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Introduction 

The main aim of this booklet is to exemplify standards for those teaching Cambridge Pre-U, and to show 
how different levels of candidates’ performance relate to the subject’s curriculum and assessment 
objectives.  

Cambridge Pre-U is reported in three bands (Distinction, Merit and Pass) each divided into three grades (D1, 
D2, D3; M1, M2, M3; P1, P2, P3).

In this booklet a selection of candidate responses has been chosen to illustrate each band (Distinction, Merit 
and Pass). Each response is accompanied by a brief commentary explaining the strengths and weaknesses 
of the answers. 

For ease of reference the following format for each paper of the subject has been adopted:

Question

Mark Scheme

Example Candidate 

Response

Examiner Comment

Each question is followed by an extract of the mark scheme used by Examiners.  This, in turn, is followed by 
examples of marked candidate responses, each with an examiner comment on performance. Comments are 
given to indicate where and why marks were awarded, and how additional marks could have been obtained. 
In this way, it is possible to understand what candidates have done to gain their marks and what they still 
have to do to improve their grades.

Teachers are reminded that a full syllabus and other teacher support materials are available on www.cie.org.
uk.  For past papers and Examiner Reports please contact CIE on international@cie.org.uk.
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Components at a Glance 

Component Component Title Duration
Weighting 

(%)
Type of Assessment

Paper 1a
British History Outlines 

c. 300–1547
2 hours 

15 minutes
25 Written paper, externally set and marked

Paper 1b
British History Outlines 

1399–1815
2 hours 

15 minutes
25 Written paper, externally set and marked

Paper 1c
British History Outlines 

1689–2000
2 hours 

15 minutes
25 Written paper, externally set and marked

Paper 2a
European History 

Outlines 
c. 300–c. 1516

2 hours 
15 minutes

25 Written paper, externally set and marked

Paper 2b
European History 

Outlines 
c. 1378–c. 1815

2 hours 
15 minutes

25 Written paper, externally set and marked

Paper 2c
European History 

Outlines c. 1715–2000
2 hours 

15 minutes
25 Written paper, externally set and marked

Paper 3
US History Outlines 

c. 1750–2000
2 hours 

15 minutes
25 Written paper, externally set and marked

Paper 4
African and Asian 
History Outlines 

c. 1750–2000

2 hours 
15 minutes

25 Written paper, externally set and marked

Paper 5 Special Subject 2 hours 25
Written Document based and Essay 

paper, externally set and marked

Paper 6 Personal Investigation – 25 Externally marked long Essay
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Papers 1–4  Mark Scheme Bands – Outlines 

These banding definitions address Assessment Objectives 1, 2 and 4 and should be used in conjunction 
with the indicative content mark schemes for each question.

Introduction

(a) The banding definitions which follow reflect, and must be interpreted within the context of, the 
following general statement:

 Examiners should give their highest marks to candidates who show a ready understanding of the 
relevant material and a disciplined management of the discussion the question provokes.  They should 
be impressed more by critical judgement, careful discrimination and imaginative handling than by a 
weight of facts.  Credit should be given for evidence of a good historical intelligence and for good use of 
perhaps unremarkable material rather than for a stereotyped rehearsal of memorised information.

(b) Examiners should use these banding definitions in combination with the paper-specific mark schemes.

(c) It should go without saying that any explanation or judgement is strengthened if informed by the use of 
source material.

(d) Examiners are also asked to bear in mind, when reading the following, that analysis sufficient for a 
mark in the highest band may perfectly legitimately be deployed within a chronological framework.  
Candidates who eschew an explicitly analytical response may well yet be able, by virtue of the very 
intelligence and pointedness of their selection of elements for a well-sustained and well-grounded 
account, to provide sufficient implicit analysis to justify a Band 2 mark.

(e) The Band in which an essay is placed depends on a range of criteria.  As a result, not all essays fall 
obviously into one particular Band.  In such cases a ‘best-fit’ approach should be adopted with any 
doubt erring on the side of generosity.

(f) In marking an essay, examiners should first place it in a Band and then fine-tune the mark in terms of 
how strongly/weakly the demands of the Band have been demonstrated.

Band 1: 25–30

The answer will be sharply analytical in approach and strongly argued.  It will show that the demands of the 
question have been fully understood and that a conscious and sustained attempt has been made to respond 
to them in appropriate range and depth.  It will be coherent and structured with a clear sense of direction.  
The focus will be sharp and persistent.  Some lack of balance, in that certain aspects are covered less fully or 
certain arguments deployed less strongly than others, need not preclude a mark in this Band.  The material 
will be wide-ranging and handled with the utmost confidence and a high degree of maturity.  Historical 
explanations will be invariably clear, sharp and well developed and historical concepts fully understood.  
Where appropriate there will be conscious and successful attempts to engage with the historiography, to 
evaluate source material critically and to demonstrate an awareness of competing interpretations.  Use of 
English will be clear and fluent with excellent vocabulary and virtually error-free.
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Band 2: 19–24

The answer will be characterised by an analytical and argued approach, although there may be the occasional 
passage which does not go beyond description or narrative.  It will show that the demands of the question have 
been very well understood and that a determined attempt has been made to respond to them in appropriate range 
and depth.  The essay will be coherent and clearly structured and its judgements will be effectively supported by 
accurate and relevant material.  Some lack of rigour in the argument and occasional blurred focus may be allowed.  
Where appropriate there will be a conscious and largely successful attempt to engage with the historiography, 
to evaluate source material and to demonstrate an awareness of competing interpretations.  The material will 
be wide-ranging, fully understood, confidently deployed and well controlled with high standards of accuracy.  
Historical explanations will be clear and well developed and there will be a sound understanding of historical 
concepts and vocabulary.  Use of English will be highly competent, clear, generally fluent and largely error-free.  

Band 3: 13–18

The answer will attempt an analytical approach, although there will be passages which do not go beyond 
description or narrative.  It will show that the demands of the question have been understood, at least in large part, 
and that a conscious attempt has been made to respond to them.  There will be an effective focus on the terms of 
the question and, although in places this may break down, standards of relevance will be generally high.  Although 
it may not be sustained throughout the answer, or always fully supported, there will be a recognisable sense of 
argument.  The material will be clearly understood, with a good range, and organisation will be sound.  There will 
be a conscious attempt to draw conclusions and form judgements and these will be adequately supported.  Some 
understanding of differing and competing interpretations is to be expected and some evaluation of sources may be 
attempted but probably not in a very sophisticated form.  Historical explanations and the use of historical concepts 
and vocabulary will be generally sound but some lack of understanding is to be expected.  Use of English will be 
competent, clear and largely free of serious errors.
 
Band 4: 7–12

The answer may contain some analysis but descriptive or narrative material will predominate.  The essay will show 
that the demands of the question have been understood, at least in good part, and that some attempt has been 
made to respond to them.  It will be generally coherent with a fair sense of organisation.  Focus on the exact terms 
of the question is likely to be uneven and there will be a measure of irrelevance.  There will be some inaccuracies 
in knowledge, and the range may well be limited with some gaps.  Understanding of the material will be generally 
sound, although there will be some lack of tautness and precision.  Explanations will be generally clear although 
not always convincing or well developed.  Some attempt at argument is to be expected but it will lack sufficient 
support in places and sense of direction may not always be clear.  There may be some awareness of differing 
interpretations and some attempt at evaluating source material but this is not generally to be expected at this level 
and such skills, where deployed, will be unsophisticated.  Some errors of English will be present but written style 
should be clear although lacking in real fluency.

Band 5: 0–6

The answers will respond in some measure to the demands of the question but will be very limited in meeting 
these.  Analysis, if it appears at all, will be brief and undeveloped. If an argument is attempted it will be lacking in 
real coherence, sense of direction, support and rigour.  Focus on the exact terms of the question is likely to be very 
uneven; unsupported generalisations, vagueness and irrelevance are all likely to be on show.  Historical knowledge, 
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concepts and vocabulary will be insufficiently understood and there will be inaccuracies.  Explanations 
may be attempted but will be halting and unclear.  Where judgements are made they will be largely 
unsubstantiated whilst investigation of historical problems will be very elementary.  Awareness of differing 
interpretations and the evaluation of sources is not to be expected.  The answer may well be fragmentary, 
slight and even unfinished.  Significant errors of spelling, grammar, punctuation and syntax may well hamper 
a proper understanding of the script.
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Paper 1a  British History Outlines, c. 300–1547 

Question 15

How considerable were the achievements of Henry I as King of England?  

Mark Scheme

Candidates should:   

AO1 – present a response to the question which displays accurate and relevant historical knowledge.  
A sharp focus on the demands of the question is required.  A narrative of the reign is not required; good, 
embedded explanation would be needed to score tolerably well.  Good analysis and evaluation are needed.  
There is plenty here to assess and the level, extent, nature and substance of achievements should figure, 
mindful of the contrasts between 1100 and 1135 as of the consequences of his reign in the unrest of the 
next reign.  The nature of his inheritance, the efforts to re-unite England and Normandy, the success of 
1106, the dominance of the needs of the Duchy, the problems of the succession after 1120, Matilda, the 
rise of Stephen, all will feature.  Henry’s activities with regard to laws, administration, finance, the Church, 
baronial attitudes (patronage, punishments, rewards, possible ‘ins’ and ‘outs’) can be expected in coverage: 
for example, the reforms of c.1108-14; the extant Pipe Roll; the development of a new aristocracy; the 
settlement with the Church; the prevalence of gifted administrators; the development of itinerant justice.  
Candidates may judge the centrality of the reunion of England and Normandy and the relationship with the 
baronage as two key areas, around which so much turned.   

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative 
factors and approaches and arriving at a well-considered judgement.  Attempts to deal with historiography 
and with differing historical interpretations may well enhance responses but are not required.  The question 
formulation (‘How considerable ...’) opens up argument and debate; a sense of substance will be important.  
There is scope for assessment of Henry I’s reputation and status, always high, set in the context of the 
reign’s politics, Anglo-Norman connections and longevity but with significant contrasts between the start 
and the end.  The king’s qualities will be a significant feature.   

AO3 [not applicable to Outlines]   

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both of 
organisation and direction, displaying clarity, balance and especially in stronger candidates – fluency. 
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.  
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning overall clarity and effectiveness of the presentation.
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Example Candidate Response – Merit
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Examiner Comment

The candidate identifies some possible achievements in a relevant introduction.  The context of the legacy 
of William II is established and there is explanation of the way that Henry dealt with threats, addressing the 
question directly, and there is some attempt to assess the achievements by referencing to the problems 
that Henry himself bequeathed, but the support is not very developed.  There is some tendency to rely on 
description, though the candidate does keep the question in mind and refers to achievements.  There is 
knowledge shown of the legal reforms and their outcomes are explained, but there is not really a developed 
assessment. There is not enough evaluation of the reforms or developed analysis of why they were 
achievements, but the answer is generally relevant. Description and explanation are more in evidence than 
sustained analysis and evaluation, but the focus on the question is sustained and this is a Merit level answer.
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Paper 1b  British History Outlines, 1399–1815 

Question 11

‘A sterile interlude.’ How valid is this judgement on the reign of Mary I?

