates at this level may well demonstrate
a sophisticated awareness of links and comparisons to other countries and periods. The answer will make use of
a wide range of sources. These will normally be largely secondary but some acquaintance with primary sources
is to be expected at this level. Sources and historical interpretations will be treated critically and there should

be a good grasp of formal critical evaluation with reference to such issues as provenance, dating and context,
corroboration and difference, utility and reliability. Critical sense and critical evaluation can be applied to sources
and/or interpretations. Where formal critical evaluation is not demonstrated, but where the answer is strong in all
or most of the criteria relevant to this Band, the paucity or lack of this element should not prevent it being placed
in this Band. English will be clear and fluent with excellent vocabulary.
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Band 2: 37-48

The answer will be characterised by a markedly analytical and argued approach, although there may be
occasional passages which do not go beyond description or narrative. It will show that the demands of the
question have been very well understood and that a determined attempt has been made to respond to them
in appropriate range and depth. The work will be coherent and well-structured and its judgements will be
effectively supported by accurate and relevant material. Some lack of rigour in the argument and occasional
blurred focus may be allowed. The material will be fully understood, confidently deployed and well controlled.
Historical explanations will be clear and well developed and there will be a sound understanding of historical
concepts and vocabulary. Candidates will demonstrate an awareness of links and comparisons to other
countries and periods. The answer will make use of a good range of sources. These will probably be largely
or entirely secondary, although some acquaintance with primary sources may be expected. Sources and
historical interpretations will be treated critically and there should be some attempt at formal critical evaluation
but at a lower level, and with a more restricted range, than that indicated for Band 1. Critical sense and formal
critical evaluation can be applied to sources and/or interpretations. Although a sound critical sense is normally
to be expected at this level a lack of formal critical evaluation should not preclude the award of a mark in this
Band. Use of English will be highly competent, clear, generally fluent and very largely error-free.

Band 3: 25-36

The answer will attempt an analytical approach, although there will be passages which do not go beyond
description or narrative. It will show that the demands of the question have been understood, at least in large
part, and that a conscious attempt has been made to respond to them. There will be an effective focus on the
terms of the question and, although in places this may break down, standards of relevance will be generally high.
Although it may not be sustained throughout the answer, or always fully supported, there will be a sound sense
of argument. The material will be clearly understood and organisation very competent. There will be a conscious
attempt to draw conclusions and form judgements and these will be adequately supported. Candidates will
demonstrate some awareness of links and comparisons to other countries and periods. The answer will make
use of a fair range of sources, although these are likely to be confined to secondary sources. Some critical sense
in dealing with sources and interpretations is to be expected, although this may well be limited or undeveloped,
especially in the lower range of the Band. Formal critical evaluation as detailed in Bands 1 and 2 is, again, likely to
be limited or may not appear at all, although there may be attempts at cross-referencing. Historical explanations
and the use of historical concepts and vocabulary will be generally sound but some lack of understanding is to be
expected. Use of English will be very competent, clear and very largely free of serious errors.

Band 4: 13-24

The answer may contain some analysis but descriptive or narrative material will predominate. The essay will
show that the demands of the question have been understood at least in good part, and that some attempt has
been made to respond to them. It will be generally coherent with a fair sense of organisation. Focus on the
exact terms of the question is likely to be uneven and there will be a measure of irrelevance. There will be some
inaccuracies in knowledge, and the range may well be limited with some gaps. Understanding of the material
will be generally sound although there will be some lack of tautness and precision. Explanations will be generally
clear although not always convincing or well developed. Some attempt at argument is to be expected but it will
lack sufficient support in places and sense of direction may not always be clear. Critical sense will be limited.
Candidates may attempt to show an awareness of links and comparisons to other countries and periods. There
may be some awareness of differing interpretations and some attempt at evaluating sources and interpretations
but this is not generally to be expected at this level and such skills, where deployed, will be unsophisticated.
Some errors of English may be present but written style should be clear although lacking in real fluency.
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Band 5: 0-12

The answers will respond in some measure to the demands of the question but will be very limited

in meeting these. Analysis, if it appears at all, will be brief and undeveloped. Uncritical narrative will
predominate. If an argument is attempted, it will be lacking in real coherence, sense of direction,

support and rigour. Focus on the exact terms of the question is likely to be very uneven; unsupported
generalisations, vagueness and irrelevance are all likely to be on show. Historical knowledge, concepts and
vocabulary will be insufficiently understood and there will be inaccuracies. Explanations may be attempted
but will be halting and unclear. Where judgements are made they will be largely unsubstantiated whilst
investigation of historical problems will be very elementary. Critical sense will be very limited whilst
awareness of differing interpretations and the evaluation of sources is not to be expected. Candidates are
unlikely to demonstrate an awareness of links and comparisons to other countries and periods. The answer
may well be fragmentary and slight. Significant errors of spelling, grammar, punctuation and syntax may
well hamper a proper understanding of the script.
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Example Candidate Response — Distinction

To what extent does Inept Leadership account for the failure of Chartism?

Leadership was essential to the Chartist movement, Chartism's leaders set the tone for the whale A
movement; ns polscies, direction and methods. This was necessary becouse most of its supporiers ¥’
were poorly educated; unable of revolutionary political thought for themselves - they “ceased to think.
ol wanted 1o hear no thowehtful talk™' Although would-he working-class activists desired refomm,
they were ill-educnted and therefore unable to lead the way in social upheaval  Chartist leaders were
stmipartant m thinking for the masses that suffered severe economic distress and that lived in £ ek
condifions which gove no opporunity for reflection of their own. Withoot kev leaders “Chartism
would have been a very different creature, if it had existed at all™. The new working-class looked to
Chartist leaders for empatly in understandimg their needs and aspirations. The masses also wanted
rUsIng, mspiring speeches for motivation in the face of adversity. Above all, 0 "contribation 1o the
wider culture of working people™ was paramount from the Chartist leaders/ The historian's T T
F
nasessment of the movement”s leaders is made difficult by the fact tht most of the sources available : ot
were written by the leaders themselves; they present the history of Chartism as seen through their own
eves, The newspapers and periodicals of Chartism (e, g, The Northern Star) are nearly entirely
concermed with the speeches of the leaders and even the officinl records in the Home Office files
confain their own bias. Sources pertaining to Chartism are likely to give o view of the movement
from the top; cenuinly not a reliable pictore given that Chartesm was 8 movement of the masses. Onpe
reason why Chartism failed due to inept leadership was because of “advocates of rival methods of i

winning the charter™; {.e. the moral and physical force Chartists, // -

A

Ihe all oo simple distinction between moral and physical force Chartism was popular with 20

Century Historians, As Hilton has argued, this was perhaps because it was similar to the struggle 7
'

between the Balsheviks and the Mensheviks'. This division however las too often been made clear

cut. In was not two schools that existed, rather a range of opinions that shaded into one another. Itis £

Thomas Cooper quoted in Edward Rayle, Charttrm (Mew York, 1989), p.131
* Edward Rovie, Charionn (Hew York, 1989), pid
' Eric Evana, Chareissy, (Loodon, 20007, p.6i
*F.C. Mather, Chaetizm {London 1975,p.13-14.

Bawd Hilvon, 4 Mad Bad & Daengeropy Peaple ™ (London, 2L ph1S
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truse that a basic division existed between those who favoured the use of moral pressure and passive

resistance and those who advocated direct intervention and action inchuding violence. It is generlly

found that those leaders who came from educated and established artisan mdical traditions were more .
likely o be “maoral-force™ Chartists. The London Working Mun’s Association (L WMA ) is perhaps ¥
the best example of & “moral-force™ organisation. Conversely, Gieorge Julian Harmey is said 1o have

created o " 'physical-force” counterparn to the LWMA™ when he formed the London Democratic

Association in March 1838, This was intended to be more “popular, giving support 100 Connor and

making use of the rhetorie of violence. There is no doubt that the cxtremes were far npart. Bronterne

(" Brien advocated, in 1837, presenting “a petitkom i his victim in one hand, while pressing o W
blunderbuss to his head with the other™”. While the Scottish Chartist. Duncan. was worried nbouat 273
merely alluding 1o physical force even as an ultimate resort (he was, after all. one of the lenders of
temperance Chartism), That certain Chartist leaders advocated viokence while others deplored it does

not mein that there were two discrete camps of moral versus physical force, The multitude of s '. -
personalities involved is the real cause for such a schism. The truth, in fact, is that very ew Chartist
leaders upheld extreme views to the detriment of their cause, Many Chartist leaders knew that the
language of viclence was sometimes necessary; indeed it was often seen as the natural

aecompaniment (o & speach. LV Connor amongs olhers realised that the thetorie of violence &l @

good response af public mestings, Yet, rrely were physical-foree Chartist leaders actually urging  o4*
people to rebel. Charist leaders spoke of resistance withoar ever intending to start a rebellion; thes

knew that 4 failed wprising was the worst possible outcome. On the other hand, moral-force leaders
would resort 1o the language of violence without any reference to phiysical force ever being recersary
Robert Lowery, the leader of temperance Chartism, said once that he had “a pike st home. .. [and that]

all should have guns". To please a crowd, Chartist leaders would say what they knew the mob wanted

to hear: “even the teetotal Lowery could pet drunk on applause™. The result of such confused. A et
conflicting opinions was a synthesds of ideologics. a melting pot of different paths forward