Mark Scheme

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge. A sharp 
focus on the demands of the question is required. No set response is to be expected, it is the quality of the 
argument and evaluation that should be rewarded. A descriptive account of Mary’s reign should not score 
highly. An argued, evaluative and thematic approach is required. Candidates should show a clear awareness 
of the sense of ‘sterile interlude’ – a reign lacking in lasting achievement or, in short, a failure whilst a more 
extreme view would see it as a temporary interruption to the almost inexorable and natural progress of liberal 
and Protestant England. This question should be seen as being not primarily concerned with Mary’s ‘Bloody’ 
reputation although this may well form part of the discussion. A balance sheet of the successes and failures 
of the reign might be attempted. On the credit side Mary succeeded in her main aim of restoring papal 
authority and Catholic worship. Once the Church land question had been dealt with then Parliament was not 
uncooperative. Cardinal Pole began a programme of Catholic reform. The Queen secured the marriage she 
wanted, there are strong arguments in favour of a Spanish match and her personal intervention had much 
to do with the failure of the rebellion which had opposed it. There were important administrative reforms, 
the management of the affairs by the Council was more effective than has been supposed, Paget provided 
continuity, there was a new Book of Rates and a partial restoration of the currency. On the debit side, it might 
be argued that the marriage meant some subordination to Spain and involvement in war was disastrous. 
Although there were no serious risings on religious grounds (unless Wyatt’s rebellion is seen in this light) the 
persecution of heretics caused some deep religious divisions. It might be argued, too, that Wyatt’s rebellion 
came close to succeeding. In a literal sense Mary’s reign was ‘sterile’ in that she failed to produce an heir and 
her early death prevented a wide ranging and constructive Catholic or Counter Reformation.

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative 
importance of factors and approaches, and arriving at a well-considered set of judgements. Attempts to 
deal with historiography and with differing interpretations (although not required) may enhance responses. 
Candidates may well be expected to explore the historiography here including the view that Mary’s reign 
was in stark contrast to the achievements of the ‘great’ Tudors, Henry VIII and Elizabeth. The views of Pollard 
and Elton may be rehearsed and the partial rehabilitation of Mary by, say, Tittler. Some of the big questions 
are: How constructive were Mary’s domestic policies? How much opposition was there to her restoration 
of Catholicism? How damaging was the war with France? The significance of Mary’s early death might be 
more fully explored. Was there a chance of a real Catholic revival, for example? Also relevant might be an 
awareness of factors beyond Mary’s control- inflation, bad harvests, epidemic disease, her own infertility.

AO3 [Not applicable to Outlines]

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar. 
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 15

Cambridge Pre-U Example Candidate Responses

Example Candidate Response  – Distinction
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Examiner Comment

The candidate’s introduction focused on the question and showed an awareness of the issues.  There is a 
strong sense of argument that the marriage, by provoking discontent and failing to produce an heir, meant 
that the reign was sterile. There is then a focused explanation of the sterility of the loss of Calais. A section 
on the religious persecutions is focused on the questions and explains Dickens’s view. Thus the case for 
sterility is made succinctly and with supporting detail. The candidate then challenges the view – there is 
some well-phrased evaluation.  There is knowledge of a counterview and the evidence is explained, so that 
the essay is not merely a historiographical survey and Dickens’s view is challenged in a supported way. 
Different aspects of the reign are considered and evidence used succinctly. Overall, there is a good coverage 
of the reign and a sense of control in the deployment of information and reference to different views. The 
candidate comes to a clear judgement at the end.  The answer has been analytical throughout with some 
strong and well-informed argument which deals with different aspects of the reign. This is a Distinction level 
answer. 
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Paper 1c  British History Outlines, 1689–2000 

Question 20

‘The failure of Chartism was, in essence, a failure of leadership.’  Discuss. 

Mark Scheme

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge of 
Chartism and its leaders, with special emphasis on the factors which prevented it from achieving its aims.  
The predominant focus should be on leadership and candidates should have knowledge about some of 
the leaders, especially, perhaps, William Lovett and Feargus O’Connor, although Chartism had many other 
prominent figures, including Bronterre O’Brien, George Julian Harney and Ernest Jones.  Some candidates 
may have knowledge of local leaders and this should certainly be accepted within the general framework of 
leadership.  The ‘in essence’ part of the question permits knowledge on other factors which contributed to 
the failure to achieve the ‘Six Points’.  See AO2 below. 

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them 
to present clear, focused and analytical explanations, which are capable of weighing up the relevant and 
relative factors and approaches and of arriving at a well-considered judgement.  Here the focus is on 
reaching a judgement about why Chartism failed in its central democratic objective.  Candidates should 
present a discussion about the nature of leadership and may concentrate on both ideological and personality 
disagreements.  Many will discuss ‘physical’ and ‘moral’ -force Chartism as epitomised by Lovett and 
O’Connor.  Those who wish to argue against the proposition in the question are likely to note how well 
organised Chartism was in many areas, with many lectures, educational ventures and links with religious 
organisations, particularly nonconformist ones.  Such candidates may argue that other factors were much 
more important.  These might include the growing power of an increasingly confident national state 
(including logistical factors such as the development of railways to move troops) and the ‘unthinkability’ of 
democracy for most men of property, not least those sitting in parliament.  A few might wish to challenge 
the view that Chartism failed at all, given its impressive political legacy to later nineteenth century political 
activism.  Attempts to deal with historiography and differing historical interpretations may well enhance 
responses but are not required.  In this question, some candidates may be aware of attempts by Dorothy 
Thompson and Jay Epstein to rehabilitate Feargus O’Connor as a leader of substance and of interpretations 
which stress the extent to which Chartism (making every allowance for both its structural and its economic 
disadvantages) succeeded in alarming the authorities, not least in 1848. 

AO3 [Not applicable to Outlines]  

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency.  
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.  
However, the cumulative effective of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response – Pass
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Examiner Comment

This question required a focus on Chartist leadership and a judgement about the relative importance of 
its failings.  This answer offered a general introduction which raised the issue of the nature of Chartism 
– a viable movement or merely protest politics, and made a relevant comment about leadership or 
economic factors being a key reason for failure. Thus there was some indication that the question had 
been understood, but the key issue was not dealt with very firmly.  Instead of engaging with leadership, 
the answer talked generally about the nature of Chartism. Comments on leaders were not closely linked 
to the question. There was some attempt to argue that the leadership had good qualities, but this was not 
very strongly supported or developed.   It was argued that Chartism seemed too radical and that grievances 
had been met – but again this was not strongly developed as an alternative explanation to the failure of 
leadership as an explanation for the overall lack of success. There was an attempt to argue that  Chartism 
arose only because of a fall in real wages between 1835 and 1850 – but again this was not well linked to the 
issue of leadership. A brief comment on the failure of leadership was not explained.  The answer failed to 
make clear why the Chartist leaders have been thought to have contributed to the failure of the movement, 
so discussion was limited. There was some attempt to argue but this was not developed and the focus on 
the question was not consistently maintained.  This is a Pass level response.
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Paper 2a  European History Outlines, c. 300–c. 1516 

Question 17

How far did Louis VI and Louis VII strengthen the French monarchy?

Mark Scheme 

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge.  
A sharp focus on the demands of the question is required.  A narrative of events will not succeed much 
here.  Analysis and evaluation are needed, possible based on key themes.  A sequential approach would 
have some value; after all, Louis VII built on what Louis VI did.  But a more comparative approach, based 
around key themes, would be even better.  Consideration could be given to such areas as the development 
of the royal demesne, relations with towns and the nobility, the values of a close alliance with the Church 
and Papacy, the role of key advisers, defence and security, diplomacy, the success levels in warding off 
aggressive neighbouring rulers, the value from the royal (and feudal) powers as a king and suzerain; the 
careful development of both administrative structures and the husbanding of vital resources.  Relations 
with the Emperor and with the Dukes of Normandy and Counts of Anjou – thence with the Angevin dynasty 
– may figure quite prominently though there are other areas to consider as well.  A contrast between the 
royal position in 1106 and 1180 could be instructive.  For Louis VI, possible or likely reference areas are: his 
relations with the Dukes of Normandy; his development of close ties with towns, the Church and the Papacy 
(eg in 1130); his use of the truce of God against rebel vassals, his intervention in Flanders (1127); the role of 
Suger and other able advisers; the careful management of resources.

For Louis VII, possible or likely areas are: the Aquitaine marriage and issues, 1137–52 and after; relations 
with the Angevin rulers; his temporary departure from his father’s policies, 1137–43; the Second Crusade; 
his support from the Church and towns and from the Papacy; the title ‘The Most Christian King’; patronage 
of culture; building work; the further development of administration and resources; the degree of strengths 
bequeathed in 1180.

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative 
factors and approaches and arriving at a well-considered judgement.  Attempts to deal with historiography 
and of differing historical interpretations may well enhance responses but are not required.  The question 
allows for argument and counter-argument, around their respective roles, continuities and changes, the 
balance between personal skills, luck, favourable circumstances, on-going royal enhancements.  There is 
scope for debate, not least as to personal roles and injection of skills (etc.), set against problems of powerful 
rivals.

AO3 [Not applicable to Outlines]

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both or 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency.  
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.  
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response – Merit
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Examiner Comment

The opening paragraph set the strengthening of the monarchy in context but was not all focused on the 
question, and dealt with France in general. There was some description of Louis VI’s actions and some 
explanation of the kings’ reduction of the power of the nobles.  However, there was limited assessment or 
evaluation of the importance and extent of success.  There was some analysis of the role of the concept 
of divine kingship and the link with St Denis.  There was some reference to both primary and secondary 
evidence. There was some support offered for the strengthening of the monarchy and some attempt to 
compare with the greater impact of Philip, and some limitation was suggested by reference to Suger’s 
fears, when Louis VII wished to go on crusade.  On the whole, the answer focused on the question and 
offered explanation and some analysis rather than description, but the argument was not fully substantiated 
and the evaluation was not fully developed. There was understanding and focus but some lack of depth, 
development and sustained assessment. This is a Merit quality answer.
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Paper 2b  European History Outlines, c. 1378–c. 1815 

Question 22

To what extent, and why, were Jews treated as outcasts in the fifteenth and sixteenth centuries? 