Individual Chartist leaders themselves could be inconsistent. William Lovett was the claseical

" Eric Evans, Charriim, (London, 2000, p.62
F.C, Mather, Chartiam { London, Iﬂ"l':'::u_p 13
* Boyd Hilton, A Mad Sad & Dmgerous People? {London, 2006, p.616,
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example of a moral-force man. believing that “whatever is gained in England by force, by force must

be sustained™, But, by 1839 when the authorities began taking steps to halt political activism, he {4

ndvocated the arming of the people, The position that was reached, therefiore, by all but the mos

extreme Chartists, was one of “physico-moral-force i A Hugh Cunningham has argoed. the o

Chartists believed that the state was corrupt with such fervour that “they saw themselves as defenders

of the constitution™". The result of this was that. if and when Chartists used violence, it was only

ever as a last resort of self-defence. The Chartists maintained thai l||-r.j.' wiold q.'-nl:m |-||:'5|||_ i |'|}-|1r ||1-;':h.

musl, under the banner of “Peace, Law, Order”™ — a favourite phrase of both Hamey and The Clartis

As Evans has noted, physical force Chartism was only ever seen “as a device, or a strategy, rather __—."

than as a clear call to arms™". Tt needs 1o be considered, therefore, to what extent the discrepancy of

personalities, as regards moral and physical force Chartism, had an impact of Chartism s demise, w

While there may not have been a clear divide, there is certainly no doubt that a lack of unity and

agreement amongst Chartst leaders over moral and physical force was detrimental 1o the cause of

Chartism. A clear, lucid and obvious programme of how Chartists were to go about thetr political

activism would have aided the Chartist mission no end. But, such was the namre of Chartism and

indeed the different personalities involved in its leadership that this may never have been possible. &7

Furthermone, there was divesion on & much greater scale than that which just concermed itsell with the

moral = physical force debate, Nevertheless, the fact that o debate swch as this even exisis shows thai

this division is at least a manifestation, if not a cause of inept leadership, That so much disparity amid

the movement was caused as a result of this division is evidence to suggest that Chartism Jid fail due o
I'ﬁ hap

to inepl leadership. The moral versus physical force arpument gives considerable support to the - '

notion that Chartism was led with meptitude and confusion, and that this led 1o its failure,

Ot all the Chartist keaders, Feargus O"Connor polarised opinion more than any other, He “fell out

with virually every other national Chartist leader™ . S0 numerous are the criticisms of O Connor

" F.C. Minther, Chartizm (Londen, 1975),p.14

- Hamey Northuern Liberator, 25 May 1530

* Cunningham *The Mature of Chartism®, Modern History review, (April 1990}, p.22
“ Eric Evans, Chartism, {London, 20001, p.64

B Eric Evans, Clupetiven, (Lonadon, 20000 P 6R
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from other beaders thar it is hard o idennfy any particolor theme that is their cause. George Julian
Hamey was disapproving of O Connor’s call for *physical force”, saying that the English people
woild “not arm™ because they were becoming more peaceful. Robert Lowery was critical of
O"Cionmor”s manipulstion of |itl'|g.l.' eroveds Just o satisfy his own leasdership ambibons. Lowen
thought that “the deficiencies of his character [included a] diseased vanity and self-esteemn”™. William - ¢
Lovent disliked 0" Connor’s *Lrish braggadocio about arming and fighting™ und noted that on his
lnunch of the Mational Association for the Moral, Social and Political Improvement of the People in

841, U'Connor thought “if a guillotipe existed m England [Lovett] would be its just victim'
Ciamm age, Chartism”s first hestorim liu'-nlghr that £ Connor was “more erratic” than envone else and
that his life was “a serbes of mistakes and contrndictions™'. By 1851, 0'Connoe’s Land Plan had
collapsed due 1o poor management “for which O"Connor.._must take the Blame™ . Above all. it was ,
LY Uennor’s demagoguery that was maost hated — kis emational vet unsubstantiated appeals to the
masses; many thought he never had an onginal thowght of his own, However, since the 19805 the
prevailing thought regarding O"Connor has shifted. He is now seen as the driving force behind
Chartism, especially in the hard period that was the 18405, Thompson has sought to right some
wrongs nbout O Connor, saying that “had the narme Chartism not boen coined, the radical
miowvement...must surely have been called O Connorite Radicalism”, she goes on to say if vou

“remove him [ Connor] and his newspaper from the picture, [then) the movement fragmients,

localizes and loses its -.:-.|I1lil'll.||ll1."” UrConnor was particularly popalar with the handloom weavers < ,I'Il."' i

who were suffering severe economic distress in the 1830s. His weekly newspaper, The Northern Star, ~

was hugely successful and by the spring of 839 was selling over 48,000 copies a week. Leadership

disputes may have coused divides in the movement, but withowt O'Connor and his skilful leadership. "'-
—

. . Y ALY
the whafe movement would have ceased to exist. It seems therefore, that inept leadership may not be A\

able to account for the Tailure of Chartism. [t has been argwed that Chartizm virtually disintesraied as

K
& national comcepl.
/

¥ R.G, Cammage, Nistory of the Charier Mavement, 1837-3, (London, 2004}
 Boyd Hilton, 4 Mad, Bed & Dangerows People? (London, 20061,0.613
s [, Thompson The Chasins ."-:-.,:ll:.-.l'ur Paditicy i bhe Tndueirial Revodintion, (London, 1984
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Ciffen, on inclination teward one outlook on Chartism or another was rooted in differences between

the localities in which it flourished. Indeed. another continual theme of debate surrounds why

Charmsm failed 1o gain suppon in certnin areas while it managed o blossom in others. Regional

divisions amid the Chartists were a genuine problem; Asa Briges noted that “a study of Chartism must

begin with & proper appreciation of a regional and local diversiny *I7  Oine of the foremost concems of

the histortan has been why Chartism failed to gain support in London or indeed whether it oficf fail a

this fask, or whether, in fact the situation may not hove been as bad as many make it out 10 be, Cnee .
s

again, leadership divides hove been offered as an explanation of Chartism’s weakness in London and

its regional dislocation. Particular districts had their own Chartist traditions and therefore their own - =

Chartist leaders, these were ofien inherited from an carlier radical tradition — Willinm Lovett in g )

Loadon, Thomas Attwood in Birmingham and Joseph Ravner Stephens in Lancashire. It was not for

lack of trying that Chartist leaders failed to unite the masses; however this does not mean that they are

not to blame. Many reasons have been given as reasons why Chartism found it hard 10 unify, the

multitude of different arens in Britain — agricultural, declining industrial, new mdustrial, large and

small villages, mining, textile, heavy industry etc — made the job of a Chartist leader very difficult ",III Job

Indeed, even m oy given so called “locality”™, there were many disputes to be had. London, for

example, has been a problem for Historfans. As the largest centre of trade and a3 the sear of

govermment, London had been the centre of the radical tradition in the late sighteenth century. Yet,

all too often, Chastists whao visited London were disappoinied with its ambivalbent and Impassione

atmosphere as regards Chartism, Francis Place thought that this was because of the structure of its

industry — small units, geographically dispersed in workshops caused a lnck of unity. However, this [ o
cannot be an excuse for Chartism across the nation. Once again, “sectionalism...was made worse by

the divisions within the national leadership™"”, London Chartism was divided between Lovett and

Hamev, and later between Lovett and O Connor. The Irish population of the capitl was Jost to nrel )

Chartism by the disputes berween 0" Connor and O"Connell. Given that Chartism has been described

YA Briggs Chartier Sinlier quoted in Edward Rovle, Charitom (Mew Yok, 19R% ), p6h
¥ Edward Royle, Chardtzm (New Yoark, 1984), p&a7
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a8 “a series ol responses, noet @ movement” h. i1 18 gl surprisimg that if was hard to ||ni|=_. Hotwever. ol
Chartism o attain o certain national unity in 1839, as a national movement focused upon the elected
camvention winch met in London, and then Birmingham. Indeed, 1l was because of gond leadership

thit this heppened; Feargus O"Connor's skill in winning support in the various local strongholds

during 1838 contributed strongly to the mew found unity. But, that Chartism failed to maintain any

sort of unification after thiz supports the fact thot it was never o coherent national movement. Afer

1839, “indigencous brands of Chartism began to reappear™ across the country, Chartism would never

again {afier 183%) be united. A reason for Chartism”s overall failure is not that it was poorly led e
rather that regional and local discrepancies cansed so much disunity that it could never have

sueceeded

Ihere 15 0 strong argument tor the decline of Chartizm which holds the economs 'n;'-:p-"-rl.rthu: Thie s o
called “knife and fork™ srgument savs that if Clartisim was & “gul resction (o hunger™' then, when the
economy improved, Chartism would fade and die. The early Chartist historan, Gammage held this

view and was supported by later historians until the [950s. They angued that given Chartism was

made into & mass movement by “Hunger and Hatred™ caused by severe economic depressions which

had brought the masses out onto the streets, the better cconomic climate after 1849 and the increasing &~
stability of Britain's mapor indestries signalled the end of Chartism. *Hunger Chartism® lad had its

day and its rational sede split into many fctions, ncluding new mode] irade unions, reading rooms,

local government, fiendly societies and other various organisations which the skilled workers

developed in the third quarier of the nineteenth century, While this explanation has some force, it is -
naot entively sansfaciony. As Cunninghaim has argued, it tums out that “the mid-Yictorian boom [was]

something of a myth™, The economy of the period 1850 to 1873 was as unstable as it had been in

i
(g =

the previous 20 vears; the rise of living standards which did occur happened almost entirely in the late

L8605 and early 18705 The I]lu:[u.ullng nnivre of the economy! slump followed by boom followed by

' Victorian Studies, Val. V, Mo, 3, March 1962, p, 266, F.O. Mather, Chargism (Loadon, 1975 p. 1A
* F.C. Mather, Charrizir { Londom, 19750p.16.
“ D, Thompson The Clharriss “apralior Polincs fn the ndusirial Revolution, {Londan, 19841,p.330

" G.DH. Cole Chartier Porseaits quoted (n Joo Finn Charttsty and Chartirm, (London, 19921,p, 104

* Cunningham *The Nature of Chartism®, Maders History review, (April 1990), p.22
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slump etc contined afier 1850 with notable slumps in 1838 and 1866, Furthermore. in eight out of
the 14 years between 1851 and 1864 real wages were at or below the level of 1830, This was a
perfect environment for a movement such as Chartism and therefore the simple economic explanation
for its failure begins 10 look less convincing, Oihers have given another pseuda-sconomic reason for
the disappesrance of Chartism, It has been argued that economically depressed skilled workers,
especial handloom weavers, had always provided a core of Chartist support. By | 848 their numbers
were declining rapidly. In 1840 they numbered roughly 123,000 by 1850 their numbers had fallen 1o
43.000™ and by 1860 they had all bt disappeared. With them went the driving force behind
Chartism. The economic, structuralist explanation of Chartism, while leaving many jssues
unresolved, seems o convincing explanation for the downfall of Chartism. Chartism deteriorated
because it was popular at times of economic hardship and unpopular at times of relative prosperity;

these times of prosperity started 10 become all too common for Chartism o survive

Worried of providing an overly sweeping account, more political explanations have been turned to in

arder to try and find why Chantism failed. The political interpretation states that Chartism ahsalutely

failed to win support in Parliament. The three grem efforts made in 183839, 1541-42 and 1848 all i
%

tatled. In 1839 the National Chartist Petition was rejected by the House of Commons by 235 votes to

46; n May 1842 the House of Commons decided by 287 votes 1o 49 not even to consider the second

Lhartist petition: and in | 848 the authorities did not even allow a petition 1o be presenied by a large

body of Chartists. instead O"Connor and a small delegation delivered it to parliament. Mot only wenz

these three failures detrimental to Chartism immediately, they also acted as a coup de grace for

Chartist spirit. After such sethacks, “there was no stomach for further mass agitation or revolutionary

proparation™ . While the aim of Chartism was not to take control of Partiament per se, it still needad

at least some support in the House of Commons. That Chartism completely failed at this meant it

found 1t very difficult to progress forward as a movement in chinining its aims. In facl, Chartism did

not need complete or even comprehensive support in the Parliament; but it did need more than it gor. & ""

[t does not come as o surprise that Chartism was so unsuccessful in gaining parlismentary support,

“Eric Evans, Chartizm, { London, 20eF), p L1 8
i Eric Evans, Chartizm, | London, 20007, pi1?
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after all the “Six Points™ of the Charter were unlikely to be advaniageous towards any landed, "

established, aristocratic MP at the time {&s many, i nat most, wereh, However, Chartism conld have :

done better than 1t did. There is evidence to suggest that Chartist agitation did not dwindle afier 1 848,

Ihe followers of Bronterre 0" Brien in particular remained commined and were as revolutionary as

any mineteenth-century political leader. Indeed. many of these Chartists joined socialist groups in =~ ~

Europe with the nim of creating an international proletarian revolution of Marxian proportion. While

Chartist activity may not have completely declined after 1848, its failure to win suppor m Parlimment

ultimately led 1o its failure as a whole. Withouot the vital support of & nucleus of MPs, Chartism could =

L |
L

never obtain the powers of persuasion it sorely seeded; this led to s breakdown and Fadlire L

Ihe role of the state must ot be underestimated. Not only was the state able to flex its muscles and
demonstrme its power when MECEREArY; :||L:-||g:~'!dr this wns something ilh_'ﬂ.'il'\,lrlt_'l:'. known as “the
liberalisation of the stite™". The command of the state was such that. to be a Chartist was to forever
be at risk of imprisonment. 20 people were killed in the Newpont rising of November | 839: aver S0
Chartists, including Lovett, had been *detained’ berween June 1839 and June 1840 and on the 10"
April, 1848, ronghly 20,000 Chartists were confronted on Kennington Commaon by 7.000 soldiers,
4000 police and 85,000 special constables sworn in for the oceasion. The Kennington debacle of
1848 15 often regoarded s the end of Chartism; certainly as the end of Chartism as 8 mass movement
[he second argument pertaining to politics and the state, as mentioned earlier, refers to a more liberal
government. Not only was "Old Corruption” scrubbed up by getting rid of the multitude of jobs paid
for by the tax paver which saw no real benefit to the state, but furthermore, the government, notably
under Hir Robert Peel, hl-'l-!ﬂﬁ gfwﬂ'ning in the interests of the |'|'L'|.'\l|1|:l: iz a whole. The Coal Mines Act -
of 1842 and the Ten Hours Act of 1847 sarted to offer protection for the worker, State money was ' 1|
mide avallable for education and public libraries and taxes on consumption were reduced. Indeed,

Peel himself was increasingly seen as a “statesmen” instead of & *politician’. In this new environment.

Chartism began to sound old fshioned and irrelevant. Afer 1848, anvone who “talked about roast

** Cunningham "The Nature of Chastism®, Modern History review, | April 1990}, 5,23
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beef.. or the Englishman’s rnght to bear arms™ " sounded out-of-date, Chastism Failed because the
ECPVETTUMENT ot l'-r.|:'. rescied with swiliness and lorce when NECessary, bt I'q_-gqn 1o mecdernise: o
clear liberalisstion of government made Chartism look antiquarian and medieval; a fatal reputation for

o reveltionnry movement.

For nimeteenth century working-class revolutionanes, the Choartist movement was one which was
looked back on “with a certain amount of pride, mingled with a great amount of sadness™". Implicit
in this asseszmend ks the confusion which suirrounds Chartism = its fallures and successes. Chartism

was enippled by division in its ranks; although there was no clear divide between the moral and iy
 J

physical force Chartists, this does not mean that dizputes and arguments sumounding the issue did not
have a detrimental effect. A lack of unity surrounds the nature of Chartism; that it was poorly led
resulted in arguments between advocates of viclence and advocates of non-violence. Cenain leaders
wigre more popular than others, bot vet again thers was no consistency regarding this. One critic of

0" Connor thought that he “pulled it [Chartism] down into the gutter™”, vet another thought he had “a
magnificent bodily appearance, an iron frame, eloquence [and] possess[ed] great animal cournge,
contempt of pain and death™. It can therefore be scen that inept leadership was not the cause of
Chartist failure, rather & A% T PLOoin of its demase, Chartism was tal & national movement and o 1.;|i||_'.~d
o gan support i London.  Phe discrepancies amongst the different localifies in which Chartizm
existed were ton deep — for it to have succeeded it would have needed uniform support peross the
nation. Furthermore an improvement in the economy in the 18505 meant Chartist agitation lost jts
enthusimsm. The end of the severe sconomic depressions which had been the catalyvst of mass protesi
meant would-be Chartists were no longer impassioned enough to leave their homes and excite "'.
pohitical reform, Govermment also began to liberalise resulting once again m the fervour behind