Mark Scheme 

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge.  
A sharp focus on the demands of the question is required.  No set response is to be expected, it is the 
quality of the argument and evaluation that should be rewarded.  Answers need not necessarily cover the 
whole chronology but a sound and balanced treatment should be expected with a good range of examples.  
Candidates may well choose to begin with the ‘why’ element of the question.  As far as the Church was 
concerned Jews had been declared ‘outcasts’ by St Augustine and were regarded as ‘Christ-killers’.  In 
canon law Jews were tolerated but were liable to prosecution for heresy if they were lapsed converts.  Thus, 
the Church presented Jews as a spiritual danger.  Meanwhile, in society more widely Jews were regarded 
as a social and physical threat and in popular superstition, represented as ritual murderers and poisoners 
of wells.  Generally speaking, Jews were forbidden to own land, to become full citizens or be members 
of guilds.  Thus Jews concentrated on commerce and money lending.  Their role as bankers afforded 
them some protection but were liable to their loans being reneged upon and to expulsion.  At times of 
social distress and natural disaster, famine and plague Jews were especially vulnerable to persecution.  In 
fifteenth-century Spain conversos were less disadvantaged than marranos but were nevertheless, subjected 
to popular persecution in Toledo and Ciudad Real.  Before 1492 conversos were not persecuted on religious 
grounds, although ‘secret Jews’ were.  Segregation was decreed by the Cortes of Castile in 1480 and 
there was systematic persecution after the fall of Granada with the resulting expulsion and destruction of 
Spanish Jewry.  A similar diaspora took place from Portugal.  Elsewhere Jews were expelled from Cracow 
and Lithuania in the 1490s, there were expulsions from many German cities in the early fifteenth century 
and from some Italian cities in the late-fifteenth century.  Local circumstances played an important part.  In 
the sixteenth century ghettos were created, for example in Venice in 1516.  Answers may also be expected 
to discuss the mixed response of Lutheranism to the Jews, at first broadly favourable but later hostile 
and, ironically Charles V protected Jews in a number of German cities.  The impact of the Counter/Catholic 
Reformation on Jewish communities might also be assessed, persecution was especially severe under Pius 
V (1566–72) an example followed by some lay rulers.  The inflation of the sixteenth century contributed to 
economic insecurity for which Jews were sometimes blamed.  

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative 
importance of factors and approaches, and arriving at a well-considered set of judgements.  Attempts to deal 
with historiography and with differing interpretations (although not required) may enhance responses.  Here 
answers might be concerned with differences in treatment of the Jews according to place, chronology and 
particular events.  Although it failed, there was an attempt at dialogue, for example in the Jewish-Christian 
debates at Tortosa (1413–14).  Again some Jewish communities remained active in business and commerce, 
during the sixteenth century, for example, in Ancona, Livorno, Genoa, Naples.  
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AO3 [Not applicable to Outlines]

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency.  
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.  
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.

Example Candidate Response – Pass
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Examiner Comment

There was some explanation offered for Jews being scapegoats and some distinction made between areas, 
with persecution in Spain being seen as more motivated by religion. The answer seemed to be discussing 
the impact of disease on mediaeval France. There was a reference to a general ‘strain gauge theory’. A 
reference was made to the importance of the Lateran Council. The religious explanations were generalised, 
with few precise references to the period. Kamen was used to support the impact of the inquisition in Spain 
but this was not developed or set into the context of events and developments in Spain.  The final paragraph 
suggested different motives but the whole answer was generalised, lacking in examples and  not well 
rooted in the period. There was some attempt made to answer the question and a basic argument. This is a 
low Pass level response.
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Paper 2c  European History Outlines, c. 1715–2000 

Question 26

How far can Austria-Hungary be held responsible for bringing about a European war in 1914?  

Mark Scheme

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge.  
A simple narrative of events will not work here.  Analytical and evaluative content are needed.  Although 
Austria will figure strongly here, reference to other nations (e.g. Britain, France, Russia, Germany) is 
expected.  Indeed, a strong linkage of Austria-Hungary and Germany is likely.  Good answers are likely to 
compare respective roles and so responsibilities as well as consider long- and short-term causes.  Causal 
narrative could work; clear analytical and evaluative themes will work even better.  However, this is not a 
broad, overview question on the causes of the First World War.  Knowledge of such (as of debate areas) 
needs to be related to the needs of the question as set.  Austria-Hungary faced growing threats and 
challenges in the Balkans, (contrasts between 1908 and 1912–13 can be drawn here) and felt pressure from 
Russia; increasingly, it looked to, and was encouraged by, Germany (culminating in the ‘blank cheque’); 
its military power needed to be deployed, no matter fears as to its efficacy.  The Balkans will figure: the 
assassination of 1914 as a trigger or Balkan issues as a deeper, underlying cause; German interests and 
ambitions there, especially on Mitteleuropa and Turkey; the Russian factor in posing a possible threat to 
economic political expansion in the area.  That can provide a link to German-Russian tensions.  German 
overseas ambitions; Anglo-German naval, imperial and commercial rivalry; German fears of French-led 
encirclement; German-Austrian tier and domestic pressures – these are other elements.  The role of the 
German elites and Kaiser will figure (1912, 1914).  Beyond, reference can be made to (e.g.) the Alliance and 
Entente system, the arms rivalries and armed camps of Europe, the Moroccan crises (1905, 1911).  The roles 
of Russia, France and Britain merit assessment as to positions, strategic thinking, proximity (1894, 1904, 
1907) and definition of interests.  

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative 
factors and approaches and arriving at a well-considered judgement.  Attempts to deal with historiography 
and with differing historical interpretations may well enhance responses but are not required.  ‘How far ...’ 
invites debate.  There is good scope here for argument and counter-argument and candidates are likely to be 
aware of the plentiful debate here, not least as to Austrian and German motivations, perceptions, ambitions.  
For example, there is an offensive line of interpretation: the deliberate encouragement of Austria and the 
‘blank cheque’; expansionist war aims; the concurrence of military and political personnel and thinking on 
a ‘will to war’ and the famous 1912 War Council.  Then again, there is a defensive line: diplomatic hostility 
engendered since the 1890s; growing Russian military power; the blocking of German imperial and naval 
ambitions; the need to preserve Germany as a major power against other perceivedly hostile or ambivalent 
countries.  As in AO1, candi87dates need to consider Russian and French motives and thinking; so, too, 
Britain’s role, growing involvement in European diplomacy and entry in 1914.  Germany is still regarded as 
a key player, albeit in conjunction with Austria-Hungary.  But the position of Russia and strategic-political 
thinking there as well as military planning might well be viewed as significant – and the ever-closer ties with 
France could be seen as significant in turn.  
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AO3 [not applicable to Outlines]  

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both or 
organisation and direction, displaying clarity, balance and especially in stronger candidates – fluency.  
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar.  
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response – Distinction
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Examiner Comment

The answer maintained a good focus on the question and there was a direct introduction. The case for 
Austria’s responsibility was clearly set out but with some evaluative comment which discussed Serbia’s 
role. There was a clear sense of argument and judgement from the start and there was reference to 
evidence and historical views well integrated into the analysis. The role of Germany was discussed in a 
clear and economical way, with well chosen knowledge and there was a good link made between Germany 
and the general alliance system in Europe. Knowledge was sound and the evaluative element was well-
developed. Russia’s role was analysed and again assessed. The answer was clearly structured and well 
controlled, balancing the possible responsibility of individual countries with an over-arching explanation, but 
coming back to the question in the title. Given the considerable amount of material this question involves, 
the answer kept a good balance between explanation, factual support and judgement.  This is a sound 
Distinction level answer.
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Paper 3  US History Outlines, c. 1750–2000 

Question 29

How accurate is the view that President Johnson’s achievements on the domestic front have been 
underestimated?  

Mark Scheme

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
A sharp focus on the demands of the question is required: an informed knowledge of Johnson’s ‘Great 
Society’ legislation is required. In this respect it will be important to look at the major achievements in the 
fields of health, education, economics, environment and poverty. The Economic Opportunity Act, Medicare 
and Medicaid and the Education Acts are probably the most important. Simple chronological narratives 
should be avoided but analysis may well proceed in chronological order. Stronger answers will explore 
whether Johnson’s reputation has been unfairly diminished by a war which he inherited and which was not, 
at the beginning of his presidency, his priority.  

AO2 – be able to demonstrate an understanding and awareness of historical concepts, such as the meaning 
of the ‘Great Society’ and the general idea of an American welfare state. A comparative approach, for 
example contrasting Johnson with JFK or Nixon, might allow a wider discussion of reputations. Candidates 
should present clear, focused and analytical explanations, which are capable of weighing up the relevant and 
relative factors and approaches, and arriving at a well-considered judgement. Where appropriate, attempts 
to deal with historiography, critical evaluation of source material and of differing historical interpretations 
may enhance responses. This question lends itself to a revisionist answer which might seek to rehabilitate 
Johnson, although equally he may be seen as a president who made serious mistakes in allowing Vietnam to 
escalate and failing to win the debate at home. Stronger answers will capture the complexity of the situation 
Johnson confronted.  

AO3 [not applicable to Outlines]  

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the 
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the 
overall clarity and effectiveness of the presentation. 
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Example Candidate Response – Distinction
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Examiner Comment

This answer begins with a sense of differing perspectives on Johnson, with an estimation that compares 
his domestic policy with the New Deal and views which argue that it was overshadowed by Vietnam 
and did not live up to expectations. There is a good focus and some support for judgements and the 
references to policies are well-informed. There is reference to the question and an understanding of the 
gap between achievements and perception. A distinction is drawn between healthcare and the economy. 
There is some evaluation of the success of the Civil Rights policies. Generally, there is coverage of a range 
of internal policies and there is a concluding analysis. There is some explanation of why Johnson has been 
underestimated and the answer is well-organised and clear. This is not a perfect answer, but it is analytical 
and supported, and is of Distinction quality.

Question 20

Account for the rise of an expansionist approach to American foreign policy between 1890 and 1912.  

Mark Scheme

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
A sharp focus on the demands of the question is required: the stronger answers will require a multi-factoral 
approach but should arrive at a synthesis involving a hierarchy of factors rather than just a list. A narrative 
of events should be avoided but the analysis may be set out in a chronological fashion. The factors involved 
include the following: the end of frontier; the demand for raw materials and markets; rivalry with European 
imperial powers; the importance of naval power and need for naval bases; the ‘civilising mission’; social 
darwinist beliefs; the influence of the yellow press and the role of key individuals such as Teddy Roosevelt. 
Examples of expansionism must be used to support the analysis, such as the acquisition of Puerto Rico, 
Guam and the Philippines, but the stronger answers will focus on developing a synthesis of factors, showing 
connections between the various forces at work and arriving at a hierarchy of factors, rather than putting 
forward a list.  

AO2 – be able to demonstrate an understanding and awareness of historical concepts, such as imperialism, 
and its supporting ideological elements such as the ‘civilising mission’ and social darwinist attitudes. 
The ‘end of frontier’ also requires some explanation. It is vital that candidates present clear, focused and 
analytical explanations, which are capable of weighing up the relevant and relative factors and approaches, 
and arrive at a well-considered judgement. Where appropriate, attempts to deal with historiography, 
critical evaluation of source material and of differing historical interpretations may enhance responses. 
Interpretations will vary in terms of the placing of emphasis but the stronger answers will convey the 
complex nature of the history.  

AO3 [not applicable to Outlines]  

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the 
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the 
overall clarity and effectiveness of the presentation.
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Example Candidate Response – Merit
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Examiner Comment

The focus in the introduction is less clear in this answer but some explanatory factors are isolated. There is 
a comment on the difference between US and European expansionism which might have been developed.  
Economic reasons are referred to in terms of the US experiencing ‘saturated markets’ but there is not 
enough support and development of explanation.  There is reference to idealistic motives and the US gaining 
an informal empire. Cuba is given as an example of ideological motivation. The personal influence of Teddy 
Roosevelt is seen as an explanation. There is some awareness of different motives and generally the answer 
is explanatory rather than descriptive. It is aware of some ideas about US expansion and seeks to put it into 
context, but exemplification is  rather thin and there is little attempt to assess relative importance of any 
explanation. This achieved a Merit level.
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Question 24

How is the onset of the Great Depression in the 1930s best explained?  

Mark Scheme

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
A sharp focus on the demands of the question is required: although the depression clearly had multiple 
causes, this question demands that a hierarchy of causes is established and that an effort is made to 
establish the overriding cause. A narrative approach should be avoided but a close understanding of changes 
between 1927 and 1929 would be helpful. The factors involved should include some of the following: 
excessive speculation; under consumption and over production; the impact of tariff wars; structural problems 
in the world economy; failure of European powers to pay full reparations; irresponsible government policies 
which encouraged speculation, such as low capital gains tax and the decentralised nature of the US banking 
system. Stronger answers will develop an argument that supports the idea that one particular area was the 
dominant problem, whilst acknowledging that it was a complex period of interacting difficulties.  

AO2 – be able to demonstrate an understanding and awareness of historical and economic concepts, such 
as under-consumption and over-production, protectionism and under regulation of business and banking. 
It is vital that candidates present clear, focused and analytical explanations, which are capable of weighing 
up the relevant and relative factors and approaches, and arrive at a well-considered judgement. Where 
appropriate, attempts to deal with historiography, critical evaluation of source material and of differing 
historical interpretations may enhance responses. Interpretations may vary considerably but the stronger 
answers will avoid the temptation to produce a list of factors and instead build up a thesis which, whilst 
allowing for complexity, nevertheless arrives at a well supported answer to the question.   

AO3 [not applicable to Outlines]  

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be penalised for specific deficiencies in spelling, punctuation and grammar. However, the 
cumulative effect of substantial problems in this area will inevitably influence judgements concerning the 
overall clarity and effectiveness of the presentation.
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Example Candidate Response – Pass
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Examiner Comment

The opening lacks clarity but implies a link between the Crash and the Depression. Some knowledge is 
shown about the speculation of the 1920s and some figures are offered to support the idea of speculation, 
but the vital explanatory link between this situation and the Depression is not made.  There is an 
understanding that the prosperity of the 1920s was not universal but the link with the Depression, again, 
is not made.  There is a description of the Great Crash. The explanation is implicit rather than being clearly 
formed. The expression is variable and the range of the answer is limited. However, there is some economic 
knowledge and there is some attempt to answer the question by saying that the general situation of the late 
1920s explains the Depression. This is a Pass level answer.
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Paper 4  African and Asian History Outlines, c. 1750–2000 

Question 27

How far were the reforms in Japan after the Meiji Restoration motivated by a desire to build Japan’s 
military strength? 

Mark Scheme

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
Analysis and evaluation are required, not a simple narrative of actions and events. Perry’s arrival had 
certainly demonstrated Japan’s military vulnerability and an important part of the reforms after 1868 were 
military and naval modernisation. The interest in expansion in the 50 years after – the war against China, 
the successes of the Russo-Japanese War and the foothold in Manchuria, the annexation of Korea, the 
ambitions in Shandong and Siberia and the acquisitions at Versailles – may indicate that military strength as 
a means of territorial gain was at the heart of the changes. However, that may be to read too much from 
the later expansionist desires. The changes were wider than purely military. By 1914 Japan had a centralised 
bureaucracy; a constitution; an improved communication and transport system; an end to feudal Daimyo 
power; a rapidly growing economy and was much less dependent on European powers. 
Certain developments of the period – the revival of Shintoism, linked to the Emperor and the growth of the 
large scale economic concerns, ‘the Zaibatsu’ were later linked to militarism, but in this period could be 
seen as part of a national revival which combined modernisation with a desire to maintain traditional cultural 
values, demonstrating that the letter need not make Japan vulnerable and outdated. 

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations, which are capable of weighing up the relevant and relative 
factors and approaches and arriving at a well-considered judgement. Attempts to deal with historiography 
and of differing historical interpretations may well enhance responses but are not required. A sense of 
context and of change will help in evaluation. ‘How far...’ invites argument and counter-argument. The issue 
may be one of perspective – because the Meiji period did lead to sustained militarism and expansion, was 
that its real motivation, or is the desire to escape the problems of an outdated feudal and samurai society, 
an obscure power sharing between Shogunate and Empire, a highly under-developed economy and a 
vulnerability to foreign influence more important than merely military growth; or do all these relate quite 
fundamentally to militarism? 

AO3 [not applicable to Outlines] 

AO4 – write in a coherent, structured and effective way. The writing should show a sense of both 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar. 
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response – Distinction
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Examiner Comment

The introduction is well-focused on the possible debate – merely military expansion in order to assert 
dominance and overturn perceived oppression or more general reform. The key issue in the question is 
dealt with succinctly but the argument is made that the changes had wider significance. The essay focuses 
on discussion of the relative importance of the military changes and uses, rather than imparts information, 
to support a thesis. It sees the links between power and internal stability by a deft reference to China. The 
German-based constitution is seen as being quite distinct from a purely militaristic ethos. This is a direct and 
economical response to the question, with enough material to support points being made and an obvious 
understanding of the question. It is analytical throughout, elegantly written and is of Distinction quality.
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Example Candidate Response – Merit
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Examiner Comment

The introduction recognized that the Meiji reforms included not just military strength but broader aspects, 
but did not offer much in the way of a possible debate or judgement.  There followed an outline of military 
reforms. There was an account of other reforms which did offer some analysis of the extent of democracy 
and continuity with traditional values, but limited comparison between the importance of different elements 
of change.  The essay tended to be a sequence of reforms reasonably well supported, but explanation more 
than discussion or evaluation predominated. An answer was provided at rather a limited level – it was not 
just military reforms, and there was obvious knowledge and understanding of the changes.  This is a Merit 
level answer.
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Question 17

Assess the significance of the Boxer Rebellion for China. 

Mark Scheme

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
Analysis and evaluation are required, not a simple narrative of actions and events. The Boxer Rebellion came 
in the wake of the loss of war against Japan and the Treaty of Shimonoseki and the extension of foreign 
concessions. It has been said that by 1899 China seemed on the point of partition by Japan and the Great 
Powers. When Christian missionaries became more active local disturbances broke out and an anti-Western 
movement spread from rural China to Tianjin and Beijing. The significance can be seen in a resurgence of 
traditional China against change (railways and clocks were particularly hated). It can be seen as a reaction 
against loss of war against Japan and foreign domination. 
The support of the Empress XiXi adds another dimension and its significance can be seen in the alliance of 
a failing dynasty with populist violence. Out of the humiliation and violence of defeat can be seen another 
manifestation of Chinese weakness in the face of overseas military power. It can be seen as fostering 
Japanese ambitions; leading to the downfall of the dynasty and an upsurge of Chinese nationalism. It was an 
influence on key figures like Sun Yat-sen and Lu Xun. On the other hand, it could be seen as a symptom of 
longer term trends rather than the major cause of change. 

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them 
to present clear, focused and analytical explanations, which are capable of weighing up the relevant 
and relative factors and approaches and arriving at a well-considered judgement. Attempts to deal with 
historiography and of differing historical interpretations may well enhance responses but are not required. 
A sense of context and of change will help in evaluation. ‘Assess the significance...’ invites argument and 
counter-argument. There is no real narrative but candidates should weigh the significance of the supposed 
elements of great impact. The arguments for the Boxer rebellion as being a turning-point in the development 
of modern China is compelling, but it can be seen as more of a symptom of long term decline and loss of 
power to foreign countries. The War against Japan might be seen as the real turning point. The revolution of 
1911 was not as strong an expression of nationalism as was thought and depended a lot on key provincial 
figures and the renegade Manchu commander Yuan Shi-kai. 

AO3 [not applicable to Outlines] 

AO4 – write in a coherent, structured and effective way. The writing should show a sense of both 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency. 
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar. 
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation.
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Example Candidate Response – Pass
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Examiner Comment

There is some focus on the significance  of the Rebellion and an attempt to put it into context in the 
introduction. However, there was also reference to causes. There are references to historical views and 
supporting quotations, but the explanation could have been clearer. The use of quotations was not very 
helpful in establishing different arguments about the significance and seemed rather ‘bolted on’. Instead of 
developing ideas about the significance, the answer offered information about the background of foreign 
intervention. There was an attempt to argue that the war against Japan was more significant than the Boxer 
Rebellion, but this was not developed and the answer needed to establish more firmly the ways in which 
the Boxer Rebellion was significant, before comparing it to other factors. The factor of Qing intrigue again 
was compared, but this led to more background information rather than establishing why the Rebellion was 
significant.  There was comparison with the Taiping Rebellion, which was more successful in establishing 
significance and there was some link with later developments. Overall, the points were not well enough 
developed and supported and there was a lot of reliance on general comment and background information. 
This is a Pass quality answer.
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Paper 5  Mark Scheme Bands – Special Subject 

Special Subjects: Document Question

These banding definitions address Assessment Objectives 1, 2, 3 and 4, and should be used in conjunction 
with the indicative content mark schemes for each question.

Introduction

This question is designed largely to test skills in the handling and evaluation of source material but it is 
axiomatic that answers should be informed by and firmly grounded in wider contextual knowledge.

Examiners should be aware that the topic on which this question has been based has been notified to 
candidates in advance who, therefore, have had the opportunity of studying, using and evaluating relevant 
documents.  

The Band in which an answer is placed depends upon a range of criteria. As a result not all answers fall 
obviously into one particular Band.  In such cases, a ‘best-fit’ approach should be adopted with any doubt 
erring on the side of generosity.

In marking an answer examiners should first place it in a Band and then fine-tune the mark in terms of how 
strongly/weakly the demands of the Band have been demonstrated.

Question (a)

Band 1: 8–10

The answer will make full use of both documents and will be sharply aware of both similarities and 
differences.  Real comparisons of themes and issues will be made across the documents rather than by 
separate treatment.  There should be clear insights into how the documents corroborate each other or differ 
and possibly as to why.  The answer should, where appropriate, demonstrate a strong sense of critical 
evaluation.

Band 2: 4–7

The response will make good use of both documents and will pick up the main features of the thrust of the 
argument (depending upon whether similarity or difference is asked) with some attention to the alternative.  
Direct comparison of content, themes and issues is to be expected although, at the lower end of the Band, 
there may be a tendency to treat the documents separately with most or all of the comparison and analysis 
being left to the end.  Again, towards the lower end, there may be some paraphrasing.  Clear explanation of 
how the documents agree or differ is to be expected but insights into why are less likely.  A sound critical 
sense is to be expected especially at the upper end of the Band.