Chartism dw i1|.-||.|i||_|.'. It has been noded. howeser, that “far from h:iqw_' a cwuse of Chartism ™= falure®

the Coal Mimes Act and the Ten Hours Act have sometimes been seen as one of the movement's

Cunninghnm “The Mature of Chartism”®, Modern Hivory review, (April 1990), p23

* Ramsden Blamforth Some social v poditioa proneers of e aimefesmth century guoted in Edward Rovle
Chugertinny (Bew Yook, 1989

# Repuhlican | June, 1871 gqueted in Edward Royle, Claardren (Mew Yark, 1989)

* George Julian Hamey quoted in Erbe Evans, Chartism, { London, 20001, p.68
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M CESEES This s only the cose. however with the benefit of I'|[|'||_I_\.|FI'I! Ihnt Chartism failed does
not mean that it schieved nothing. Goveémment began to modernise and react to Chastism in a
sophisticated manner. Mativated by a fear of & national revolution such as was seen in France in the
| 705, the Government acbed quickby fo ensame the Chartist threat never became a real danger. The
reason of Chartism’s failure was its very noture. The political nspect of Chartism has been greathy
exageerated — 11 was nol a popular political movement. [t is therefore undair 1o blame Chartism s
leaders; the followers of Chartism were “oblivious to the efforts of the leaders™", Rather, Chartism
failed 1o obtain any sort of national ||r|'il:,', it failed 1o gain support i the places i needed it most, o
failed to gain support of the middle-class and i failed 1o gain support in Pardiament, Yes, its leaders
wire Al Gaull and the movement as whole was very poarly led, This cannot. however account for the
failure of Chartism: instead it sheds light onto the further causes and explanations of Chartist
breakdown. Inept leadership was a manifestation of failure, one of many that illustrate the
movement's failings but did not cause them, The true cause of Chartism's faflure was its nature: it
was nol a coherent working-class movement, It was a multitude of different people, professions,
localities, leaders and even classes, Some were enthusiastic throughout, others in part and some were
metely followers of the crowd, Had Chartism been a coherent body pressuring for social reform, it
may have been more successful. It was not due to poor leadership that Chartism failed, although that
it was led with ineplitude is true. Chartism was never a uniform, succinet, national movement, as

such it failed. Thus, Chartism can be placed “among the lost causes of history...™

*Edward Boyle, Cfaritam (Mew Yook, 1989), p, 92
“Edward Royle, Charism (New York, 1989}, p.90
™ John Saville: (848 quated in Joe Finn Charsists s Charsivm, {(London, 19923p.110

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

Bibliography

Primary

Hamey Northern Liderafor, 25 May 1839

Secondary

4 u|1r|i|l|._'|‘|.'|1|| The Majure of Chartism', Modern Hivtory review, | Apnil 1950}
Eric Evans, Chuarrivm, {London, D000

lowe Finn Chartists and Chartism, (London, 1992)

R.G. Gammage, History of the Chartist Movemend, 1537-5, (London, Z004)
Hovd Hilton, 4 Mod, Bod & Dangerons People’’ {London, 2006)

F.C. Mather, Chartivm {London, 1975)

Edvward Rovie, { farirem (New York, 1989)

3 ['|'||l|r||1_h-'-|'| T crriisin F:lﬂ'.'r.lhjr Polivics tn the Taofusiricd Revedution, (London, 1984 )

E.P. Thompson The miaking of the English working olass, (London, 1991

Examiner Comment

A perceptive introduction set the scene and made the telling point that the sources are skewed towards
seeing Chartism from the point of view of leadership. There was a critical sense throughout, based on
evidence and not merely running through explanations but questioning whether views were valid. The
section on O’Connor is a good illustration of this. The answer offers evidence-based arguments and counter
arguments with a sense of judgement. The style is fluent and the sources are referenced. By critical
consideration of arguments and evidence, the answer came to a clear and quite insightful conclusion. The
argument is realistic and supported, and brings together elements from the essay well. This is typical of

an answer which keeps focus on the question, thinks about its implications, looks at different perspectives
and shows an understanding only possible with reading, and most importantly, thought and reflection. It is
generally analytical and of Distinction quality.
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Example Candidate Response — Merit

Asmiss the impertance of Lunacharsky's role as Commissar for Enlightenment in

Bolshevik Russia in the period 1917 - 1924

John Dewey, commonly refered o as “the father of modem education™, once
described the Bolshevik educational svstem as the “soviel experiment” . However his
vigw that the policies of the Bolsheviks combined not onlv & new way to educate but also
i view education is perhaps a misunderstanding of the pmbition and ideals mtluencing
their actions. Hevolution was an opporfunity o “pul o sérious positivist philosophical
foundation under Marxist building™ this was their chance to put ideas into action, With
the main focus of this essay being Anatoly Lunacharsky it would be missing a key point
to ignore the fact that Lunacharsky was first and foremost an intellectunl. His vision was r |
seen, in the words of [saae Deutscher, as combining the ideal qualities of “guardian of the
heritage and those of the innovator.™ However it would seem that the Bolsheviks - and in

particular Lenin who made the final decision - by appointing Lunacharsky Commissar,

o t i "

- £ may have made a vital error. Lunacharsky was the self-proclaimed “poct of the
FEN

L1 r

R o = Tl N - Ly - - &
e revolution™ whilst Lenin was “a man of political action... ... & tactician and indesd a =
.:ll"-:_I B ; 5 A 5 : - + s 5 sga

P political leader of genins™ and it was this lack of administrative ability and inability o

imiplement his policy that undermined Lunacharsky's attempts to realize his ambitions
Having seized power in 1917 the Bolsheviks grasped the oppormunity 1o “lake

over the cultural heritage of the past, o preserve it, make it accessible to the masses... ...

I 1. Dewey, Imgressions of Soviet Bussin and Revoluticnnry World: Mexsco-China-Tuarkey, Mew York:

Ehiel.u Republic, 1920

'I AL . Tait, Lumacharsky: Poet of the Revalution { 187 3-1907 ) University of Bimaingham | 1984) a
A. Lunocharsky, Revolutionary Sillowettes, The Pengain Pross (19%67)

¥ AL Tait, Lumncharsky: Poel of the Revalution (187 5-1907 )% University of Birmingham { 1984)

“ A Lunacharsicy, Revolutionary Silkowsties p.13

S

I R

>
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to educate them and develop them culturally; and to experiment and innovate™ Y o
Lunacharsky had, therefore. the unenviable and almost impossible task of attempting to
preserve tradition whilst driving forward new ideas, Had the Bolsheviks and Lunacharsky
in particular been 100 ambitious in their plans for enlightenment of the masses?

Although divided on a number of issues, most nolably interpretations of Marxism- !
Leninism - Lunacharsky especially had no real interest in compromise and “obscuring of FZ‘-""_ -
the bright maximalist bases of fully revolutionary Marxism™ - the Bolsheviks had certain

policies that they wished 1o implement with almost immediate effect. A common ground

= . . - . = e |
therefore needed to be found. Lunacharsky simply expressed his desire for the instilment e |
of Communist principles so that “The voung person should be tanght to think in terms of
“we', and all private interests should be left behind.” ® o
The Revolution had, in the mind of the intellectuals, given them the opportunity
to create a new society, As Russia’s population was in the majority made up of poor
\5 g 7
peasanis and working people the widespread grassroots suppont from the working classes S
gave the revolution momentum. Thus they would be the focus of Bolshevik policy.
Whilst intellectuals dreamed of a “Bolshevik Utopia”™ the ordinary people had not seen
revolution as the opportunity for them io live by new, alien principles. They had
I
: ; IR
supported revolution because they wanted to see new economic and social changes that . R
R

would benefit both them and their families. Although it should not be said that the
working classes were ignorant of the ideals that caused the Revolution, Prince Lvov in a

letier 1o the American businessman Charles Crane in 1918 said that “Bolshevism has

" A. Lunacharsky, “Revolutionary Silhouettes™ The Penguin Press pe. 18 (1967)

g, Fitzpatrick “The Commissariat of Enlightenment: Soviet Organization of Education and the Ans Linder
Lunacharsky™ Cambridge University Fress pg.3 (1970}

® 0, Figes “The Whisperers™ Penguin Books pg. 20 (2008)
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found a fertile soil in the base and anarchistic instincts of the people.”™ However the
support was founded in revolution and could not be guaranteed aflerwards
It would seem that the Bolsheviks were unprepared for power with Figes

i a Fes . s .
In particular The Commissariat of

explaining that “There was no master plan.”
Enlightenment was ridiculed and criticised by other Commissanats, with its workers
considered lazy and incompetent. The system was riddled with indiscipline, with workers
consistently arriving late and the whole Commissariat was chronically understaffed
excepl in the museums and supply departiments. Almost “no member of staff had anv
administrative or organisstional experience outside the world or émigré revolutionary
politics™ ' However disorderliness amongst workers was not unique to the Commissarial
of Enlightenment but as Fitzpatrick explains the Commissariat “carried organizational
anarchy to a fairly extreme point.™" It is therefore remarkable that Lunacharsky and the
Commissariat was able to achicve anything, perhaps suppeesting  either  that
disorganisation has little effect upon the inner-workings of a political body as long as it is
nod coupled with total incompetence or that the Commissariat was not as influential in the
process of education as other parts of Soviel government.