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 75

Cambridge Pre-U Example Candidate Responses

Band 3: 0–3

Treatment of the documents will be partial, certainly incomplete and possibly fragmentary.  Only the most 
obvious differences/similarities will be detected and there will be a considerable imbalance (differences 
may be picked up but not similarities and vice versa).  Little is to be expected by way of explanation of 
how the documents show differences/similarities, and the work will be characterised by largely uncritical 
paraphrasing.

Question (b)

Band 1: 16–20

The answer will treat the documents as a set and will make very effective use of each although, depending 
upon the exact form of the question, not necessarily in the same detail.  It will be clear that the demands of 
the question have been fully understood and the material will be handled confidently with strong sense of 
argument and analysis.  Good use of supporting contextual knowledge will be demonstrated.  The material 
deployed will be strong in both range and depth.  Critical evaluation of the documents is to be expected.  
The argument will be well structured.  Historical concepts and vocabulary will be fully understood.  Where 
appropriate an understanding and evaluation of differing historical interpretations is to be expected.  English 
will be fluent, clear and virtually error-free.

Band 2: 11–15

The answer will treat the documents as a set and make good use of them although, depending on the form 
of the question, not necessarily in equal detail.  There may, however, be some omissions and gaps.  A good 
understanding of the question will be demonstrated.  There will be a good sense of argument and analysis 
within a secure and planned structure.  Supporting use of contextual knowledge is to be expected and will 
be deployed in appropriate range and depth.  Some clear signs of a critical sense will be on show although 
critical evaluation of the documents may not always be especially well developed and may well be absent 
at the lower end of the Band.  Where appropriate an understanding and evaluation of differing historical 
interpretations may be expected.  The answer will demonstrate a good understanding of historical concepts 
and vocabulary and will be expressed in clear, accurate English.

Band 3: 6–10

There will be some regard to the documents as a set and a fair coverage, although there will be gaps and 
one or two documents may be unaccountably neglected, or especially at the lower end of the Band, ignored 
altogether.  The demands of the question will be understood at least in good part and an argument will be 
attempted.  This may well be undeveloped and/or insufficiently supported in places. Analysis will be at a 
modest level and narrative is likely to take over in places with a consequent lack of focus.  Some of the work 
will not go beyond paraphrasing.  Supporting contextual knowledge will be deployed but unevenly.  Any 
critical sense will be limited; formal critical evaluation is rarely to be expected; use of historical concepts will 
be unsophisticated.  Although use of English should be generally clear there may well be some errors.
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Band 4: 0–5

The answer will treat the documents as a set only to a limited extent.  Coverage will be very uneven; 
there will be considerable omissions with whole sections left unconsidered.  Some understanding of the 
question will be demonstrated but any argument will be undeveloped and poorly supported.  Analysis will 
appear rarely, narrative will predominate and focus will be very blurred.  In large part the answer will depend 
upon unadorned paraphrasing.  Critical sense and evaluation, even at an elementary level, is unlikely whilst 
understanding of historical concepts will be at a low level.  The answer may well be slight, fragmentary or 
even unfinished.  English will lack real clarity and fluency and there will be errors.

Special Subject Essays

These banding definitions address Assessment Objectives 1, 2 and 4, and should be used in conjunction 
with the indicative mark schemes for each question.

Introduction

(a) The banding definitions which follow reflect, and must be interpreted within the context of, the 
following general statement:

 Examiners should give their highest marks to candidates who show a ready understanding of the 
relevant material and a disciplined management of the discussion the question provokes.  They should 
be impressed more by critical judgement, careful discrimination and imaginative handling than by a 
weight of facts.  Credit should be given for evidence of a good historical intelligence and for good use of 
perhaps unremarkable material rather than for a stereotyped rehearsal of memorised information.

(b) Examiners should use these banding definitions in combination with the paper-specific mark schemes.

(c) It should go without saying that any explanation or judgement is strengthened if informed by the use of 
source material.

(d) Examiners are also asked to bear in mind, when reading the following, that analysis sufficient for a 
mark in the highest band may perfectly legitimately be deployed within a chronological framework.  
Candidates who eschew an explicitly analytical response may well yet be able, by virtue of the very 
intelligence and pointedness of their selection of elements for a well-sustained and well-grounded 
account, to provide sufficient implicit analysis to justify a Band 2 mark.

(e) The Band in which an essay is placed depends on a range of criteria. As a result, not all essays fall 
obviously into one particular Band. In such cases a ‘best-fit’ approach should be adopted with any doubt 
erring on the side of generosity.

(f) In marking an essay, examiners should first place it in a Band and then fine-tune the mark in terms of 
how strongly/weakly the demands of the Band have been demonstrated.
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Band 1: 25–30

The answer will be sharply analytical in approach and strongly argued.  It will show that the demands of the 
question have been fully understood and that a conscious and sustained attempt has been made to respond 
to them in appropriate range and depth.  It will be coherent and structured with a clear sense of direction.  
The focus will be sharp and persistent.  Some lack of balance, in that certain aspects are covered less fully or 
certain arguments deployed less strongly than others, need not preclude a mark in this Band.  The material 
will be wide-ranging and handled with the utmost confidence and a high degree of maturity.  Historical 
explanations will be invariably clear, sharp and well developed and historical concepts fully understood.  
Where appropriate there will be conscious and successful attempts to engage with the historiography, to 
evaluate source material critically and to demonstrate an awareness of competing interpretations.  Use of 
English will be clear and fluent with excellent vocabulary and virtually error-free.

Such answers may be expected, where appropriate, to make use of relevant primary sources.  Nevertheless, 
where the answer is strong in all or most of the other criteria for this Band, limited or no use of such sources 
should not preclude it from being placed in this Band.

Band 2: 19–24

The answer will be characterised by an analytical and argued approach, although there may be the occasional 
passage which does not go beyond description or narrative.  It will show that the demands of the question 
have been very well understood and that a determined attempt has been made to respond to them in 
appropriate range and depth.  The essay will be coherent and clearly structured and its judgements will be 
effectively supported by accurate and relevant material.  Some lack of rigour in the argument and occasional 
blurred focus may be allowed.  Where appropriate there will be a conscious and largely successful attempt 
to engage with the historiography, to evaluate source material and to demonstrate an awareness of 
competing interpretations.  The material will be wide ranging, fully understood, confidently deployed and 
well controlled with high standards of accuracy.  Historical explanations will be clear and well developed 
and there will be a sound understanding of historical concepts and vocabulary.  Use of English will be highly 
competent, clear, generally fluent and largely error-free.  

Such answers may be expected, where appropriate, to make use of or refer to at least some relevant 
primary sources.  Nevertheless, where the answer is strong in all or most of the criteria for this Band, very 
limited or no use of these sources should not precluded it from being placed in this Band.

Band 3: 13–18

The answer will attempt an analytical approach, although there will be passages which do not go beyond 
description or narrative.  It will show that the demands of the question have been understood, at least in 
large part, and that a conscious attempt has been made to respond to them.  There will be an effective focus 
on the terms of the question and, although in places this may break down, standards of relevance will be 
generally high.  Although it may not be sustained throughout the answer, or always fully supported, there 
will be a recognisable sense of argument.  The material will be clearly understood, with a good range, and 
organisation will be sound.  There will be a conscious attempt to draw conclusions and form judgements and 
these will be adequately supported.  Some understanding of differing and competing interpretations is to be 
expected and some evaluation of sources may be attempted but probably not in a very sophisticated form.  
Historical explanations and the use of historical concepts and vocabulary will be generally sound but some 
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lack of understanding is to be expected.  Use of English will be competent, clear and largely free of serious 
errors.

Use of relevant primary sources is a possibility.  Candidates should be credited for having used such sources 
rather than penalised for not having done so.

Band 4: 7–12

The answer may contain some analysis but descriptive or narrative material will predominate.  The essay will 
show that the demands of the question have been understood, at least in good part, and that some attempt 
has been made to respond to them.  It will be generally coherent with a fair sense of organisation.  Focus 
on the exact terms of the question is likely to be uneven and there will be a measure of irrelevance.  There 
will be some inaccuracies in knowledge, and the range may well be limited with some gaps.  Understanding 
of the material will be generally sound, although there will be some lack of tautness and precision.  
Explanations will be generally clear although not always convincing or well developed.  Some attempt 
at argument is to be expected but it will lack sufficient support in places and sense of direction may not 
always be clear.  There may be some awareness of differing interpretations and some attempt at evaluating 
source material but this is not generally to be expected at this level and such skills, where deployed, will be 
unsophisticated.  Some errors of English will be present but written style should be clear although lacking in 
real fluency.

Use of or reference to relevant primary sources is unlikely at this level but credit should be given where it 
does appear.
 
Band 5: 0–6

The answers will respond in some measure to the demands of the question but will be very limited in 
meeting these.  Analysis, if it appears at all, will be brief and undeveloped.  If an argument is attempted it 
will be lacking in real coherence, sense of direction, support and rigour.  Focus on the exact terms of the 
question is likely to be very uneven; unsupported generalisations, vagueness and irrelevance are all likely 
to be on show.  Historical knowledge, concepts and vocabulary will be insufficiently understood and there 
will be inaccuracies.  Explanations may be attempted but will be halting and unclear.  Where judgements are 
made they will be largely unsubstantiated whilst investigation of historical problems will be very elementary.  
Awareness of differing interpretations and the evaluation of sources is not to be expected.  The answer may 
well be fragmentary, slight and even unfinished.  Significant errors of spelling, grammar, punctuation and 
syntax may well hamper a proper understanding of the script.

Use of or reference to relevant primary sources is highly unlikely at this level but credit should be given 
where it does appear.
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Paper 5  Special Subject: Reformation Europe, 1516–1559 

Question 1 

Study all the following documents and answer all the questions which follow. In evaluating and 
commenting upon the documents it is essential to set them alongside and to make use of your own 
contextual knowledge.

(a) How far does Document C corroborate Calvin’s expectations as to the role of lay rulers in 
defending religious reformation as expressed in Document A?  

Mark Scheme

The answer should make full use of both documents and should be sharply aware of both similarities and 
differences. Real comparisons of themes and issues should be made across the documents rather than 
by separate treatment. There should be clear insights into how the documents corroborate each other, 
or differ, and possibly as to why. The answer should, where appropriate, demonstrate a strong sense of 
critical evaluation. In both documents Calvin draws attention to persecution, in A of ‘sound doctrine’ and in 
C of ‘true believers’ and in both there is an appeal to the lay ruler to act in defence of those who are being 
persecuted. Persecution is condemned as ‘evil’ (C) and as ‘the violence of certain wicked persons’ (A). 
Although in both Calvin appeals to the rulers for intervention, there are some differences in that in A Calvin 
asks for ‘justice’ and ‘a full enquiry’ whereas in C Bourbon is asked to ‘be the instrument of all the children 
of God’ and ‘to stand up for what is right’ . In accounting for similarities and differences, candidates should 
be aware Of the ‘audience’, that is the King of France himself in A and a great French Protestant noble and 
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prince of the blood in C. It might be argued that Bourbon, as a leader of an important faction and clientage, 
is being called upon to oppose the King of France. Some comment upon the differences in chronology 
would also be helpful. By 1557 levels of persecution had increased, battle lines were already drawn and the 
outbreak of civil war was only five years away.    
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Example Candidate Response – Distinction
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Examiner Comment

This is a well developed comparison of similarities and differences which deals not only with the thrust of 
both passages but also their tone, and offers an explanation based on contextual knowledge. It sets the 
passages in context and offers a sound judgement on the extent of corroboration. The answer is very sharply 
focused and offers clear insights and was awarded full marks. It is of Distinction quality.
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Example Candidate Response – Merit
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Examiner Comment

This answer offers some comparison of the aims of the two passages. There is some explanation of passage 
A and some contrast with C. The overall comparison and contrast are not well developed and the degree of 
corroboration is not well assessed. The main features of the documents are considered but there is some 
lack of depth and development. This is of Merit quality.
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Paper 5  Special Subject: Germany, 1919–1945 

Question 1 

Study all the following documents and answer all the questions which follow. In evaluating and 
commenting upon the documents it is essential to set them alongside and to make use of your own 
contextual knowledge.
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(a) How far do the views expressed in Document C support Strasser’s argument in Document D that 
Hitler wanted to ‘Strangle the social revolution for the sake of legality’?

Mark Scheme

The answer should make full use of both documents and should be sharply aware of similarities and 
differences.  Real comparisons of themes and issues should be made across the documents rather than by 
separate treatment.  Where appropriate, the answer should demonstrate a strong sense of critical evaluation 
and awareness of provenance by use not only of the text, but of headings and attributions. Note should be 
taken of the dates and the provenances, in context; also of the tone of language used, the ideas expressed. 
C is from 1928, the year when the Nazis made some, albeit limited, breakthrough in Northern Germany; D 
from the year (1930) when that breakthrough broadened and the Nazis became a national party. In D Otto 
Strasser, a growing critic of Hitler’s political stance and tactics, points up the divergence in thinking, the 
preference for tactical opportunism and pragmatism. C is a demonstration of that, as Hitler played down the 
overt socialist ideas of much of the original Party Programme; Hitler explains away such a shift by referring 
to a target group in the Jews. Strasser elaborates that Hitler was wooing the Right by playing down socialist 
ideas. Hitler rejected the criticisms by identifying Strasser’s thinking as little better than Marxism and by 
emphasising the inability of winning over the working classes; he puts an emphasis on a master race of 
leaders. What part of D does point up is the prevailing inner Party tensions, pitting a perceived Left-wing 
(with the Strassers as spokesmen) against a more Right-leaning Party leader. The documents raise the 
issues of the reorientation of the Party – a tactical move – away from its earlier socialist roots, but also the 
unease of some in the Party about that shift of attitude and thinking. Comments on the tone of C and D will 
be useful to evaluation here.
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Example Candidate Response – Pass
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Examiner Comment 

The comparison or contrast between the documents is not very sharply brought out and the key issue is 
not always the focus on the answer. When the candidate writes ‘Document C does seem to agree with the 
argument in Document D’ this is not supported by a close examination of the passages, or well linked to the 
issue of the question. The reference to Document C in the penultimate paragraph is not supported by a clear 
explanation from the text and the answer is not really closely focused on corroboration. This is a Pass level 
answer.

(b) How convincing is the evidence provided by this set of documents for the view that a ‘new line of 
action’ (Document A, line 1) was mainly responsible for the emergence of the NSDAP as a major 
national movement by 1930?  

 In making your evaluation, you should refer to contextual knowledge as well as to all the 
documents in this set (A–E).

Mark Scheme

The answer should treat the documents as a set and make effective use of each although, depending on 
the exact form of the question, not necessarily in the same detail.  It should be clear that the demands of 
the question have been fully understood and the material should be handled confidently and with a strong 
sense of argument and analysis.  Good use of supporting contextual knowledge should be demonstrated.  
The material deployed should be strong both in range and depth.  Critical evaluation of the documents is to 
be expected.  The argument should be well constructed.  Historical concepts and vocabulary should be fully 
understood.  Where appropriate, an understanding and evaluation of differing historical interpretations is to 
be expected. Answers will need to assess the argument that the Nazi breakthrough of 1930 was founded 
on a change of direction in policy and so political strategy set against other factors. In that sense, E has 
value in raising a number of factors. Reference can be made to the difficulties of the early 1920s (a small, 
regional party; limited appeal and membership; the more socialist meaning; the failed Putsch) and then the 
changes in and after 1924–5 (the trial, the publicity, the emergence of a national figure). It is likely that more 
coverage will be given to the period 1925–30, the founding of the ‘second’ (new) Party and the application of 
the lessons of the failed Putsch. A will be valuable here and can be linked to the new tactical (constitutional) 
direction pursued after 1924–5 – though Hitler’s disdain for democracy is echoed in E, where that new 
approach is put into context. B and C demonstrate aspects of that new tactical approach, part electoral, part 
appeal; again E points up the strategic shift towards the lower middle-classes; the make-up of that range 
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is featured there and in C and, implicitly, indirectly, in D. In the latter (D), Hitler defends the new emphasis 
against criticisms from the Left of the NSDAP, of whose number Otto Strasser (and his brother Gregor) was 
a prominent spokesman. In D, Hitler delivers a defence grounded in part in semantics – again, there is a link 
to part of E – while the value of B lies in the idea of a re-vamped S.A. as a propaganda tool, with appeal to 
those who would value order and discipline. Via contextual knowledge, reference can be made to key events 
and features between c. 1924–5 and 1930, including the reorganisation, the Fuhrerprinzip, the reorientated 
messages, the electoral gains of 1928, 1930, set against the very limited developments of the early 1920s, 
electorally, regionally, etc. In addition, some reference can be expected to economic and political context 
factors (of E, some of A): the Weimar economic system and its highs-and-lows (agricultural problem by 
1927–8: as in E); the effects of the P.R. system, weak coalition governments, indecisive leadership; anti-
democratic trends and forces (there are links here to aspects of A, C, D and E).

Example Candidate Response – Pass
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Examiner Comment

The answer is a Pass level which failed to keep sufficient focus on the documents, which tended to be 
used merely to illustrate, or, when analysed, were not effectively linked to the issue in the question.  Some 
conclusion was reached, but the use of the documents A - E was limited and the answer should have 
focused a lot more on linking the documents to the key issue and using them critically in relation to the 
argument attempted.
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Paper 5  Special Subject: China under Mao Zedong, 1949–1976 

Study all the following documents and answer all the questions which follow. In evaluating and 
commenting upon the documents it is essential to set them alongside and to make use of your own 
contextual knowledge.

Question 1 
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(b) How convincing is the evidence provided by this set of documents that the benefits of 
Communist rule between 1949 and 1956 for the Chinese people outweighed the disadvantages?  

 In making your evaluation you should refer to contextual knowledge as well as to all the 
documents in this set (A–E). 

Mark Scheme

The answer should treat the documents as a set and should make effective use of each although, depending 
upon the exact form of the question, not necessarily in the same detail. It should be clear that the demands 
of the question have been fully understood and the material should be handled confidently with a strong 
sense of argument and analysis. Good use of supporting contextual knowledge should be demonstrated. 
The material deployed should be strong in both range and depth. Critical evaluation of the documents is 
to be expected. The argument should be well constructed. Historical concepts and vocabulary should be 
fully understood. Where appropriate an understanding and evaluation of differing historical interpretations 
is to be expected.  From contextual knowledge candidates should be aware of context and broader issues, 
some of which are reflected in the documents. The debate here is whether, given the terrible conditions, 
a firm but fair regime offered progress and hope; or whether for all its achievements, the repression and 
violence of the regime set China on a disastrous path which outweighed any temporary advantages in the 
countryside. It is interesting that the foreign source acknowledges a higher level of achievement in B than 
Mao himself. There may be some implied criticism of the central control in B but Congress was told of 
considerable achievements which candidates may accept or challenge by reference to their own knowledge. 
High inflation, many war tom areas, a weakened infrastructure and problems of localism and law and order 
can be confirmed; the new regime controlled inflation; there was substantial land redistribution and some 
social improvements. However, there was also a high level of repression, wasteful use of resources on 
military spending and the pursuit of international power status and personal dictatorship. A might support 
B but it is from one small area and from an unreliable source, dependent on its information from a local 
official. D generally stresses achievements, but by 1957 Mao was not content with the pace of change, 
particularly the balance between industry and agriculture and the productivity of the farms. He gives a mixed 
picture, stressing the success of collectivization but identifying some discontents and having to admit that 
not all collectives achieved the success of the example he quotes. As in Russia, collectivization brought 
mixed results and Mao’s stress on population growth (hinted at in A) was short-sighted. E suggests a more 
bitter local land redistribution with winners and losers and a great deal of Post QPEC violence, repression 
and class hatred. A lot depends on a view of the period beforehand  – despite all this, many peasants were 
better off than under the landlords and despite the repression there was a genuine sense of participation. 
However, the human costs cannot be denied and they are brought home by the family memoir in C. The 
repression of loyal party workers is all too reminiscent of Russia  – but the level of control here is chilling and 
accords with the view in E. Was China driven by a paranoid dictator towards excessive arms spending, war 
in Korea, violent class hatred in the villages, a vicious system of repression and control; or was a backward 
and ravaged country put on the road to progress and given more social justice and reform than ever before 
in its history by a genuinely ideologically motivated party, unfairly criticized by the west and given limited aid 
by Russia.
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Example Candidate Response – Distinction
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Examiner Comment

This answer shows some critical use of evidence, with the document explained and linked to the question, 
some factual knowledge used and a comparison made with two linked sources. This is the approach 
that, if developed, would lead to a Distinction level answer. The concluding paragraph offers a view which 
demonstrates a balanced judgement and is consistent with the answer’s focus on using the passages and 
going beyond a descriptive approach.
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Paper 5 Special Subject: The Civil Rights Movement in the USA, 1954–
1980 

Question 1

Study all the following documents and answer all the questions which follow. In evaluating and 
commenting upon the documents it is essential to set them alongside and to make use of your own 
contextual knowledge.
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(b) How convincing is the evidence provided by this set of documents that Martin Luther King was 
not the most important influence upon the movement for greater African American rights?