Originally in his first declaration as Commissar for Education in October 1917

nlh

Lunacharsky had surprisingly anticipated a “very modest™ " role for the central

Commissariat, but initial plans were conflicting with the initiatives of other

* Orlando Fipes, “A People’s Tragedy The Russizn Revalution 1891-1924%, Pimlico pg 650 (1997}
o (k. Figes, “A People’s Trgedy The Russian Bevolution 1891-1924™ Pimbico pg. {1997h

s Fitzpatrick “The Commissariat of Enlightenment: Soviet Organization of Education and the Ans
Under Lutscharsky™ Cambridge University Press pg. 20 {197

s Fitzpatrick, “The Commissarist of Enlightenment; Soviet Ovgnnization of Education and the Ans
under Lunncharsky™, Cambridge University Press, pg. 24 (1970}

13 g Fiizpatrick, " The Commissariat of Enlightenment: Soviet Organization of Education and the Aris
under Lunacharsky™, Combridge Universily Press pe. 26 (1970)

QY
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Commissariats such as the Commissanal of Intemal Affairs which instantly soured the
relationship between the two.

In an already progressively literate society, Lunacharsky had the opportunity (o
implement a sysiem based on the “furthering of principles.” Il was nol necessary for
Lunacharsky 1o force education on the masses. Nevertheless in order to combat illiteracs
far more guickly than had been done under the Tsarist regime a policy of “the liquidation =0 %
of illiteracy” adopled in 1919 made it punishable 1 refuse (o become literate

However the adopted svstem of indoctrination present in Bolshevik Russia led to
a backlash against communism with a 1927 survey of schoolchildren aged eleven to
fifteen showing that they had become increasingly negative towards Communist values i
g5 they grew older, supporting the idea that Lunacharsky’s attempts to encourage Marxist I'|"
idealism in citizens had failed.

I'he Commissariat for Enlightenment was arguably one of the most important
government institutions with Lunacharsky at its helm as Fiizpatrick states. However the
two are nol necessarily connected. The Bolsheviks placed education &t the top of their
agenda, seeing themselves as “engineers of the human soul™, Lunacharsky may have
been deemed to have the correct attitude of “carc”™ and sensitivity for the job but the
Commissariat still would have been important without him and, 1 may be argued, wirnld i-"'[:.L:\'
have been more successful, Lunacharsky deemed his position as head of the
Commissariat as exceedingly important he was the head of a People’s Commissariat of
Education in a revolutionary government whose historical mission was to achieve the %
enlightenment of the people. However as the 1920°s progressed he became increasingly

marginalized, having never be and engaged in fierce battles over the adoption of a sofi
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line on palicy.

Whilst the Bolsheviks attempt to “enlighten™ Soviet citizens was in many way
unsuccessful it 1s questionable as to whether this was the fault of Lunacharsky. Despite
being a powerful member of government Lunacharsky was nol given legislative @71
autonomy and nor was he always given the universal support of other powerful members
of government and the party, Despite Lenin remaining loyal to Lunacharsky, his suppon
was not guaranteed and was not always total, indeed Lenin famously proclaimed the he
would “flog him {Lunacharsky) for Futurism™ in response 1o Lunacharsky’s support of
the Futurist art movement which Lenin detested. Lunacharsky's weaknesses as a o
politician are highlighted here as if he had been more toctful he may have been able to
keep Lenin on his side or even encourage Lenin's support of the movement, However
fortunately for Lunacharsky Lenin did not remain angry for very long.

Whilst it mav be true that Lunacharsky struggled to put his thoughts into action

\
the Bolshevik educational system did undergo radical change. Whether this change was il
positive is unlikely, a New York Times article from 1919 not only criticised Lunacharsky o3 45 \
condemning him as “depraved” but also the teaching methods emploved and suggested ._»'*
that teachers has simply been replaced with “illiterate supporters of the Bolshevist
regime”". Although the United States would undoubtedly have been critical of the
Communist regime there may have been some worthy evidence in this aricle. The
lestimony it cites is from a Polish school teacher, who probably had the interests of her

oo Cdroc
students most at heart, however she is unlikely to have been unbiased due to the = *,..A'“j
o

relationship berween the polish and soviet states.

"_' Orlando Figes, A People’s Tragedy The Russian Revolution 189]-19247, Prmbico {1997)
' Specinl Cable to The Mew York Times, “Reds Are Ruining Children of Russia; Lunacharsky’s System

www.cie.org.uk/cambridgepreu




Cambridge Pre-U Example Candidate Responses

However the evidence in this aricle is nol necessarily as enlightening as that of
M. Hindus who clearly explained that many voung people in 1926 felt that “it was oo
much responsibility 1o be a voung communist™'”. Communism was too much work and
too hard. It can therefore be argued that Lunacharsky did not succeed in this field rather
failed. A soviel education did not instill a love of communist principles more a distingt
dislike and even hatred of them. Lenin’s desire for all citizens to be “educated in basic .,;'*
Marxist principles” was not achieved. Teaching and schooling in general remained
almost the same as before, thus discrediting the ideas that the education received by pupils
under the Bolsheviks was truly “revolutionized.” However Hindus' evidence comes from
young people who found that true “young communists” were too devoled to the regime
and oo fixated in their beliefs. Perhaps there is o geographical divide in the adoption of
communist principles, Hindus® evidence comes from the rural village he grew up in with -'
the young communists referred to coming from more urban areas.

Failures in educational policy and antistic development between 1917 and 1929
however may have been symptomatic of a wider-spread failure in the Bolshevik stale as a
whole. Collectivisation and the New Economic Policy made ordinary familial life far g ,e_'[:’
harder particularly for the poor, It is unlikely in a society that is unable 1o feed itself that
an appreciation of the arts of even a basic education will become the priority for the
majority of people. Indeed in another criticism of Bolshevik agenda the exclusion of the
Jewish population and children of the entreprencurial classes “lishenets™ could not have

failed to affect the educational welfiare of the state. Dismissing exceedingly talented

of Calculnted Moral Depravity,” The New York Times Company, Friday June 13* 1919
" Cited in T.Fiehn and C.Corin “Communist Russio Under Lenin and Stalin™ John Murray { Publishers) lud.
HH2 (pg. 277
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. ok i i : -
students such as Sonia Laskin'® who was, despite gaining high grades in all her exams,

: : < ?
excluded from medical school could have a widespread effect on the Bolshevik state asa | o™
o
). ¥
whole if repeated again and again, With students often encouraged into taking more AN
practical jobs many abandoned academic education. The emphasis on social origin and its Wil
. . 1:;‘ r__‘_-...:‘
implications meant that students such as Alexandr Simonov who chose a carcer i
!
. . - iy 4 )
industry in order to escape from his background and create a new “proletarian identity™ " & )
) o
often lost out in terms of what they could have achieved. L gl fE
' J' gt
Lunacharsky also failed to, in o sense, “give the people what they want{ed)” mn
that there was widespread eriticlsm from a very grassroots level about teaching in "
-I\ 'I.l
ok o, 1%
schools. Pensant families saw no need for farming and collectivisation methods 1o be W
taught and schools and desired a more academic bias focusing on “the three R's" as
despite promising to combat illiteracy many children suffered in basic tesis. One of the
kev arguments to suggest that Lunacharsky did not succeed in creating an educational
system of enlightenment is that essentially the school system failed, with more traditional
methods having io be restored in 1921, Still even a return to this systerm did not see an
improvement in the system with pupil numbers falling in 1923 to barely half of what they
had been two veudrs pmviwil}'m Even Bukharin, the Polithuro spokesman on Youth P ey

questions, “expressed comcermns over the anarchic effects of educational

experimentation™ The Bolsheviks with their enthusiasm for the new were moving

backwards seemingly a contradiction to Figes statement that “Bolshevism was nothing if

I Figes "The Whisperers™ pg 67

!' Figes = |l Whicperers™

* T. Fichn and © Corin “Commumnist Russia Under Lenin and Stalin™ Jobn Murray (Publishers) jud. (2002 )
o

g Fitepatrick, Education and Social Mohility in the Soviet Union 1921-34 pg. 35 (197%)
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nof a strategy of modernization,™
[here is also an argument which is impossible 1o ignore as it is probably the
argument that most applies to Lunacharsky and his work; and that is that Bolshevik
educational policy was too ideological to be successful. The image many of intellectuals
had of the workers as “uncorrupled by bourgeois individualism; collectivist in their ways
of life and thought; sober, serious and self-improving; interested in science and sport™
was “in short the pioneers of the intelligentsia’s own imagined socialist culture.™ The
intellectuals responsible for policy - such as Lunacharsky - patronised the working
population and allowed their own ideals to take over from sound judgment on a number w
of issues, It was not just Lunacharsky who struggled 1o convert his ideas into policy and
then actions,
It would seem from this that Lunacharsky's legacy is one of failed aspirations,
e Commissariat oversaw not just educational policy but also cultural policy and indeed
g number of artists. playwrights and authors flourished under the regime. However even
Eisenstein the great filmmaker was not appreciated by the Bolshevik elite with Herbert
Marshall explaining that “it is the irony of fate that Sergei Eisenstein’s fame and

w24

appreciation was primarily abroad.™ Marshall then goes on to confidently assert that

L L=
2 LY
“what he (Eisenstein) achieved was done in spite of them and even the world-shaking

success of his preat Potemkin (which was declared by an international jury o be still the

best film ever made)™ was not at first appreciated and accepted by the buresucrats of the

“! Orando Figes, “A People's Tragedy The Russion Revolution 1891-1924% Pimlico pg. 743 { 1997)

! Figes, “A People's Tragedy™ pg.736

“ Figes, “A People's Tragedy™ pg. 736

“ H. Marshall “Masters of the Sovied Cinema: Crippled Creative Biographies” Routledge and Kegan Paul
EI-\: {1981)

“ H. Marshall, 1983
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Communist Party of the Soviet Union.™" Marshall’s greal admorabion for Eisenstem’s = ¥
work may have clouded his judgment, Imported Western films remained more popular
with the majority of soviet citizens than Eisenstein’s work, nor did Eisenstein find favour
with the intellectual elite, despite Lunscharskv’s admiration for his work., However it

may be fair to say that many artists are not always appreciated in their own lifetime, 50 S4Y

-

Eisenstein here is not the exception. The more useful evidence is that of the “rise-and-
fall” Eisenstein experienced during his career. Marshall cites the film “The Baiteship
Potemkin™ as Eisenstein’s greatest and indeed one of the best in the world. Poremkin was
commissioned by the Central Committee who may have simply disliked the outcome
however after the release of his next film October (also considered ope of his greafest,
also commissioned by the Central Committee, also about issues central 1o Bolshevism)
which was egually as good but did not find equal favour with the All-Union Party
Congress on Film Questions ruling that “Socialist Realism was the only acceplable %
1 PI‘--

artistic HE_'n'il.‘.“::. It seems here that imelevant of quality Eisenstein's work was only 'El N
praised and acceptable when it conformed o regulations

lhe Proletkult an artistic organization run by Alexander Bogdanov took
advantage of the ideological principles of a number of antistes who were prepared to work
within its sysiem. Although not directly under Lunacharsky's command the Proletkult
can be seen as a “success”. Its members and other associated included Mayvakovsky,
Khodasevich, Stanislavsky, Rodchenko, El Lissitsky and the great painter Chagall even

ook poetry classes. But, as Figes is careful 1o point out this “coalition”™ was only partly

* H. Marshall, “Masters of the Soviet Cinema: Crippled Creative Biographies™ Routledge and Kegan Paul
plo pg- 188 (1963)
1T Fighn, C.Corn “Communist Russia Under Lenin and Stalin™ John Murray i 283 (2002)
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due to common principles and can also be seen as a “marriage of convenience™
Siegelbaum highlights the practical issues that faced writers as well as artists and
explains that literaiure suffered “if only because of the acute shortage of paper * Faced
with such basic logistical issues it seems that Lunacharsky would have been one of the
least well-equipped people to deal with them. Although undoubiedly a large amount of
excellent literature was produced during his time as Commissar it seems that more could
have been done to aid struggling artistes, however Lunacharsky cannotl really be held
gccountable for the lack of paper.

With censorship of the aris a prescient issue — tsarist censorship had ended and
there was effectively no censorship in the early years with a 19235 ruling by the Polithuro
not 1o intervene in matters of form and style in the ans enabling a large amount of artistic
freedom - Bolshevik patronage and the benefits it brought in the form of extra mtions and
materials were invaluable. Association with the government was a small price 1o pay;
artists did not as they had feared lose their autonomy completely, However it can be seen
that the Bolsheviks really did very little to enable artists 1o work; without the patronage
of the government and the extra resources that brought with it artists would have
struggled and indeed many would have found it impossible to work. Many did. Although
“ has often heen credited that the Bolsheviks encouragement of artistic freedom was o
significant achievement and an entirely new movement in the form of Futurism
flourished despite Lenin's opposition. Lunacharsky could be seen as having succeeded

here in his attempt to “encourage innovation” maybe il was only Lenin’s opinions on

W & e i

Figes, A People’s Tragedy" pg. 736 " o
Sl IE"i:ll.';._1."l.'|I.‘lrlun'l s rie Stute and Society between Revolutions, 14]8- 1926 Cambicidpe University Fress
Pg. 56 (1994)
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self-expressionism |"I'H'rurg1:niﬁ-anaruh::ﬂ-indwldualilim"'":':- that stifled Innovation.

However even the relative success of the Proletkult in its early years did not exempt i
from having 10 comply with accepiable Bolshevik standards it could never win Lenin’s  © e
support; viewed as developing into an independent-working class organization which the
Bolsheviks “would not tolerate™ jts regional and central offices were shut down. Ewven
though artists such as Malevich and Lissitsky (both members) produced “agitprop ant”™ in
support of the regime the Proletkult could not survive.

L.unacharsky did have his hands tied. In |918 when Maxim Gorky agreed 10 work
with the Commissariat Lunacharsky had to balance Gorky's desire to “save Russian
culture™” whilst combating Lenin's “impatience about such ‘wrivial matiers jiaid
However Lunacharsky’s main concern should have been “the masses” who were not
interested in pioneering new forms of art and were “essentially conservative™" in their
fastes, far more so than was realized or understood by the intellectuals supporting the
modemist movement and the artists themselves. As Figes explains “When il comes to the

matters of artistic taste, there is nothing the semi-educated worker wanis more than to

)
mimic the bourgeoisie™ Lunacharsky could not force culture onto people nor could he - =
make them enthusiastic about something that they did not like at the very basest level,

Although it is possible to argue that Lunacharsky was key in a number of changes .
k|
to the educational system is Bolshevik Russia in this period and therefore did achieve a =
! ﬂ"'
% i \

large amount as Commissar for Enlightenment it would also seem that his influence was _/

limited. As the head of an extremely important Commissariat it would be expected the

* T Fiehn, C.Corin “Communist Russia Under Lenin and Stolin™ Pg 278
" T Fiehn, C.Corin “Communist Russia Under Lenin and Stalin™ Pg. 278
" Figes, “A People's Tragedy™ pg. 737

s Fipes, “A People’s Tragedy™
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Lunacharsky would have had the opportunity to radically change and indeed instigate
Cultural Revolution, It is Stalin who is credited with halting the “cultural revolution,™ His
dismissal of Lunacharsky could be seen as nothing more than the result of a personaliny
“clash™; however Lunacharsky resigned from the Commissariat in 1929 before Stalin had
reached the height of his power, Ideological differences have been cited and perhaps
Stalin realized that Lunacharsky was not “paolitical” enough.

Lunacharsky’s inability to act correctly as a politician could be seen as the reason
he failed in his amempt to “enlighten”. However his failures could be seen as
svmplomalic of the failure of the Bolshevik state however with such importance placed
on education and culture in Bolshevik government it could be argued that Lunacharsky
should not have failed.

It is clear the Lunacharsky had an almost impossible task and it is probably most
accurate to say that the issue is one highlighted carlier; the fact that “There was no master
plan.™® Lunacharsky attempted 1o run a Commissariat on ideas and whilst he could
encourage some o engage with and adopt Communist principles it was inevitable that he
would not be entirely successful. Of those who did adopt Communist principles a number
like Aleksei Radchenko®” (who took to heart his father's encouragement 1o “become like"”
Lenin) had parents who were supporters of the regime and were deeply involved with
Bolshevik government. Aleksei also cites Lenin as his hero and inspiration so it is
unlikely that Lunacharsky or his educational system influenced his (Aleksei's) actions as i

much as his upbringing did.