Mark Scheme

The answer should treat the documents as a set and should make effective use of each, although some 
will need more attention than others. It should be clear that the demands of the question have been fully 
understood and the material should be handled confidently with a strong sense of argument and analysis. Good 
use of supporting contextual knowledge should be demonstrated and critical evaluation of the documents 
is to be expected. Historical concepts and vocabulary should be fully understood. Where appropriate an 
understanding and evaluation of differing historical interpretations is also to be expected.  Most of these 
documents can be used to argue that the view that Dr King was not the most important influence is quite 
convincing. Document B can be used to stress the importance of the Presidency and background knowledge 
might help strong candidates mention the crucial role of President Johnson as well. Document C also shows 
that other black leaders, such as Malcolm X, offered a very different sort of leadership which led eventually to 
the Black Power movement. Document D can also be used to show that Dr King was not dominant as it shows 
how grass roots activism was spontaneous and not directed by King. Even Document E seems to show that 
King was dependent upon the advice of others and part of a team rather than above the team.  However, the 
documents can also be used, to some extent, to show King as a very powerful leader. The skill and strength of 
his oratory is evident in Document A. Document E is clearly extremely useful in substantiating the view that 
King certainly came to dominate the Montgomery Boycott. Also, it might be argued that Kennedy’s intervention 
shown in Document B was prompted by King’s strategies in Birmingham. Malcolm X in Document C may 
be rejecting King’s approach but it is also clear that much of what he is saying is in direct response to King. 
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Background knowledge might be used to argue that King was more influential that Malcolm X, although this 
is debateable. The grass roots activism of the sit-ins, shown in Document D, might also be said to have been 
inspired by King’s non-violent methodology. All sorts of conclusions are possible but the stronger candidates will 
focus sharply on the precise words in the question in order to shape their final judgement.

Example Candidate Response – Merit
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Examiner Comment

This answer shows an attempt to use documents A – E, but with little critical sense and limited support from 
the documents themselves.  There is some awareness of context and some explanation. The documents are 
treated separately throughout this candidate’s response. There is some attempt to offer an argument about 
the role of a King and some contextual knowledge to reach a judgement, but the documents in this answer 
were not used fully and there was limited evaluation. This is a Merit level answer. 
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Paper 5  Special Subject: The Crusades, 1095–1192 

Question 2

How is the success of the First Crusade best explained?

Mark Scheme

Candidates should:

AO1 – present a sharp response to the question which displays accurate and relevant historical knowledge. 
A sharp focus on the demands of the question is required, that is a set of explanations for the success of 
the First Crusade rather than, say, a narrative of events or an account of its causes. The issue of recruitment, 
while relevant, is not central to the argument and candidates should not be sidetracked onto this. The 
best answers are likely to provide some sort of hierarchy of reasons or emphasise the centrality of one 
reason over others. Factors which need to be considered include: the military strengths of the Crusaders, 
in particular their ability to learn new techniques as the Crusade progressed; the importance of strong 
leadership at crucial times (Bohemond at Antioch, Raymond at Jerusalem); the disunity of the Muslim world 
at the time; Alexius’s (albeit reluctant) help at Constantinople; the piety and devotion of the crusaders; 
and the importance of luck, not least at Antioch. Candidates might also point out the Crusade overcame a 
number of obstacles, not least the failure of the first wave, Alexius’s reluctance to help, and tension within 
the leadership.

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative 
factors and approaches, and arriving at a well-considered judgement. Attempts to deal with historiography, 
and with differing interpretations (although not required) may enhance responses. In this essay, the work 
of Jonathan Riley-Smith, John France and Thomas Asbridge may be cited. Candidates may be expected to 
sharpen the argument by evaluating the relative importance of the issues.

AO3 – [not applicable to Special Subjects] 

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance, and – especially in stronger candidates – fluency. 
Candidates will not be explicitly penalised for specific deficiencies in spelling, punctuation and grammar. 
However, the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of presentation.
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Example Candidate Response – Distinction
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Examiner Comment

This is an example of an argued and analytical approach. The opening registers the importance of assessing 
‘best explains’, rather than considering a series of explanations. The first element, the importance of 
religious piety, is illustrated by reference to evidence and the material is well linked to the question.  The 
central issue of Muslim disunity is considered in connection with the Crusaders’ military tactics and there is 
some evaluation of the importance of effective use of large forces. There could have been more developed 
explanation of the divisions of the Crusaders’ opponents, but the supporting knowledge is sound. There 
is a reasonably sustained discussion about the role of Byzantium. The various factors are discussed in an 
analytical conclusion, showing some discrimination between explanations. This is a Distinction level answer 
which would have been improved by greater development of the key issue in the question.
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Paper 5  Special Subject: China under Mao Zedong, 1949–1976

Question 3

Was the Cultural Revolution merely a means for Mao Zedong to maintain his personal power?  

Mark Scheme

Candidates should:  

AO1 – present a response to the question which displays accurate and relevant historical knowledge. 
A sharp focus on the demands of the question is required. Candidates should be able to focus on what 
have been claimed as Mao’s motives. Launched in 1966, this was an iconoclastic move to revitalize the 
Revolution, destroying Old Culture, Old Habits, Old Customs, Old Ideas and to use youth to destroy 
remnants of bourgeois culture. Was this part of a genuine desire to rejuvenate and look critically at the 
Party, or a response to the growing criticism of the failures of the Great Leap Forward and the emergence 
of potential rivals like Liu Shaoqi? Candidates might look at evidence of Mao’s previous motivation when 
making initiatives and might relate the decision to the state of China by 1966. The official line taken by 
post-Mao party histories is that Jiang Qing and the so-called Gang of Four were more to blame than Mao. 
Certainly Mao’s wife and Lin Biao pursued a bizarre cult of personality which led to the formation of the 
Red Guards and the elevating of Mao; Mao gave his support to purges, July 1966. The justification that the 
revolution was incomplete in that while there had been massive economic change and party control, the 
outlook of society, its education, literature and art, were not yet revolutionary needs to be considered and 
a judgement made about whether this was merely propaganda or higher level power politics, or did reflect 
a true perception. The great debates that followed were very circumscribed and in the end it did look as if 
political opposition was being targeted  – Liu died and Deng Xiaoping was punished three times. There were 
local power struggles, such as the one in Shanghai and critical elements in the army were purged. By 1968 
Mao worship was at a peak; but Mao was careful enough to move the Red Guards to the countryside and 
Lin Biao mysteriously died in a plane crash in 1971. Maintaining power possibly remained at the top of Mao’s 
agenda.  

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them 
to present clear, focused and analytical explanations which are capable of weighing up the relevant and 
relative factors and approaches, and arriving at a well-considered set of judgements. Attempts to deal with 
historiography and with differing interpretations (although not required) may enhance responses. Here, 
candidates should demonstrate an especially sharp evaluation of the relative importance of Mao’s own 
desire to protect his power and the way that events might well have overtaken him until he reasserted his 
authority even over those who used his God-like status for their own ends.   

AO3 – [not applicable to Special Subjects]  

AO4 – write in a coherent, structured and effective way. The writing should show a sense both of 
organisation and direction, displaying clarity, balance and  – especially in stronger candidates  – fluency. 
Candidates will not explicitly penalised for specific deficiencies in spelling, punctuation and grammar. 
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation. 
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Example Candidate Response – Pass
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Examiner Comment 

The opening of this essay did propose a view that Mao had certain political aims, but there did not seem 
to be a full understanding of the nature of the Cultural Revolution or much grasp of the possible ideological 
motives. There was an attempt to put the Cultural Revolution in context, but the Hundred Flowers campaign 
was mis-named and there seemed little explanation, but nevertheless there was some relevant material 
about the situation. There was a reference to a source on the effects of the Revolution but the argument and 
understanding of the nature of the changes was limited. Attempts to argue that it was not really about the 
Arts but about power were made, but the references to the restoration of socialism were under-developed.  
There was some description of elimination of opposition and there was some attempt to link this to the 
question. The counter argument was weakly made and generally the answer was assertive with some 
description and some sense of argument but this was not sufficiently developed for Merit level.
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Paper 5  Special Subject: Germany, 1919–1945

Question 4

‘A series of reactions to events, not the enactment of a clear plan.’ How far does this view explain the 
conduct of Hitler’s foreign policy in the period 1933–41?

Mark Scheme

Candidates should:

AO1 – present a response to the question which displays accurate and relevant historical knowledge. A 
sharp focus on the demand of the question is required. No set response is to be expected; it is the quality 
of the argument and evaluation that should be rewarded. A narrative of foreign policy events will not go 
very far unless there is good explanation linked to the needs of the question. Analysis and evaluation are 
required. Links to the value of Mein Kampf and the arguments over possible blueprint, programme and 
master-plan as against a highly opportunistic approach can be expected. There is evidence both for the 
continuity of aims and the unfolding of some kind of plan and for more marked opportunism. Good answers 
will highlight core aims and goals but also flexible responses to opportunities; Hitler’s methods were diverse, 
unusual, unconventional (hence why it was so difficult to deal with him). Answers do need to reach 1941 
and the all-important invasion of the USSR, arguably Hitler’s greatest goal. Links of geopolitics, historical 
interpretations presented by Hitler, racial considerations can be anticipated. Reference can be made to such 
factors and issues as Hitler’s attitudes towards Russia, France, Italy and Britain; Lebensraum; the overturning 
of the Versailles Treaty; rearmament; Poland (1934, 1939); the Rhineland (1936); how he used Appeasement; 
Anschluss (1938); Sudetenland and Czechoslovakia (1938, 1939); the attacks in the West (1940) and the 
Balkans (1941); the nature of the War; Operation Barbarossa. His statements on foreign policy – in Mein 
Kampf, the ‘Second Book’, speeches to Generals (1933, 1938, 1939), Military Operational Plans (e.g. ‘Green’, 
‘White’), for example – could be used to effect.

AO2 – be able to demonstrate an understanding and awareness of historical concepts, enabling them to 
present clear, focused and analytical explanations which are capable of weighing up the relevant and relative 
importance of factors and approaches, and arriving at a well-considered set of judgements. Attempts to 
deal with historiography, and with differing interpretations (although not required) may enhance responses. 
There is scope in the question formulation for argument and counter-argument. Much debate exists here – 
with links to (e.g.) ‘intentionalist’ vs. ‘structuralist’ ideas. There has been a vigorous debate as to whether 
Hitler pursued a well-planned, ‘programmatic’ policy or whether he was an unprincipled, flexible thinker and 
opportunist, a reckless gambler. There is evidence for both, though the best answers will favour one over the 
other, and explain why. Key, core ideas and objectives should be assessed within the context of his special 
style of conducting foreign policy. Appreciation of the differences between the periods of peace and war 
would be helpful. 

AO3 – [not applicable to Special Subjects]  

AO4 – write in a coherent, structured and effective way.  The writing should show a sense both of 
organisation and direction, displaying clarity, balance and – especially in stronger candidates – fluency.  
Candidates will not explicitly be penalised for specific deficiencies in spelling, punctuation and grammar.  
However the cumulative effect of substantial problems in this area will inevitably influence judgements 
concerning the overall clarity and effectiveness of the presentation. 
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Example Candidate Response – Merit
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Examiner Comment

The opening of this essay sets a distinction between long term goals and plans and there is a reference 
to different interpretations.  There is an argument that with Hitler in obvious control, there were a series 
of measures to achieve  goals and there is some explanation and support. There is reference to precise 
evidence, though it is misdated.  The explanation lacks clarity. There is an attempt to argue that expediency 
came before ideology, with the Soviet pact (misdated),  and there is some evaluation of Hossbach as a 
source, not fully explained.  There is an attempt to show that Hitler was opportunistic but the support is 
variable. The ideas are there but not fully explained and developed. The essay depends more on analysis than 
description and there is reference to evidence with some critical sense, but the overall quality is closer to 
Merit – the miscalculations are not really shown and the answer is somewhat allusive and uneven.  
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Paper 6  Personal Investigation 

Candidates write an extended essay of approximately 3,500 – 4,000 words on a topic of their choosing 
approved in advance by CIE.