" Figes, “A People’s Tragedy” Pg. 740

" Figes, “A People’s Tragedy™ Pg, 740

': Figes, “A People’s Tragedy The Russian Revolution 1891-19247 Pimlico pg. (1997)
: Ti.g-:k_ *The "ﬂ.'hiuprr:r;"
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Whether Lunacharsky achieved his ambition 1o enlighten the masses through his
educational and cultural ideas is doubtful. A nomber of problems facing the #10
Commissarial were almost entirely practical and it seems that Lunacharsky was unable as
on idealist to cope with them. To create o “Bolshevik Uiopia”™ would have required a
more practical thinker and politician than Lunacharsky in charge. Although his role as
Commissar of Enlightenment was exceedingly important it seems that practical issues as
well as Lunacharsky's inability to cope with them consistently undermined attempis o
“enlighten.” Perhaps if Lunacharsky had Lenin’s “ability o raise opporiunizm o the level
of genius™" he may have been more able to become more than simply the “poet of the

revolution,”

M Lunncharsky, “Revolutionsry Silhotiettes™ pg. 47
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Examiner Comment

This was an interesting choice of question. It would have been helpful for the candidate to establish why
Lunarcharsky has been thought of as important and whether his importance has been either over-stated or
under-stated. The introduction offered some comments on the context and some quotations from sources
and suggested a view that Lenin had erred in appointing an inexperienced intellectual to a key post.

There was some evidence to support this view with both Figes and Fitzpatrick seeming to agree and

there was some substantiation, but it was not made entirely clear what Lunarcharsky was trying to do.
Evidence of failure was given as a survey of school children in 1927 showing negative attitudes, but there
was no reference to the origin of this and no critique of it as evidence. There was some attempt to evaluate
evidence, for example a reference to Lunacharsky as ‘depraved’ by the New York Times in 1919 and this was
seen as possibly biased since ‘The United States would undoubtedly have been critical of the Communist
regime’. It is also supported by a study of 1926 by M.Hindus, quoted in a textbook, but the evaluation was
relatively superficial. The evidence was not very directly linked to a clear explanation of Lunarcharsky’s aims
and policies, but it did deploy evidence to support a generally critical view with some sense of evaluation.
Bukharin was quoted as being critical of educational experimentation — but the context of this was not
established and there was a feeling of section sources being used more to support a view rather than a
debate being pursued by a critical examination of different evidence or possible interpretations. However,
the answer is generally focused, deploys evidence, comes to a clear conclusion and is of Merit quality.
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Example Candidate Response — Pass

What, if anything, did the Fenians achieve?

it can be debated as to whether the nationafist group, the Fenian Brotherhood, managed to

successfully achieve anything in its attempts to gain lrish independence from British rule. For like the
group, Young Iretand, before them the Fenians’ attempts at uprising failed, both in 1865 and in 1867.
Thus it can be safely said that the Fenlans failed to achiewve their aim of winning Irish independence .
through violence. However, it can be argued that the Fenians did have some achievements in that Vsl
they gave the Irish people a sense of national identity. They also made Britain do something about

ireland with Gladstone, when he came into power in 1868, saying "My mission is to pacify Ireland’.

it can be said that the Fenlan attempts at wprising in 1855 and 1867 were all failures as they did not
achieve what they wanted, Irish independence. in September 1855 the British Government pre-
empted the Fenian Uprising orchestrated by James Stephens by arresting key members in the Fenian
Bratherhood. The fact that the Fenlan Brotherhood was a public organisation with “no more secrecy
about it than there ks about ordering joint of meat from your butcher’ allowed the British

e

Governmant to identify the threat of the Fenians and thus move against them. The British

St

brilliant organization of Stephens. They had to rely on system of informers in order to discover the , 1 . ! t .
Fentan plans and even then they did not know the full axtent of what was going on. An example of

Government, however, were often unaware of what was going on in the Fenlan camp due to the

this is how Stephens managed to escape arrest and remain free in Dublin for over two months after
the arrests of his co-conspirators before his position was finally discovered.

It can be argued that in his organizational ability Stephens managed to achieve something for the

irish people. He has been praised for his organizational ability despite lacking “almost all the qualities N
required of a great revolutionary leader, being jealous and boastful, capable of small-mindedness gﬁTLA
and untruthful at least to the point of serious self-deception. But this extraardinary egotism was 5
alweys allbed to an extraordinary capacity for organization and work™ and Cluseret, the Frenchmen,

called him ‘an organizer to the finger ends'™, A testimony of his organizational ability is when

stephens successfully raised nationality in Ireland by parading the body of Terrence Bellew
McManus, a8 Young Irelander who died on the fifteenth of April 1861, throughout America where
Archbishop Hughes in St Patricks Cathedral said that in some cases the Catholie Church found it

lawful to resist and overthrow a tyrannical government. Before taking the body to Ireland and

burying it in front of a huge crowd. Stephens’ tactics were also almaat identical to, and no doubt
influanced Michael Collins’ tactics in the 1920's, with the creation of circles where the members only

! pobert Kse, The Bold Ferdon Men [Limited in 1976 Lendonl-Originally written in The irish Liberotor in
America and was then guated by the irksh People on the 13th February 18564

? Ibid Page 810 9
' |bid Page 10
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supposedly knew the other members of their circle. However, there were some discrepancies and

this, coupled with the fact that the Fenlans were a public group, allowed the Government to

Imfiltrate them. But stil it Is clear that Collins” fiying columns were based E Stephens’ circles as n.wll,1

perhaps, a3 the idea for the war for [rish independence. Collins also appears to have been influsnced

by the FH‘H-HI! tactics militarily for they in ‘many respects did not differ in general intention from the 4
scheme of action finally sdopted fifty years later by the Irish Republican Brotherhood™ that being CJ.L»«T
guerrills tacties, destroying railways and telegraph communications and harassing government
movements. it also allowed Collins to learn from the Fenlans’ mistakes for example he learnt the

threat of informers and he managed to infiltrate the British base in Dublin and discover who was

spying on him. Therefore the Fenkans did achieve something by influencing Michael Collins into using

the tactics which resulted in the British giving Ireland dominion status in the Anglo Irish Treaty of

1922. Stephens also played an Impoartant part in that he was deeply influenced by the United

Irishmen and their uprising in 1848 and because of this he included in the Fenian rubes the idea that

tradition was extremely important even at the price of failure. This paved the way for others suchas i
Patrick Pearse and the men of the Easter Rising who all had a desp belief in the importance ufth:‘ Tﬁm
heroic myth surrounding the Fenians. 5o they decided to go through with the Rising even though it 1
was doomed due to lack of men and arms. [1““‘-

The second Fenian attémpt at an wprising also failed. Stephens had been deposed and discredited
following & loss of nerve after his time in prison due to his constant putting off of the uprising. He
was replaced as leader by Kelly in all but title. Their eriginal plan was to strike in England at Chester
Castle in February 1968 to get weapons and ammunition to supply those waiting in Ireland. But once Cﬂ““ﬁr
again they were ha-tr_i-;!d by an informer, John Corydon, and the Fenian men in Chester headed by
Mecafferty were arrested. The uprising was quickly called off and postponed yet again; the new date
was seb for March. Here it is clear that the Fenians did not achieve anything for Ireland in this
attempt. This is emphasised by the General-in-command, Cluseret, who criticised the Fenians for
their incompetence, He criticised them for rather than hearing news of stocks of arms or troop
pasitioning he had to listen to them debating on theological ssues and who should take over from
Stephens, He also found that many of the American-Irish drank too much induding Massey, who was
high up in command and a close friend of the informer Corydon, Cluseret eriticised him saying he
would have made an adequate captain or a corporal but as & general he was deplorable.

The Fenians third attempt at uprising in earty March 1867 was, like the two before, & disastrous and
in some regards comical failure. But from this uprising it can be said that the Fenians did manage to

* Ibid Pg 34 i_ﬂ'}
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achieve something. Firstly the ‘provisional government of the Irish Republic’ sent a copy of their
proclamation to The Times. This proclamation started by saying "We have suffered centuries of

outrage, enforced poverty and bitter misery. Our rights have been trampled by alien aristocracy,
who...usurped our lands'. This successfully established the myth that would continue throughout

Irish nationalism, the idea that the ‘owners of the soil’ (the landlords) in Ireland were alien even don
though maost of them had been Irishmen for centuries and shared the same religion and racial ' d—ﬂ,:-l.r
colouring. This idea was successfully used by Pamnell years later when drumming up support for the

Irish Land League in his atternpt to get the British Prime minister, Willkam Gladstone, to give them M
the three F's (fair rent, fixity of tenure and free sale) during the rish Land War.

The uprising on the night of the fourth of March was once again a comical affair with Massey being

arrested as he got off the train at Limerick having been betrayed by Conydon. Cluseret quickly fled

fram Cork in the middie of the night leaving the Irish Republican Army unaware that they had been l«v
discoverad. An example of the disaster that followed for the Fenians is the events at Ballyhurst just t:ni—&u;_r’
outside Tipperary. A Fenian force assembled there led by an American Irish General with a shrunken a4
leg, T.F. Bourke, Earlier they had managed to successfully destroy some telegraph poles and they [,

had torn up some railway track (which can to some extent be seen as an achievement when r"w*.r
compared to the previous Fenian attempts). However, when approached by a group of soldiers el ﬂ--.'] ﬂl'!.
Fenians let off a wild volley and then with a cry of To the mountains!’, Bourke galloped off in an

opposite direction to his men. A soldier, spotting Bourke, managed to shoot his horse bringing hirm

down and quarter of an hour later he was arrested creeping along the side of a bank with the aid of

a stick. But, this comical and disastrous event can be seen as an achievement for the Fenians, and

indeed this is true of all the events of the uprising, as twenty five years later even the fallure of

Ballyhurst had bacome part of herolc myth with an Irish poet writing this: ‘And Ballyhurst did more

that day to raise all England’s fears, Than all the blatherskite I've heard these five and twenty years'".
Therefore, although the uprising was a failure it did go down in Irish historical myth inspiring men

like Patrick Pearse to go through with the Easter Rising.

The Fenians also appeared to have achieved something in this uprising as they managed to raise

public awareness and nationalist feeling in Ireland. In Waterford the police who were escorting u ;J.:.
Fenian prisoners to the goal shortly after the uprising were attacked by a mob of eight thousand "ﬂ—m{
Irishmen leading to thirty eight policernen being wounded and one of the members of the mob

being killed. Corydon the informer was stoned in the streets for the part he played In betraying the

Fenians. There were also demonstrations in Cork, Munster, Limerick along with other towns.

% This was published in the Times, 8" March 1867
® | J.Finnmann, Potrictic 5ongs, (Published in Limerick, 1913) Page 136-7
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Therefore, it can be said that here the Fenlans did achieve something as it could be argued that they
appeared to have managed to nationalise the Irish population, But, this was not in fact the caseas N2+
the sympathy ‘was emotional and confused rather than expressive of any identity with specific Send
aims'" . For as well as there being shouts for "Hurrah for the Fenians!’ there were also shouts Wﬂﬁh{}z‘\"h:
for Carrickshockl’, Carrickshock was an event in Ireland’s past where the lrish had a victory over the and,
podice during the tithe war. Thus it can be said that the Fenians, despite getting some popular /\*—L}:‘r
sympathy for their cause, did not achieve very much in raising a sense of nationalist identity in wbq [ 14 48
Ireland nor did they manage to form an independent irish republic as they said they would. But it is

what followed the uprising that may well have been the Fenians’ biggest achievement.

On the eightesnth of September 1867 thirty Fenians ambushed a police van going to Balle Vee

prison in Manchester in an attempt to save Kelly and Captain Deasy. This resulted in the death of

policeman, Sergeant Brett, who refused to open the door of the van. The British responded quickly § _
rounding up a large number of rishmen in the Manchester area and five of them were put on trial ME
even though they were probably innocent of the crime. One of the Irish men put on trial, Maguire,

an Irish Marine, even claimed that he knew nothing of Fenfanism. Following this there was a lot of * W
bad feefing against the Government in both Britain and ireland and the Government was forced to vaM
admit that it had made a mistake acquitting Maguire and Condon, Condon, an American citizen, was A
acquitted after pressure was put on the Government by the .ﬂ.mu:[r:r;;ﬂ‘tlm in London. But the l“ .
other three men, Allen, Larkin and O Brian, were condemned to beé hurg! innocent or not. All three

of thern made speeches against the British most notable of which was Allen’s speech saying ‘Il die
as many thousands have died, for the sake of their beloved land and in defence of it I will die
proudly and triumphantly in defence...of an oppressed and enslaved people™. They were lrﬂn rd rolaype
the twenty fourth of November 1867. This raised a lot of national feeling in Ireland; the three men

weere the first Irishmen to be hung since Emmet and the United Irishmen, who were national heroes

& 8
Ctnmn g 2

in their time. It followed that the three men would also become heroes, They became known as the
Manchester Martyrs. An example of the change in mood in Irefand is the change of feeling in A.D
Sullivan, who was editor of the Irish paper The Nation and had been in opposition to the Fenlans, but
after the events of November 1867 he published in his brother's paper a song saying ‘God save
Ireland| Cried the heroes, God save Irefand| Say we all”*, This tune became the Irish national anthem
for the next fifty years. The events in Manchester also led to a petition in lanuary by Roman
Catholic clergymen asking for the repeal of the union and the restoration of the Irish Parliament bart
at the same time the Archbishop Cullen of Dublin strongly condemned the Fenian movement.

" hobert Kee, The Bold Fenion Men (Quartet Books Limitad in 1976, London) Page 44
! inthony Glynn, High upon the gollows tree (Tralee 1967) Page 30-31
* Robert Kos, The Bold Fenion Men (Quartet Books Limited In 1976, London) Page 48
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Therefore it can be said that the Fenians did achieve something in giving the people of Irefand a EE“EL
clearer sense of national identity which had been lacking before the Fenians, For example, in 1856 ,{ﬁ

the Irish paper The Tribune published the title "No Nationality In Ireland”. The fact that the paper ¥ &
went out of business after only fifteen Bsues suggests that not only was there no nationalist lﬂtﬂnlmm‘t
in Ireland but also they were not interested in reading about it. Another nationalist paper The

Wexford Guardian, also condemned breland's lack of nationalist identity saying that "Now England’s

difficulty in the Crimean war had come and gone and they {the Irish) looked like mountebanks or

fools or worse...is it to be said that we are men of Gascony, who boasted, what we dared not

purfgnn?'"', Even Stephens himself said that ‘the ardour of Young Ireland had svaporated as if it had

never existed”’. However, Robert Kee argues that the Fenians ‘falled to create a widely accepted ~ I
national tradition almost as dismally as the United Irishmen. .They had accumulated popular o ]
sympathy but littie positive support for republican separatism’™. This is true as there was still very L-olu iy
little suppart for the extreme sort of nationalism that the Fenlans wanted; this is shown by the rise

of Parnell and Politics in Irish nationalism in the next twenty five years and the sidelining of extreme

groups which only got popular support after the events of the Easter Rising in 1916. But history

records that the Fenlans did contribute towards the rise of nationalism in Ireland which Parnell then

used to his advantage.

The Fenian attempt to rescue a fellow Fenian from Clerkenwell Prison on the twelfth of December
1868 was also significant as they used too much dynamite in their attempt to break in and b ] ;EM&
most of the prison wall along with 8 number of the neighbouring houses as well as killing many

British citizens. This, despite being a failure, brought home to the British population the threat of the

Irish and 18 ane of the main reasons why when Gladstone came to power he announced that his

mission was to pacify Ireland. Therefore, the Fenians did achleve something here as they are the l:ﬂ_
reason why Gladstone started his *Kill ireland with kindness’ campaign, giving Ireland a number of Q—Wms
concessions such as the Land Acts and the Maynooth Grant, as well as paving the way for a different

sort of nationalisr, Parnell and the IPP, During the 1870's the Fenians slowly faded out of public

view to |ater reappear under the name, the Irish Republican Brotherhood. But they did help Parnell

with financial backing and this can be viewed as an achlevement.

Therefore, in conclusion it can be said that the Fenians failed miserably in their aims of creating an
independent Irish state but they did have other achievements. ‘Fenianism conditioned the British k«h«q
population to embrace in a manner foreign to their habits in other times, the vast importance of the

Y obart Kee, The Bold Fenian Men (Quartet Books Limited in 1976, London) Page B

" jbid Page 89
¥ ibid Page 55
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Irish controversy’' causing Gladstone to give Ireland a number of concessions and leading to the rise
of Parnell. They went down in Irish myth as heroes and inspired characters such as Patrick Pearse,
They laid down the tactics and organization that Michael Collins would later use to such success.
They also provided Ireland some sense of national identity which had been previously lacking.
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Examiner Comment

Unless carefully handled this title could lead to description and the candidate offers too much of an account
rather than an analysis. Characterised by narrative in places, the answer contained little critical evaluation.
Sources tended to illustrate rather than support arguments. There is a clear example of how the inherent
interest of the events research seems to have led the candidate into description. The debate raised in the
opening was not really pursued in any depth and information was imparted too much, rather than being
used to support explanations or assessment about the degree of failure. There was little to suggest what
yardsticks might be used for an analytical assessment. There was some explanation, but the support for
the points made was variable. The conclusion was brief and unsatisfying. It showed a certain limitation in
identifying criteria and constructing arguments and counter-arguments, but did offer a view. This is Pass
standard work — research had been undertaken and the communication was sound, but there was limited
analytical depth and discussion.
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