Mark Scheme

These banding definitions address Assessment Objectives 1, 2, 3 and 4.

Introduction

The banding definitions which follow reflect and must be interpreted within the context of the following 
general statement:

Examiners should give their highest marks to candidates who show a ready understanding of the relevant 
material and a disciplined management of the discussion the question provokes.  They should be impressed more 
by critical judgement, careful discrimination and imaginative handling than by a weight of facts.  Credit should be 
given for evidence of a good historical intelligence and for good use of perhaps unremarkable material.

The Band in which an essay is placed depends on a range of criteria.  As a result, not all Investigations fall 
obviously into one particular Band.  In such cases a ‘best-fit’ approach should be adopted with any doubt 
erring on the side of generosity. 

In marking an Investigation, examiners should first place it in a Band and then fine-tune the mark in terms of 
how strongly/weakly the demands of the Band have been demonstrated.

Since the Investigation is a reflective piece of work and not written under time restraints, greater emphasis 
than in other components of the examination is placed upon such matters as the use of a wide range of 
sources, the demonstration of a critical sense, high standards of presentation and use of English.

Band 1: 49–60

Whilst not being perfect the answer will be the best that a candidate can be expected to achieve at this level.  The 
answer will be strongly argued and sharply analytical in approach.  It will show that the demands of the question 
have been fully understood and that a conscious and sustained attempt has been made to respond to them in 
appropriate range and depth.  It will be coherent and structured with a clear sense of direction.  The focus will be 
sharp and persistent.  Some lack of balance, in that certain aspects are covered less fully or particular arguments 
deployed less strongly than others, need not preclude a mark in this Band.  The material will be wide-ranging and 
handled with the utmost confidence and a high degree of maturity.  Historical explanations will be invariably clear, 
sharp and well developed and historical concepts fully understood.  Candidates at this level may well demonstrate 
a sophisticated awareness of links and comparisons to other countries and periods.  The answer will make use of 
a wide range of sources.  These will normally be largely secondary but some acquaintance with primary sources 
is to be expected at this level.  Sources and historical interpretations will be treated critically and there should 
be a good grasp of formal critical evaluation with reference to such issues as provenance, dating and context, 
corroboration and difference, utility and reliability.  Critical sense and critical evaluation can be applied to sources 
and/or interpretations.  Where formal critical evaluation is not demonstrated, but where the answer is strong in all 
or most of the criteria relevant to this Band, the paucity or lack of this element should not prevent it being placed 
in this Band.  English will be clear and fluent with excellent vocabulary.
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Band 2: 37–48

The answer will be characterised by a markedly analytical and argued approach, although there may be 
occasional passages which do not go beyond description or narrative.  It will show that the demands of the 
question have been very well understood and that a determined attempt has been made to respond to them 
in appropriate range and depth.  The work will be coherent and well-structured and its judgements will be 
effectively supported by accurate and relevant material.  Some lack of rigour in the argument and occasional 
blurred focus may be allowed.  The material will be fully understood, confidently deployed and well controlled.  
Historical explanations will be clear and well developed and there will be a sound understanding of historical 
concepts and vocabulary.  Candidates will demonstrate an awareness of links and comparisons to other 
countries and periods.  The answer will make use of a good range of sources.  These will probably be largely 
or entirely secondary, although some acquaintance with primary sources may be expected.  Sources and 
historical interpretations will be treated critically and there should be some attempt at formal critical evaluation 
but at a lower level, and with a more restricted range, than that indicated for Band 1.  Critical sense and formal 
critical evaluation can be applied to sources and/or interpretations.  Although a sound critical sense is normally 
to be expected at this level a lack of formal critical evaluation should not preclude the award of a mark in this 
Band.  Use of English will be highly competent, clear, generally fluent and very largely error-free.  

Band 3: 25–36

The answer will attempt an analytical approach, although there will be passages which do not go beyond 
description or narrative.  It will show that the demands of the question have been understood, at least in large 
part, and that a conscious attempt has been made to respond to them.  There will be an effective focus on the 
terms of the question and, although in places this may break down, standards of relevance will be generally high.  
Although it may not be sustained throughout the answer, or always fully supported, there will be a sound sense 
of argument.  The material will be clearly understood and organisation very competent.  There will be a conscious 
attempt to draw conclusions and form judgements and these will be adequately supported.  Candidates will 
demonstrate some awareness of links and comparisons to other countries and periods.  The answer will make 
use of a fair range of sources, although these are likely to be confined to secondary sources.  Some critical sense 
in dealing with sources and interpretations is to be expected, although this may well be limited or undeveloped, 
especially in the lower range of the Band.  Formal critical evaluation as detailed in Bands 1 and 2 is, again, likely to 
be limited or may not appear at all, although there may be attempts at cross-referencing.  Historical explanations 
and the use of historical concepts and vocabulary will be generally sound but some lack of understanding is to be 
expected.  Use of English will be very competent, clear and very largely free of serious errors.

Band 4: 13–24

The answer may contain some analysis but descriptive or narrative material will predominate.  The essay will 
show that the demands of the question have been understood at least in good part, and that some attempt has 
been made to respond to them.  It will be generally coherent with a fair sense of organisation.  Focus on the 
exact terms of the question is likely to be uneven and there will be a measure of irrelevance.  There will be some 
inaccuracies in knowledge, and the range may well be limited with some gaps.  Understanding of the material 
will be generally sound although there will be some lack of tautness and precision.  Explanations will be generally 
clear although not always convincing or well developed.  Some attempt at argument is to be expected but it will 
lack sufficient support in places and sense of direction may not always be clear.  Critical sense will be limited.  
Candidates may attempt to show an awareness of links and comparisons to other countries and periods.  There 
may be some awareness of differing interpretations and some attempt at evaluating sources and interpretations 
but this is not generally to be expected at this level and such skills, where deployed, will be unsophisticated.  
Some errors of English may be present but written style should be clear although lacking in real fluency.
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Band 5: 0–12

The answers will respond in some measure to the demands of the question but will be very limited 
in meeting these.  Analysis, if it appears at all, will be brief and undeveloped.  Uncritical narrative will 
predominate.  If an argument is attempted, it will be lacking in real coherence, sense of direction, 
support and rigour.  Focus on the exact terms of the question is likely to be very uneven; unsupported 
generalisations, vagueness and irrelevance are all likely to be on show.  Historical knowledge, concepts and 
vocabulary will be insufficiently understood and there will be inaccuracies.  Explanations may be attempted 
but will be halting and unclear.  Where judgements are made they will be largely unsubstantiated whilst 
investigation of historical problems will be very elementary.  Critical sense will be very limited whilst 
awareness of differing interpretations and the evaluation of sources is not to be expected.  Candidates are 
unlikely to demonstrate an awareness of links and comparisons to other countries and periods.  The answer 
may well be fragmentary and slight.  Significant errors of spelling, grammar, punctuation and syntax may 
well hamper a proper understanding of the script.
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Example Candidate Response – Distinction

To what extent does Inept Leadership account for the failure of Chartism?



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu130

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 131

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu132

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 133

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu134

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 135

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu136

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 137

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu138

Cambridge Pre-U Example Candidate Responses



Cambridge Pre-U Example Candidate Responses

www.cie.org.uk/cambridgepreu 139

Cambridge Pre-U Example Candidate Responses

Examiner Comment

A perceptive introduction set the scene and made the telling point that the sources are skewed towards 
seeing Chartism from the point of view of leadership.  There was a critical sense throughout, based on 
evidence and not merely running through explanations but questioning whether views were valid. The 
section on O’Connor is a good illustration of this. The answer offers evidence-based arguments and counter 
arguments with a sense of judgement. The style is fluent and the sources are referenced.  By critical 
consideration of arguments and evidence, the answer came to a clear and quite insightful conclusion.  The 
argument is realistic and supported, and brings together elements from the essay well. This is typical of 
an answer which keeps focus on the question, thinks about its implications, looks at different perspectives 
and shows an understanding only possible with reading, and most importantly, thought and reflection. It is 
generally analytical and of Distinction quality. 
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Example Candidate Response – Merit
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Examiner Comment

This was an interesting choice of question. It would have been helpful for the candidate to establish why 
Lunarcharsky has been thought of as important and whether his importance has been either over-stated or 
under-stated.  The introduction offered some comments on the context and some quotations from sources 
and suggested a view that Lenin had erred in appointing an inexperienced intellectual to a key post.  
There was some evidence to support this view with both Figes and Fitzpatrick seeming to agree and 
there was some substantiation, but it was not made entirely clear what Lunarcharsky was trying to do.  
Evidence of failure was given as a survey of school children in 1927 showing negative attitudes, but there 
was no reference to the origin of this and no critique of it as evidence. There was some attempt to evaluate 
evidence, for example a reference to Lunacharsky as ‘depraved’ by the New York Times in 1919 and this was 
seen as possibly biased since ‘The United States would undoubtedly have been critical of the Communist 
regime’.  It is also supported by a study of 1926 by M.Hindus, quoted in a textbook, but the evaluation was 
relatively superficial. The evidence was not very directly linked to a clear explanation of Lunarcharsky’s aims 
and policies, but it did deploy evidence to support a generally critical view with some sense of evaluation. 
Bukharin was quoted as being critical of educational experimentation – but the context of this was not 
established and there was a feeling of section sources being used more to support a view rather than a 
debate being pursued by a critical examination of different evidence or possible interpretations.  However, 
the answer is generally focused, deploys evidence, comes to a  clear conclusion and is of Merit quality.
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Example Candidate Response – Pass

What, if anything, did the Fenians achieve?
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Examiner Comment 

Unless carefully handled this title could lead to description and the candidate offers too much of an account 
rather than an analysis.  Characterised by narrative in places, the answer contained little critical evaluation. 
Sources tended to illustrate rather than support arguments. There is a clear example of how the inherent 
interest of the events research seems to have led the candidate into description.  The debate raised in the 
opening was not really pursued in any depth and information was imparted too much, rather than being 
used to support explanations or assessment about the degree of failure. There was little to suggest what 
yardsticks might be used for an analytical assessment. There was some explanation, but the support for 
the points made was variable.  The conclusion was brief and unsatisfying. It showed a certain limitation in 
identifying criteria and constructing arguments and counter-arguments, but did offer a view. This is Pass 
standard work – research had been undertaken and  the communication was sound, but there was limited 
analytical depth and discussion.
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